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Five from Five is a community education initiative of MultiLit Pty Ltd. 
Five from Five provides educators, parents and policy makers with 

information and resources about evidence-based reading instruction.
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(ǞǏ˛ƧɐǶɈǞƵȺف�ȌȲǐƊȁǞȺƊɈǞȌȁȺة�ɩǘǞƧǘ�ȺɐȯȯȌȲɈȺ�ƧǘǞǶƮȲƵȁ�ƊȁƮ�ƊƮɐǶɈȺ�ɩǞɈǘ�
ǶƵƊȲȁǞȁǐ�ƊȁƮ�ǶƊȁǐɐƊǐƵ�ƮǞǏ˛ƧɐǶɈǞƵȺة�ɈǘȲȌɐǐǘ�ȯȲȌǏƵȺȺǞȌȁƊǶ�ǶƵƊȲȁǞȁǐة�

evidence-informed intervention, resources and assistance for 
schools, and policy advocacy.

mƵƊȲȁǞȁǐ�(ǞǏ˛ƧɐǶɈǞƵȺ��ɐȺɈȲƊǶǞƊـ�m(ف��ǞȺ�Ɗȁ�ƊȺȺȌƧǞƊɈǞȌȁ�ȌǏ�ɈƵƊƧǘƵȲȺ�
and other professionals dedicated to assisting children with learning 
ƮǞǏ˛ƧɐǶɈǞƵȺة�ƦȌɈǘ�ƮǞȲƵƧɈǶɯ�ƊȁƮ�ɈǘȲȌɐǐǘ�ȯɐƦǶǞƧƊɈǞȌȁȺ�ƊȁƮ�ƵɨƵȁɈȺ�ɈȌ�ȲƊǞȺƵ�

awareness of evidence-based teaching practices.
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Primary Reading Pledge

Pledge:
ÀȌ�ȲƵƮɐƧƵ�ɈȌ�ȁƵƊȲ�ɹƵȲȌ�ɈǘƵ�ȁɐǿƦƵȲ�ȌǏ�ƧǘǞǶƮȲƵȁ�ɩǘȌ�˛ȁǞȺǘ�ȯȲǞǿƊȲɯ�ȺƧǘȌȌǶ�ɐȁƊƦǶƵ�
to read by providing primary schools with the resources and training to provide 
effective assessment and intervention.

Rationale:
Almost 17,000 Year 7 students achieved below the National Minimum Standard 
��ȺɈɐƮƵȁɈȺ�ƊƧǘǞƵɨƵƮ�ȌȁǶɯ�ɈǘƵ׀׀׀ةׅ׃����ǏɐȲɈǘƵȲخׁ׀�Ǟȁ�ªƵƊƮǞȁǐ�Ǟȁ�y�§m�y�Ǟȁ�ׂفyw²ـ
NMS, which is a very low benchmark. In the same cohort of children two years 
ƵƊȲǶǞƵȲة�ǿȌȲƵ�ɈǘƊȁ�ׁ׀׀׀ة�ƧǘǞǶƮȲƵȁ�ƊƧǘǞƵɨƵƮ�ƦƵǶȌɩ�ɈǘƵ�yw²�ƊȁƮ׀׀׀ةׂ׃��ƊƧǘǞƵɨƵƮ�
ȌȁǶɯ�ɈǘƵ�yw²�Ǟȁ�ɈǘƵ�æƵƊȲ�ׅ�y�§m�yخ�ÀǘǞȺ�ƮƵǿȌȁȺɈȲƊɈƵȺ�ɈǘƊɈ�ǏȌȲ�ɈǘƵ�ǶƊȲǐƵ�ǿƊǯȌȲǞɈɯ�
ȌǏ�ɈǘȌȺƵ�ƧǘǞǶƮȲƵȁة�ɈǘƵǞȲ�ȯȌȌȲ�ǶǞɈƵȲƊƧɯ�ǘƊƮ�ƦƵƵȁ�ǞƮƵȁɈǞ˛ƵƮ�ƦɐɈ�ȁȌɈ�ƊƮƮȲƵȺȺƵƮ�
before they completed primary school. This cannot be allowed to continue.

Action:
Every child who does not meet the designated achievement benchmark in the 
æƵƊȲ�ׁ�§ǘȌȁǞƧȺ�!ǘƵƧǲـ�ȌȲ�ȺǞǿǞǶƊȲ�ƊȺȺƵȺȺǿƵȁɈةف�æƵƊȲ׃��y�§m�y�ªƵƊƮǞȁǐة�ȌȲ�æƵƊȲ�
ׅ�y�§m�y�ªƵƊƮǞȁǐ�ƊȺȺƵȺȺǿƵȁɈȺ�ǞȺ�ƊɐɈȌǿƊɈǞƧƊǶǶɯ�ȯȲȌɨǞƮƵƮ�ɩǞɈǘ�ȺɈƊȁƮƊȲƮǞȺƵƮ�
reading assessments and, on the basis of those results, provided with appropriate 
evidence-informed interventions.
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ÀǘȌɐȺƊȁƮȺ�ȌǏ�ƧǘǞǶƮȲƵȁ�˛ȁǞȺǘ�ȯȲǞǿƊȲɯ�ȺƧǘȌȌǶ�ƵƊƧǘ�ɯƵƊȲ�ɐȁƊƦǶƵ�ɈȌ�ȲƵƊƮ

y�§m�y�ȲƵȺɐǶɈȺ�ȺǘȌɩ�ɈǘƊɈ�ƊǶǿȌȺɈ�ׁ خׁ׆�ى�ׁ׀�ȺɈɐƮƵȁɈȺ�Ǟȁ�æƵƊȲ�ׇ�Ǟȁ�ׂ׀׀׀ةׇ ��ȌǏ�ɈǘƵ�ƧȌǘȌȲɈڭ
��ȺɈɐƮƵȁɈȺ׀׀׀ةׅ׃���ȁȌɈǘƵȲخ�ǘƊƮ�ȲƵƊƮǞȁǐ�ǶƵɨƵǶȺ�ƦƵǶȌɩ�ɈǘƵ�yƊɈǞȌȁƊǶ�wǞȁǞǿɐǿ�²ɈƊȁƮƊȲƮى
��ƦȲǞȁǐǞȁǐ�ɈǘƵ�ɈȌɈƊǶ�ȁɐǿƦƵȲ�ȌǏ�ȺɈɐƮƵȁɈȺ�ɩǞɈǘ�ǶȌɩ�ǶǞɈƵȲƊƧɯ�Ǟȁ�æƵƊȲ�ׇة�ǯɐȺɈ�ǿƵɈ�ɈǘƵ�yw²فڭׁׁـ
ɈȌ�ׂׅخ׀׀׀ة

ÀƊƦǶƵ�ׁخ Number and percentage of Year 7 students below and at the National Minimum 
²ɈƊȁƮƊȲƮ�ǏȌȲ�ªƵƊƮǞȁǐفׁ׀ׂـ�*

²ɈɐƮƵȁɈȺ�ƦƵǶȌɩ�yw² 
for Reading

²ɈɐƮƵȁɈȺ�ƊɈ�yw² 
for Reading

ÀȌɈƊǶ�ƦƵǶȌɩشƊɈ�
yw²

% yɐǿƦƵȲ % yɐǿƦƵȲ yɐǿƦƵȲ

y²à ׃خׅ ׆׆׀ةׅ 11.7 11,184 ׀ׂׅة׆ׁ

VIC ׃خׄ ׀ׂة׃ خ ׂׅׅةׇ ׅ׀ة׀ׁ

QLD ׀خׅ ׇ׀ׄة׃ ׄخׁׂ ׀ׅة ׁׅةׁׁ

à� ׃خ׆ ׄ׃ׁةׂ 11.1 ةׇ׃ ׇ ׃ׁةׅ

SA ׁخ׆ ׀ׂׅةׁ ׃خׁׁ ׇׁ׃ةׂ ׇ׆ׅة׃

TAS 8.0 ׂ׃ׅ ׆خ׃ׁ ׅ׀ ׇ׃ׄةׁ

ACT ׂخׅ ׂ ׁخ ׃ׂׅ ׂׂ

yÀ خׇׂ ׄׄ ׄخׁׅ ׄ ׃׃ׄةׁ

AUSTRALIA ׁخ׆ ׁׂة׆ׁ ׃خׁׁ ׁׅةׅ׃ ׀ׇ׀ةׂׅ

*Does not include students who were withdrawn or absent.
Source:�²ɈɐƮƵȁɈ�ȁɐǿƦƵȲȺ�ƵȺɈǞǿƊɈƵƮ�ɐȺǞȁǐ��ɐȺɈȲƊǶǞƊȁ� ɐȲƵƊɐ�ȌǏ�²ɈƊɈǞȺɈǞƧȺ�²ةƧǘȌȌǶȺ��ɐȺɈȲƊǶǞƊ�ׂ׀خׁׂׂׄ�ةׁ׀�ÀƊƦǶƵ�ׂׄƦ

Every year, similar numbers of students begin their secondary education without the 
necessary literacy skills to enable them to succeed in education and beyond. Almost all 
ȌǏ�ɈǘƵȺƵ�ȺɈɐƮƵȁɈȺ�ɩȌɐǶƮ�ǘƊɨƵ�ƦƵƵȁ�ǞƮƵȁɈǞ˛ƵƮ�ƊȺ�ȺɈȲɐǐǐǶǞȁǐ�ȲƵƊƮƵȲȺ�Ǟȁ�ɈǘƵǞȲ�æƵƊȲ׃��ƊȁƮ�
æƵƊȲ�ׅ�y�§m�y�ɈƵȺɈȺخ

ÀǘƵ�y�§m�y�ƊȺȺƵȺȺǿƵȁɈȺة�ȯƊȲɈǞƧɐǶƊȲǶɯ�ɩǞɈǘ�Ɗ�ǏɐǶǶ�ɈȲƊȁȺǞɈǞȌȁ�ɈȌ�y�§m�y��ȁǶǞȁƵ�Ǟȁ�ׂةׂׂ׀�
provide an opportunity to identify every child in need of support and for a systematic 
response to be implemented. At the moment, there is little guidance and support for 
schools to respond to NAPLAN results for low achieving students.

The NMS represents a very low level of reading skill, which means that the reported 
number of children who fall below it is a conservative estimate of the true number of 
children who struggle with basic reading tasks. Therefore, the need for these children 
to receive evidence-based intervention is severe and urgent.1 Children who achieve 
ȌȁǶɯ�ɈǘƵ�ǿǞȁǞǿɐǿ�ȺɈƊȁƮƊȲƮ�ƊȲƵ�ȺɈǞǶǶ�ȁȌɈ�ȲƵƊƮǞȁǐ�ȯȲȌ˛ƧǞƵȁɈǶɯ�ƊȁƮ�ƊȲƵ�ǘǞǐǘǶɯ�ǶǞǲƵǶɯ�ɈȌ�
struggle with the demands of the curriculum. They should also be screened for reading 
ƮǞǏ˛ƧɐǶɈǞƵȺ�ɐȺǞȁǐ�ȺɈƊȁƮƊȲƮǞȺƵƮ�ƊȺȺƵȺȺǿƵȁɈȺة�ƊȺ�ɩƵǶǶ�ƊȺ�ȯȲȌɨǞƮƵƮ�ɩǞɈǘ�ɈǘƵ�ƊȯȯȲȌȯȲǞƊɈƵ�
intervention if required.

1 mƊǿƦةخ�²ة�hƊƧǲȺȌȁة�hةخ�àƊǶȺɈƊƦۋ�ةخ��ة�RɐȌخفׁׅ׀ׂـ�خ�²ة�Educational opportunity in Australia 2015: Who succeeds and who 
misses out.�!ƵȁɈȲƵ�ǏȌȲ�XȁɈƵȲȁƊɈǞȌȁƊǶ�ªƵȺƵƊȲƧǘ�Ȍȁ�0ƮɐƧƊɈǞȌȁ�²ɯȺɈƵǿȺة�ßǞƧɈȌȲǞƊ�ÇȁǞɨƵȲȺǞɈɯة�ǏȌȲ�ɈǘƵ�wǞɈƧǘƵǶǶ�XȁȺɈǞɈɐɈƵة�
wƵǶƦȌɐȲȁƵب�wǞɈƧǘƵǶǶ�XȁȺɈǞɈɐɈƵخ�ǘɈɈȯششبɩɩɩخǿǞɈƧǘƵǶǶǞȁȺɈǞɈɐɈƵخȌȲǐخƊɐشɩȯٌƧȌȁɈƵȁɈشɐȯǶȌƊƮȺ0شׁׁشׁׅ׀ׂشƮɐƧƊɈǞȌȁƊǶٌ
ȌȯȯȌȲɈɐȁǞɈɯٌǞȁٌ�ɐȺɈȲƊǶǞƊׁׂٌٌׅ׀àǘȌٌȺɐƧƧƵƵƮȺٌƊȁƮٌɩǘȌٌǿǞȺȺƵȺٌȌɐɈׁٌyȌɨׁׅخȯƮǏ
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ׂ�IǶƵɈƧǘƵȲة�hخwۋ�ةخ�ßƊɐǐǘȁخفׇ׀׀ׂـ�خ�²ة�ªƵȺȯȌȁȺƵ�ɈȌ�XȁɈƵȲɨƵȁɈǞȌȁب�§ȲƵɨƵȁɈǞȁǐ�ƊȁƮ�ȲƵǿƵƮǞƊɈǞȁǐ�ƊƧƊƮƵǿǞƧ�ƮǞǏ˛ƧɐǶɈǞƵȺخ 
Child Development Perspectives׃ٌ׀׃�ةفׁـ׃�ة ɮخׇׂ׀׀׀خ׀׀ׂخ׆׀׆ٌ׀ׇׁׅخǯشׁׁׁׁخ׀ׁشȌȲǐخƮȌǞششب�ǘɈɈȯȺخׇ
��ǞȁȺɈȲɐƧɈǞȌȁ�Ǟȁ�ȌȲƮƵȲ�ɈȌ�ȺɐȯȯȌȲɈ׃�ǞȺɈǞȁǐɐǞȺǘǞȁǐ�ƦƵɈɩƵƵȁ�ÀǞƵȲ�ׂ�ƊȁƮ�ÀǞƵȲ)�خفخƮخȁـ�خ�yة�yƵǶȺȌȁ�àƊǶǲƵȲۋ�خ�0خ�hة�RƊȲǶƊƧǘƵȲ׃
ǞǿȯǶƵǿƵȁɈƊɈǞȌȁ�ȌǏ�ªÀXخ�ªÀX��ƧɈǞȌȁ�yƵɈɩȌȲǲخ�ǘɈɈȯششبɩɩɩخȲɈǞȁƵɈɩȌȲǲخȌȲǐشƵȺȺƵȁɈǞƊǶشɈǞƵȲƵƮǞȁȺɈȲɐƧɈǞȌȁشɈǞƵȲش׃ƮǞȺɈǞȁǐɐǞȺǘǞȁǐٌ
ƦƵɈɩƵƵȁٌɈǞƵȲٌ ׂٌƊȁƮٌɈǞƵȲٌ ǞȁȺɈȲɐƧɈǞȌȁٌǞȁٌȌȲƮƵȲٌٌ׃ ɈȌٌȺɐȯȯȌȲɈٌǞǿȯǶƵǿƵȁɈƊɈǞȌȁٌȌǏٌȲɈǞ

4 àƊȁɹƵǲة�hةخ�ßƊɐǐǘȁ�²ةخ�²ةƧƊǿǿƊƧƧƊة�yةخ�JƊɈǶǞȁةخ �ة�àƊǶǲƵȲة�wۋ�ةخ�خ�!ƊȯǞȁخف׆ׁ׀ׂـ�خ§�ة�wƵɈƊٌƊȁƊǶɯȺǞȺ�ȌǏ�ɈǘƵ�ƵǏǏƵƧɈȺ�ȌǏ�ɈǞƵȲ�
ׂ�ɈɯȯƵ�ȲƵƊƮǞȁǐ�ǞȁɈƵȲɨƵȁɈǞȌȁȺ�Ǟȁ�ǐȲƊƮƵȺ�jٌخ׃�Educational Psychology Reviewخ׆ׇׁٌׅׅׅ�ةف׃ـׂ�ة�https://doi.org/10.1007/
Ⱥׁسׇׁׂٌ׃ׁٌׅ׀ٌׄ׆׀�RƊǶǶة�wۋ�ةخ²خ� ɐȲȁȺة�wخjخفׁ׀ׂـ�خ�wƵɈƊٌƊȁƊǶɯȺǞȺ�ȌǏ�ɈƊȲǐƵɈƵƮ�ȺǿƊǶǶ�ǐȲȌɐȯ�ȲƵƊƮǞȁǐ�ǞȁɈƵȲɨƵȁɈǞȌȁȺخ 
Journal of School Psychologyخ׆׆ٌׅׄ�ة׆׆�ة�ǘɈɈȯȺششبƮȌǞخȌȲǐش׆ׁ׀ׁخ׀ׁشǯخǯȺȯׁ׀ׂخ ׂ׀׀خׁׁخׇ

ÀǘƵȺƵ�ƊȲƵ�ɈǘƵ�ȺɈɐƮƵȁɈȺ�ɈǘƊɈ�y�§m�y�ǘƊȺ�ǞƮƵȁɈǞ˛ƵƮ�ƊȺ�ƦƵǞȁǐ�ȺɈȲɐǐǐǶǞȁǐ�ȲƵƊƮƵȲȺخ�
However, students who have not participated in NAPLAN (who were withdrawn or 
ƊƦȺƵȁɈف�ȺǘȌɐǶƮ�ȁȌɈ�ƦƵ�ȁƵǐǶƵƧɈƵƮخ�ÀǘƵȺƵ�ȺɈɐƮƵȁɈȺ�ǿƊɯ�ȲƵȱɐǞȲƵ�ǞȁɈƵȲɨƵȁɈǞȌȁ�ƊȁƮ�ɈǘƵɯ�ƊǶȺȌ�
ȺǘȌɐǶƮ�ǘƊɨƵ�ȺƧȲƵƵȁǞȁǐ�ƊȺȺƵȺȺǿƵȁɈȺخ�Xȁ�ׂةׁ׀�ɈǘǞȺ�ȲƵȯȲƵȺƵȁɈƵƮ�ƊȁȌɈǘƵȲ�ׄڭׅخ�ȌǏ�ȺɈɐƮƵȁɈȺ�
Ǟȁ�æƵƊȲ׃��ƊȁƮ�ׄڭخ�ȌǏ�ȺɈɐƮƵȁɈȺ�Ǟȁ�æƵƊȲ�ׅخ�XȁƮƵƵƮة�ɈǘƵ�ȯȲȌȺȯƵƧɈ�ȌǏ�ȲƵƧƵǞɨǞȁǐ�Ɗ�ȲƵƊƮǞȁǐ�
intervention if required may encourage greater participation in NAPLAN.

²ɈɐƮƵȁɈȺ�ɩǘȌ�ƊȲƵ�ƵɮƵǿȯɈ�ǏȲȌǿ�ȯƊȲɈǞƧǞȯƊɈǞȁǐ�Ǟȁ�y�§m�y�ǘƊɨƵ�Ʀɯ�ƮƵ˛ȁǞɈǞȌȁ�ƊǶȲƵƊƮɯ�
ƦƵƵȁ�ǞƮƵȁɈǞ˛ƵƮ�ƊȺ�ȁƵƵƮǞȁǐ�ȺȯƵƧǞƊǶ�ƵƮɐƧƊɈǞȌȁ�ȌȲ�ǞȁɈƵȲɨƵȁɈǞȌȁ�ƊȁƮ�ɈǘƵȲƵǏȌȲƵ�ƮȌ�ȁȌɈ�ȁƵƵƮ�
ɈȌ�ƦƵ�ƊȺȺƵȺȺƵƮ�ɈǘȲȌɐǐǘ�ɈǘƵ�§ȲǞǿƊȲɯ�ªƵƊƮǞȁǐ�§ǶƵƮǐƵ�ȯȲȌƧƵȺȺخ�ÀǘƵɯ�ȺǘȌɐǶƮ�ƊǶȲƵƊƮɯ�ƦƵ�
receiving high quality learning support. Teachers may also identify additional students 
needing support through other assessments.

Combining the students who are at or below the National Minimum Standard for 
reading and the students who were absent or withdrawn from NAPLAN results in a 
ɈȌɈƊǶ�ȌǏ�ׁׅڭ׆خ�ȌǏ�æƵƊȲ׃��ȺɈɐƮƵȁɈȺ�ƊȁƮ�ׁڭخ׆�ȌǏ�æƵƊȲ�ׅ�ȺɈɐƮƵȁɈȺ�Ǟȁ�ׂخׁ׀�XǏ�ɈǘƵȺƵ�ƊȲƵ�ȲƵǶƊɈǞɨƵǶɯ�
accurate forecasts of the proportions of students in these categories in future years, 
ǞɈ�ǞȺ�ȁȌɈ�Ɗȁ�ɐȁȲƵƊȺȌȁƊƦǶƵ�ƵɮȯƵƧɈƊɈǞȌȁ�ɈǘƵɯ�ȺǘȌɐǶƮ�ȲƵƧƵǞɨƵ�ȲƵƊƮǞȁǐ�ƊȺȺƵȺȺǿƵȁɈȺ�ƊȁƮ�
intervention. Not all students assessed will require intervention but if they do, it is the 
responsibility of their schools to provide it.

§ȲǞǿƊȲɯ�ȺƧǘȌȌǶȺ�ǿɐȺɈ�ɈƊǲƵ�Ɗȁ�ƵɨǞƮƵȁƧƵٌƦƊȺƵƮ�ƊȯȯȲȌƊƧǘ�ɈȌ�
intervention that gives all children the high quality instruction 
ɈǘƵɯ�ȁƵƵƮ�ɈȌ�ƦƵ�ƊƦǶƵ�ɈȌ�ȲƵƊƮ

ªƵȺȯȌȁȺƵ�ɈȌ�XȁɈƵȲɨƵȁɈǞȌȁـ�ªÀXف�ǞȺ�Ɗ�ɈǞƵȲƵƮ�ǿȌƮƵǶ�ȌǏ�ǞȁȺɈȲɐƧɈǞȌȁ�ǏȌȲ�ȺɈɐƮƵȁɈȺ�ƵɮȯƵȲǞƵȁƧǞȁǐ�
ƮǞǏ˛ƧɐǶɈǞƵȺ�Ǟȁ�ƊƧȱɐǞȲǞȁǐ�ƦƊȺǞƧ�ȺǲǞǶǶȺ�ƊȁƮ�ƊȯȯȲȌȯȲǞƊɈƵ�ȺȌƧǞƊǶ�ƦƵǘƊɨǞȌɐȲȺׂخ

Xȁ�ɈǘƵ�ƧȌȁɈƵɮɈ�ȌǏ�ǶƵƊȲȁǞȁǐ�ɈȌ�ȲƵƊƮة�ɩǞɈǘ�ǞȁǞɈǞƊǶ�ǞȁȺɈȲɐƧɈǞȌȁ�ƦƊȺƵƮ�Ȍȁ�ƵɨǞƮƵȁƧƵٌƦƊȺƵƮ�ƦƵȺɈ�
ȯȲƊƧɈǞƧƵٙـ�ÀǞƵȲ�ׁٚةف�ɈǘƵ�ɨƊȺɈ�ǿƊǯȌȲǞɈɯ�ȌǏ�ȺɈɐƮƵȁɈȺ�ɩǞǶǶ�ǐƵɈ�ȌǏǏ�ɈȌ�Ɗ�ǐȌȌƮ�ȺɈƊȲɈ�Ǟȁ�ǶƵƊȲȁǞȁǐ�ɈȌ�
ȲƵƊƮ�ƊȁƮ�ȺȯƵǶǶخ�ÀǘȌȺƵ�ȺɈɐƮƵȁɈȺ�ɩǘȌ�ƦƵǐǞȁ�ɈȌ�ǏƊǶǶ�ƦƵǘǞȁƮة�ȌǏɈƵȁ�ȌȯƵȲƊɈǞȌȁƊǶǶɯ�ƮƵ˛ȁƵƮ�ƊȺ�
ɈǘȌȺƵ�Ǟȁ�ɈǘƵ�ƦȌɈɈȌǿ�ׂ׀�ɈȌ�ׂׅڭ�ȌǏ�ɩǘƊɈ�ǿǞǐǘɈ�ƦƵ�ƵɮȯƵƧɈƵƮ�ǏȌȲ�ɈǘƵ�ƊǐƵ�ƧȌǘȌȲɈة�ƊȲƵ�ɈǘƵȁ�
ȌǏǏƵȲƵƮ�ٙÀǞƵȲ�ׂٚ�ǞȁȺɈȲɐƧɈǞȌȁخ

ÀǞƵȲ�ׂ�ǞȁȺɈȲɐƧɈǞȌȁ�ɈɯȯǞƧƊǶǶɯ�ɈƊǲƵȺ�ɈǘƵ�ǏȌȲǿ�ȌǏ�ǿȌȲƵ�ǞȁɈƵȁȺǞɨƵة�ǿȌȲƵ�ɈƊȲǐƵɈƵƮة�ȺǿƊǶǶ�ǐȲȌɐȯ�
ǶǞɈƵȲƊƧɯ�ǞȁȺɈȲɐƧɈǞȌȁة�ƊǐƊǞȁ�ƦƊȺƵƮ�Ȍȁ�ɩǘƊɈ�ȺƧǞƵȁɈǞ˛Ƨ�ȲƵȺƵƊȲƧǘ�ǘƊȺ�ȺǘȌɩȁ�ɈȌ�ƦƵ�ɈǘƵ�ǿȌȺɈ�
effective methods and curriculum content for teaching lower-progress readers. Such 
ǞȁȺɈȲɐƧɈǞȌȁ�ȺǘȌɐǶƮ�ǞƮƵƊǶǶɯ�ƦƵ�ȯȲȌɨǞƮƵƮ�ǏȌɐȲ�ɈȌ�˛ɨƵ�ɈǞǿƵȺ�Ɗ�ɩƵƵǲ�ǏȌȲ�ƊɈ�ǶƵƊȺɈ�ǘƊǶǏ�Ɗȁ�ǘȌɐȲة�
ƊȁƮ�ǏȌȲ�ɐȯ�ɈȌ�ׂ׀�ɩƵƵǲȺ׃خ�ÀǞƵȲ�ׂ�ǞȁɈƵȲɨƵȁɈǞȌȁ�ǞȺ�ǶǞǲƵǶɯ�ɈȌ�ȲƵȺȌǶɨƵ�ɈǘƵ�ƮǞǏ˛ƧɐǶɈǞƵȺ�ƵɮȯƵȲǞƵȁƧƵƮ�
Ʀɯ�ɈǘƵ�ǐȲƵƊɈ�ǿƊǯȌȲǞɈɯ�ȌǏ�ǶȌɩٌȯȲȌǐȲƵȺȺ�ȲƵƊƮƵȲȺ�ƊȁƮ�ɩǞǶǶ�ƵȁƊƦǶƵ�ɈǘƵǿ�ɈȌ�ǐƵɈ�ٙƦƊƧǲ�Ȍȁ�ɈȲƊƧǲٚ�
and progressing at a similar level to their classroom peers.4
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Xȁ�ɈǘƵ�ƵƊȲǶɯ�ɯƵƊȲȺ�ȌǏ�ȺƧǘȌȌǶة�ÀǞƵȲ�ׂ�ǞȁɈƵȲɨƵȁɈǞȌȁ�ƧƊȁ�ȌƧƧɐȲ�ɩǞɈǘǞȁ�ɈǘƵ�ƧǶƊȺȺȲȌȌǿة�ƮƵǶǞɨƵȲƵƮ�
by the classroom teacher, or as small group withdrawal lessons with a well-trained 
ɈɐɈȌȲ�ȌȲ�ɈƵƊƧǘƵȲة�ƦɐɈ�ƦȌɈǘ�ȲƵȱɐǞȲƵ�Ɗ�ɩƵǶǶٌƮƵ˛ȁƵƮ�ƧɐȲȲǞƧɐǶɐǿ�ȌǏ�ȺɯȺɈƵǿƊɈǞƧ�ƊȁƮ�ƵɮȯǶǞƧǞɈ�
ǞȁȺɈȲɐƧɈǞȌȁخ�XǏ�ƧǘǞǶƮȲƵȁ�ƊȲƵ�ǞƮƵȁɈǞ˛ƵƮ�ǏȌȲ�ǞȁɈƵȲɨƵȁɈǞȌȁ�ƦƵǏȌȲƵ�ɈǘƵɯ�ǏƊǶǶ�ɈȌȌ�ǏƊȲ�ƦƵǘǞȁƮ�ɈǘƵǞȲ�
peers, the curriculum of the intervention will be only a few months below the sequence 
ȌǏ�ÀǞƵȲ�ׁ�ǞȁȺɈȲɐƧɈǞȌȁ�ƊȁƮ�ɈǘƵǞȲ�ǶƵƊȲȁǞȁǐ�ɩǞǶǶ�ƦƵ�ƊƧƧƵǶƵȲƊɈƵƮ�ȺɐǏ˛ƧǞƵȁɈǶɯ�ɈȌ�ƦƵ�ƊƦǶƵ�ɈȌ�
resume classroom lessons again.

In the upper years of primary, students who fall below or at the NAPLAN NMS often 
have a reading skill gap of several years below their peers. For these students, small 
group support within the Tier 1 classroom will almost certainly not be enough to 
accelerate their progress. These students will need remedial reading interventions that 
include development of foundational reading skills. With a high quality intervention 
ȌǏ�ȺɐǏ˛ƧǞƵȁɈ�ƮɐȲƊɈǞȌȁة�ɈǘƵ�ǿƊǯȌȲǞɈɯ�ȌǏ�ȌǶƮƵȲ�ǶȌɩ�ȯȲȌǐȲƵȺȺ�ȲƵƊƮƵȲȺ�ɩǞǶǶ�ƊƧȱɐǞȲƵ�ȲƵƊƮǞȁǐ�
ȯȲȌ˛ƧǞƵȁƧɯ�ƊȯȯȲȌȯȲǞƊɈƵ�ǏȌȲ�ɈǘƵǞȲ�ƊǐƵخ

There will always be a small proportion of students, however, who fail to respond and 
ǿƊǲƵ�ȯȲȌǐȲƵȺȺ�ƵɨƵȁ�ɩǘƵȁ�ȌǏǏƵȲƵƮ�ÀǞƵȲ�ׂ�ǞȁȺɈȲɐƧɈǞȌȁس�ɈǘƵȺƵ�ȺɈɐƮƵȁɈȺ�ȁƵƵƮ�ȺȯƵƧǞƊǶǞȺƵƮ�
ÀǞƵȲـ�׃�ɐȺɐƊǶǶɯ�ȌȁƵٌɈȌٌȌȁƵف�ǞȁɈƵȲɨƵȁɈǞȌȁخ�ÀǞƵȲ׃��ǞȁɈƵȲɨƵȁɈǞȌȁ�ǞȺ�ƵɨƵȁ�ǿȌȲƵ�ǞȁɈƵȁȺǞɨƵة�
ɈƊǞǶȌȲƵƮ�ɈȌ�ɈǘƵ�ȺȯƵƧǞ˛Ƨ�ȁƵƵƮȺ�ȌǏ�ɈǘƵ�ǞȁƮǞɨǞƮɐƊǶ�ȺɈɐƮƵȁɈة�ƊȁƮ�ȯȲƵǏƵȲƊƦǶɯ�ȯȲȌɨǞƮƵƮ�Ʀɯ�Ɗ�
ȲƵƊƮǞȁǐ�ƵɮȯƵȲɈخ�XǏ�ªÀX�ǞȺ�ǞǿȯǶƵǿƵȁɈƵƮ�ɩƵǶǶة�Ɗ�ɨƵȲɯ�ȺǿƊǶǶ�ȁɐǿƦƵȲ�ȌǏ�ƧǘǞǶƮȲƵȁ�ƊȲƵ�ǶǞǲƵǶɯ�ɈȌ�
require this level of support on a continuing basis, but they may need it for several years.

àǞɈǘǞȁ�ɈǘƵ�ªÀX�ǿȌƮƵǶة�ȺɈɐƮƵȁɈȺ�ɩǞɈǘ�Ɗ�ȺȯƵƧǞ˛Ƨ�ǶƵƊȲȁǞȁǐ�ƮǞȺȌȲƮƵȲ�Ǟȁ�ȲƵƊƮǞȁǐـ�ǞȁƧǶɐƮǞȁǐ�
ɈǘȌȺƵ�ɩǞɈǘ�ƮɯȺǶƵɮǞƊةف�ǿƊɯ�ƦƵ�ƮƵ˛ȁƵƮ�ƊȺ�ɈǘȌȺƵ�ȺɈɐƮƵȁɈȺ�ɩǘȌ�ȯȲƵȺƵȁɈ�ɩǞɈǘ�ȯƵȲȺǞȺɈƵȁɈ�
ƊȁƮ�ƵȁƮɐȲǞȁǐ�ƮǞǏ˛ƧɐǶɈǞƵȺ�Ǟȁ�ȲƵƊƮǞȁǐة�ƊȁƮة�ƮƵȺȯǞɈƵ�ɈǘƵ�ȯȲȌɨǞȺǞȌȁ�ȌǏ�ƊɈ�ǶƵƊȺɈ�ȺǞɮ�ǿȌȁɈǘȺ�
of targeted intervention, fail to reach age-appropriate levels and/or fail to improve at 
the same rate as their peers.ׅ These are typically the students who are likely to need 
continuing literacy support, possibly over many years.

IǞǐɐȲƵ�ׁخ�ªƵȺȯȌȁȺƵ�ɈȌ�XȁɈƵȲɨƵȁɈǞȌȁ�ǿȌƮƵǶ

5%

15%

80%

Tier 3 – Individual (5%)

Tier 2 – Small group (15%)

Tier 1 – Whole class (80%)

ׅ��ǿƵȲǞƧƊȁ�§ȺɯƧǘǞƊɈȲǞƧ��ȺȺȌƧǞƊɈǞȌȁخف׃ׁ׀ׂـ�خ�Diagnostic and statistical manual of mental disordersׅـ�Ɉǘ�ƵƮخفخ 
ǘɈɈȯȺششبƮȌǞخȌȲǐش׆ׇׁׁخ׀ׁشƊȯȯǞخƦȌȌǲȺ׆ׂׅׅׄ׀׀ׇخ
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Xȁ�ɈǘƵ�ƧȌȁɈƵɮɈ�ȌǏ�ɈǘƵ�§ȲǞǿƊȲɯ�ªƵƊƮǞȁǐ�§ǶƵƮǐƵة�ǞȁɈƵȲɨƵȁɈǞȌȁ�ǏȌȲ�ȺɈȲɐǐǐǶǞȁǐ�ȲƵƊƮƵȲȺ�
Ǟȁ�æƵƊȲ�ׁ�ȺǘȌɐǶƮ�ǏȌǶǶȌɩ�ɈǘƵ�ȺɈƊȁƮƊȲƮ�ªÀX�ȯȲȌɈȌƧȌǶ�ɩǘƵȲƵ�ÀǞƵȲ�ׂ�ǞȺ�ɈǘƵ�˛ȲȺɈ�ȺɈƊǐƵ�ȌǏ�
ǞȁɈƵȲɨƵȁɈǞȌȁخ�IȌȲ�æƵƊȲ׃��ƊȁƮ�æƵƊȲ�ׅ�ȺɈɐƮƵȁɈȺة�ɈǘƵ�ƮƵƧǞȺǞȌȁ�ɈȌ�ȯȲȌɨǞƮƵ�ÀǞƵȲ�ׂ�ǞȁɈƵȲɨƵȁɈǞȌȁ�
˛ȲȺɈة�ȌȲ�ǐȌ�ƮǞȲƵƧɈǶɯ�ɈȌ�Ɗ�ÀǞƵȲ׃��ǞȁɈƵȲɨƵȁɈǞȌȁة�ȺǘȌɐǶƮ�ƦƵ�ƦƊȺƵƮ�Ȍȁ�Ɗف�ɩǘƵɈǘƵȲ�ɈǘƵɯ�ǘƊɨƵ�
ƊǶȲƵƊƮɯ�ǘƊƮ�Ɗ�ÀǞƵȲ�ׂ�ǞȁɈƵȲɨƵȁɈǞȌȁة�ƊȁƮشȌȲ�Ʀف�ɈǘƵ�ȺƵɨƵȲǞɈɯ�ȌǏ�ɈǘƵǞȲ�ƮǞǏ˛ƧɐǶɈǞƵȺخ

Schools and systems must ensure that all children receive the 
ƵɨǞƮƵȁƧƵٌƦƊȺƵƮ�ǞȁȺɈȲɐƧɈǞȌȁ�ɈǘƵɯ�ȁƵƵƮ

²ɈƊɈƵ�ƊȁƮ�ɈƵȲȲǞɈȌȲɯ�y�§m�y�ȲƵȺɐǶɈȺ�ǏȌȲ�ׁׂ׀�ƵȺɈǞǿƊɈƵ�ɈǘƵ�ȁɐǿƦƵȲȺ�ȌǏ�ƧǘǞǶƮȲƵȁ�ɩǘȌ�
ɩȌɐǶƮ�ƦƵ�ƵǶǞǐǞƦǶƵ�ǏȌȲ�ǞȁɈƵȲɨƵȁɈǞȌȁ�ɈǘȲȌɐǐǘ�ɈǘƵ�§ȲǞǿƊȲɯ�ªƵƊƮǞȁǐ�§ǶƵƮǐƵخ�àǘǞǶƵ�ɈǘƵ�
proportions of children requiring intervention is high in the Northern Territory, the 
ƊƦȺȌǶɐɈƵ�ȁɐǿƦƵȲȺ�ƊȲƵ�ǶȌɩƵȲ�ɈǘƊȁ�Ǟȁ�ȌɈǘƵȲ�ǯɐȲǞȺƮǞƧɈǞȌȁȺخ

The costs associated with intervention on this scale are considerable but not unrealistic, 
ƵȺȯƵƧǞƊǶǶɯ�ǞǏ�ǿƊȁƊǐƵƮ�ƵǏ˛ƧǞƵȁɈǶɯ�ƊɈ�Ɗ�ȺɯȺɈƵǿǞƧ�ȌȲ�ȺƵƧɈȌȲ�ǶƵɨƵǶخ�ÀǘƵ�ƧȌȺɈȺ�ȌǏ�ȁȌɈ�
intervening through intergenerational impacts on employment, income, health, and 
welfare are greater.׆ Students with low literacy in Year 7 have rates of school completion 
ƊȯȯȲȌɮǞǿƊɈƵǶɯ�ǘƊǶǏ�ɈǘƊɈ�ȌǏ�ɈǘƵǞȲ�ȯƵƵȲȺ�ƊȁƮ�ǞɈ�ǘƊȺ�ƦƵƵȁ�ƵȺɈǞǿƊɈƵƮ�ɈǘƊɈ�ƊɈ�ƧɐȲȲƵȁɈ�ȲƊɈƵȺ�ƵƊƧǘ�
ƊȁȁɐƊǶ�ƧȌǘȌȲɈ�ȌǏ�ƵƊȲǶɯ�ȺƧǘȌȌǶ�ǶƵƊɨƵȲȺ�ƧȌȺɈȺ�ɈǘƵ�ƵƧȌȁȌǿɯׁׂٽ��ƦǞǶǶǞȌȁ�ȌɨƵȲ�ɈǘƵǞȲ�ǶǞǏƵ�ɈǞǿƵ7خ

ÀƊƦǶƵ�ׂ�ȺǘȌɩȺ�ɈǘƵ�ȁɐǿƦƵȲȺ�ȌǏ�ƧǘǞǶƮȲƵȁ�ǞƮƵȁɈǞ˛ƵƮ�ƊȺ�ȺɈȲɐǐǐǶǞȁǐ�ȲƵƊƮƵȲȺـ�ƦƵǶȌɩ�ȌȲ�ƊɈ�
yw²ف�Ǟȁ�æƵƊȲ׃��ƊȁƮ�ׅة�ƦɐɈ�ǞȁɈƵȲɨƵȁɈǞȌȁ�ȺǘȌɐǶƮ�ƦƵ�ȯȲȌɨǞƮƵƮ�Ǟȁ�ȺƧǘȌȌǶȺ�ƊȺ�Ɗ�ǿƊɈɈƵȲ�ȌǏ�
ƧȌɐȲȺƵ�ǿɐƧǘ�ƵƊȲǶǞƵȲ�ɈǘƊȁ�æƵƊȲخ׃�� ƵƧƊɐȺƵ�ɈǘƵȲƵ�ƊȲƵ�ƧɐȲȲƵȁɈǶɯ�ȁȌ�ȁƊɈǞȌȁƊǶ�ɈƵȺɈȺ�ȯȲǞȌȲ�ɈȌ�
æƵƊȲة׃��ǞȁɈƵȲɨƵȁɈǞȌȁ�ƮƵƧǞȺǞȌȁȺ�ƊȲƵ�ǿƊƮƵ�ƊɈ�ɈǘƵ�ȺƧǘȌȌǶ�ǶƵɨƵǶ�ǏȌȲ�ɈǘƵ�ƵƊȲǶɯ�ɯƵƊȲȺ�ȌǏ�ȺƧǘȌȌǶخ�
æƵƊȲ׃��ǞȺ�ƧɐȲȲƵȁɈǶɯ�ɈǘƵ�˛ȲȺɈ�ȯȌǞȁɈ�ƊɈ�ɩǘǞƧǘ�ȺɯȺɈƵǿǞƧ�ƊƧɈǞȌȁ�ƧƊȁ�ƦƵ�ɈƊǲƵȁ�Ǟȁ�ǿȌȺɈ�ȺɈƊɈƵȺ�
and territories.

ÀǘƵ�ƵɮƧƵȯɈǞȌȁ�ǞȺ�²ȌɐɈǘ��ɐȺɈȲƊǶǞƊة�ɩǘƵȲƵ�ƊǶǶ�ȯȲǞǿƊȲɯ�ȺƧǘȌȌǶȺ�ǞǿȯǶƵǿƵȁɈ�ɈǘƵ�æƵƊȲ�ׁ�
§ǘȌȁǞƧȺ�²ƧȲƵƵȁǞȁǐ�!ǘƵƧǲخف!²§ـ��Xȁ�ׂڭׄ�ةׁ׀�ȌǏ�²ȌɐɈǘ��ɐȺɈȲƊǶǞƊȁ�æƵƊȲ�ׁ�ȺɈɐƮƵȁɈȺ�ƮǞƮ�ȁȌɈ�
ƊƧǘǞƵɨƵ�ɈǘƵ�ƦƵȁƧǘǿƊȲǲ�ȺƧȌȲƵ�ȌǏ�ׂشׄ  This indicates that while some improvement 8خ׀
ǘƊȺ�ƊǶȲƵƊƮɯ�ȌƧƧɐȲȲƵƮ�ǏȲȌǿ�ɈǘƵ�ȯȲƵɨǞȌɐȺ�ɯƵƊȲةفڭׇׅـ��ǏɐȲɈǘƵȲ�ȺǞǐȁǞ˛ƧƊȁɈ�ǞǿȯȲȌɨƵǿƵȁɈȺ�ƊȲƵ�
ȲƵȱɐǞȲƵƮ�ɈȌ�ƧǶƊȺȺȲȌȌǿ�ȲƵƊƮǞȁǐ�ǞȁȺɈȲɐƧɈǞȌȁـ�ÀǞƵȲ�ׁ�Ǟȁ�ɈǘƵ�ªƵȺȯȌȁȺƵ�ɈȌ�XȁɈƵȲɨƵȁɈǞȌȁ�ǿȌƮƵǶخف�
The governments of New South Wales and Tasmania announced trials of the Year 1 
§ǘȌȁǞƧȺ�²ƧȲƵƵȁǞȁǐ�!ǘƵƧǲ�Ǟȁ�ׂخ׀ׂ׀�XǏ�ɈǘƵ�ȲƵȺɐǶɈȺ�Ǟȁ�ɈǘȌȺƵ�ȺɈƊɈƵȺ�ȺǘȌɩ�ȺǞǿǞǶƊȲ�ȯȲȌȯȌȲɈǞȌȁȺ�
ȌǏ�ȺɈɐƮƵȁɈȺ�ɩǞɈǘ�ǶȌɩ�ȯǘȌȁǞƧ�ƮƵƧȌƮǞȁǐ�ȺǲǞǶǶȺة�ȺɐƦȺɈƊȁɈǞƊǶ�ƊƮǯɐȺɈǿƵȁɈȺ�ɈȌ�ǞȁǞɈǞƊǶ�ȲƵƊƮǞȁǐ�
instruction will be required. The federal government has made available an optional 
online version of the Year 1 Phonics Screening Check. All schools not using a systemic 
state-based implementation of the Check are encouraged to use it.

 �Literacy and numeracy skills and labour market outcomes in Australia. Productivityخفׁׄ׀ׂـ�خ�wة�IȌȲƦƵȺۋ�خ��ة�²ǘȌǿȌȺ׆
Commission Staff Working Paper, Canberra. https://www.pc.gov.au/research/supporting/literacy-numeracy-skills/
literacy-numeracy-skills.pdfس�ßǞǐȁȌǶƵȺخف׆ׁ׀ׂـ�خ��ة�àǘƊɈ�ǞȺ�ɈǘƵ�ƵƧȌȁȌǿǞƧ�ɨƊǶɐƵ�ȌǏ�ǶǞɈƵȲƊƧɯ�ƊȁƮ�ȁɐǿƵȲƊƧɯد�Xð��àȌȲǶƮ�ȌǏ�
mƊƦȌȲخׂׂ�ة�ǘɈɈȯȺششبɩȌǶخǞɹƊخȌȲǐشɐȯǶȌƊƮȺشƊȲɈǞƧǶƵȺشׂׂشȯƮǏȺشɩǘƊɈٌǞȺٌƵƧȌȁȌǿǞƧٌɨƊǶɐƵٌȌǏٌǶǞɈƵȲƊƧɯٌƊȁƮٌȁɐǿƵȲƊƧɯخȯƮǏ

7 mƊǿƦۋ�خ�²ة�RɐȌخفׇׁ׀ׂـ�خ�²ة�Counting the costs of lost opportunity in Australian education.�wǞɈƧǘƵǶǶ�XȁȺɈǞɈɐɈƵ�ªƵȯȌȲɈ�yȌخ�
ׁ׀ׂشׂ׀ ȌɐȁɈǞȁǐٌɈǘƵٌƧȌȺɈȺٌȌǏٌ!ش׆׀شׇׁ׀ׂشɐȯǶȌƊƮȺشɩȯٌƧȌȁɈƵȁɈشƊɐخȌȲǐخǿǞɈƧǘƵǶǶǞȁȺɈǞɈɐɈƵخɩɩɩششب�ǘɈɈȯخ�wǞɈƧǘƵǶǶ�XȁȺɈǞɈɐɈƵخׇ
lost-opportunity-in-Australian-education.pdf

8�JȌɨƵȲȁǿƵȁɈ�ȌǏ�²ȌɐɈǘ��ɐȺɈȲƊǶǞƊ�2019خفׁ׀ׂـ� Phonics Screening Check. https://www.education.sa.gov.au/sites/default/
˛ǶƵȺׁٌ׀ׂشȯǘȌȁǞƧȺٌȺƧȲƵƵȁǞȁǐٌƧǘƵƧǲٌǏƊƧɈٌȺǘƵƵɈخȯƮǏ
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ÀƊƦǶƵ�ׂخ�§ƵȲƧƵȁɈƊǐƵ�ƊȁƮ�ȁɐǿƦƵȲ�ȌǏ�æƵƊȲ׃��ƊȁƮ�æƵƊȲ�ׅ�ȺɈɐƮƵȁɈȺ�ƦƵǶȌɩ�ƊȁƮ�ƊɈ�yw²�ǏȌȲ�
ȲƵƊƮǞȁǐ�Ǟȁ�ׁׂ׀

Year 3 reading Year 5 reading

yɐǿƦƵȲفڭـ��
ƦƵǶȌɩ�yw²

yɐǿƦƵȲفڭـ��
ƊɈ�yw² Total yɐǿƦƵȲفڭـ��

ƦƵǶȌɩ�yw²
yɐǿƦƵȲفڭـ��
ƊɈ�yw² Total

y²à ׇׅ׃ة׃
فڭׄخ׃ـ

ׇ׀ة
فڭׂخـ ׅׄׄةׁׁ ةׇׄ ׃

فڭخׄـ
ةׇ ׆׀
فڭخـ ׄة׃ׁ

VIC ׃ׇ׆ةׂ
فڭׄخ׃ـ

ׂׄةׄ
خׇׅـ فڭ ׁׅׅةׇ ׆ׁة׃

فڭׁخׄـ
׆׃ׅةׅ
ـ فڭׁخׇ ةׇ ׂ׃

QLD ةׇׂ ׁ
فڭ׀خׄـ

׀׃ة׆
فڭׄخـ ׀ׁة ׁׅׅة׃

فڭׁخׅـ
ةׇ׆ ׅׅ
فڭخـ ׀ׇׂة׀ׁ

à� ׁׂׅةׁ
فڭׄخׄـ

ׁ׆ׅة׃
فڭ׃خ׀ׁـ ׂ׀ةׅ ׃ׄةׁ

خׇׅـ فڭ
ׇ׃ׁة׃
فڭׂخـ ׀׀ةׅ

SA ׀׆׀ةׁ
فڭׂخׅـ

ׁ׀ةׂ
فڭخـ ׇ׀ة׃ ׁׂׄةׁ

فڭخ׆ـ
׆׀ةׂ
فڭخـ ׀ׄة׃

TAS ׅׄ׃
فڭׄخׅـ

781
فڭׂخׁׂـ ׆ׁׂةׁ ׄׄ

ـ فڭׂخׇ
׀ׇׂ
فڭׅخ׀ׁـ ׁׂׄةׁ

ACT ׄ׃ׂ
فڭ׀خׄـ

ׇׅׄ
ـ فڭخׇ ׁ׆ ׀׃ׂ

فڭׁخׄـ
׃ׅ׃
فڭ׃خ׆ـ ׃ׅ

yÀ ׅ
ׂـ فڭ׃خׇ

488
فڭخ׃ׁـ 1,447 ׇׅ׀ةׁ

فڭ׆خׁ׃ـ
ׇ׃
فڭׄخׁׁـ ׂ׆ׄةׁ

AUST ׆ةׁׂ
فڭׁخׄـ

ׇ׃ׂة׆ׂ
فڭ׃خـ ׅ׀ׁة׃ ׇ׆׆ة׆ׁ

فڭ׃خـ
ׂ ةׇׇ ׃ׇ
فڭخـ 44,440

Source: ²ɈɐƮƵȁɈ�ȁɐǿƦƵȲȺ�ƵȺɈǞǿƊɈƵƮ�ɐȺǞȁǐ��ɐȺɈȲƊǶǞƊȁ� ɐȲƵƊɐ�ȌǏ�²ɈƊɈǞȺɈǞƧȺ�²ةƧǘȌȌǶȺ��ɐȺɈȲƊǶǞƊ�ׂ׀خׁׂׂׄ�ةׁ׀�ÀƊƦǶƵ�ׂׄƦ

This does not mean that struggling readers in Year 1 should not be offered evidence-
based intervention in the absence of a standard test, or because the numbers of 
children achieving below the benchmark are high. Schools not using the Year 1 PSC 
ȺǘȌɐǶƮ�ȁȌǿǞȁƊɈƵ�Ɗȁ�ƊǶɈƵȲȁƊɈǞɨƵ�ȺƧǞƵȁɈǞ˸ƧƊǶǶɯ�ɨƊǶǞƮƊɈƵƮ�ȺƧȲƵƵȁǞȁǐ�ɈƵȺɈ�ɈȌ�ƦƵ�ɐȺƵƮ�
in Year 1.

In schools with large numbers of struggling readers in Year 1 due to socioeconomic and 
other environmental disadvantages, the proportion of children needing intervention 
ǿƊɯ�ƦƵ�ǿȌȲƵ�ɈǘƊȁ�ׂׅڭ�ȌǏ�ɈǘƵ�ɯƵƊȲ�ǐȲȌɐȯ�ǞǏ�ÀǞƵȲ�ׁ�ǞȁȺɈȲɐƧɈǞȌȁ�ǞȺ�ȁȌɈ�ǘǞǐǘ�ȱɐƊǶǞɈɯ�ƊȁƮشȌȲ�ǞǏ�
there is high mobility in the student population. However, the provision of intervention 
ƊɈ�ɈǘǞȺ�ƊǐƵ�ɩǞǶǶ�ȲƵƮɐƧƵ�ɈǘƵ�ȁɐǿƦƵȲ�ȌǏ�ƧǘǞǶƮȲƵȁ�ȲƵȱɐǞȲǞȁǐ�ǞȁɈƵȲɨƵȁɈǞȌȁ�Ǟȁ�æƵƊȲ׃��ƊȁƮ�æƵƊȲ�ׅة�
ƊɈ�ɩǘǞƧǘ�ȺɈƊǐƵ�ɈǘƵǞȲ�ƮǞǏ˛ƧɐǶɈǞƵȺ�ɩǞǶǶ�ƦƵ�ǿȌȲƵ�ƮǞǏ˛ƧɐǶɈ�ƊȁƮ�ǿȌȲƵ�ƵɮȯƵȁȺǞɨƵ�ɈȌ�ȲƵǿƵƮǞƊɈƵخ

²ɈƊȁƮƊȲƮǞȺƵƮ�ȺƧȲƵƵȁǞȁǐ�ƊȺȺƵȺȺǿƵȁɈȺ�ǿɐȺɈ�ƦƵ�ɐȺƵƮ�ɈȌ�ƮƵɈƵȲǿǞȁƵ�ɈǘƵ�
ȺɐƦȺǲǞǶǶ�ƮƵ˛ƧǞɈȺ�ɈǘƊɈ�ɐȁƮƵȲǶǞƵ�Ɗ�ƧǘǞǶƮٚȺ�ȲƵƊƮǞȁǐ�ƮǞǏ˛ƧɐǶɈǞƵȺ

The reading assessment in NAPLAN is a general comprehension measure. If a student 
obtains a low score, the test does not provide any information about the particular 
ƊȺȯƵƧɈȺ�ȌǏ�ȲƵƊƮǞȁǐ�ɩǞɈǘ�ɩǘǞƧǘ�ɈǘƵɯ�ƊȲƵ�ǘƊɨǞȁǐ�ƮǞǏ˛ƧɐǶɈɯـ�ǏȌȲ�ƵɮƊǿȯǶƵة�ƮƵƧȌƮǞȁǐ�ȌȲ�
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ǶƊȁǐɐƊǐƵ�ƧȌǿȯȲƵǘƵȁȺǞȌȁة�ȌȲ�ƦȌɈǘف�ƊȁƮ�ɈǘƵȲƵǏȌȲƵ�ƧƊȁ�ȌȁǶɯ�ƦƵ�ɐȺƵƮ�ƊȺ�Ɗȁ�ǞȁƮǞƧƊɈȌȲ�ȌǏ�ǶȌɩ�
reading ability that needs investigation through further assessment. If this assessment 
reveals no serious problems and indicates that the NAPLAN result was not an accurate 
ȲƵ˜ƵƧɈǞȌȁ�ȌǏ�ɈǘƵ�ƧǘǞǶƮٚȺ�ȲƵƊƮǞȁǐ�ƊƦǞǶǞɈɯة�ɈǘƵȲƵ�ǞȺ�ȁȌ�ȁƵƵƮ�ɈȌ�ǞȁɈƵȲɨƵȁƵخ

Standardised screening assessments�ƊȲƵ�ɐȺƵƮ�ɈȌ�ǞƮƵȁɈǞǏɯ�ȺȯƵƧǞ˛Ƨ�ȺɈȲƵȁǐɈǘȺ�ƊȁƮ�
ɩƵƊǲȁƵȺȺƵȺ�Ǟȁ�ɈǘƵ�ȲƵƊƮǞȁǐ�ƊƦǞǶǞɈǞƵȺ�ȌǏ�ǞȁƮǞɨǞƮɐƊǶ�ȺɈɐƮƵȁɈȺ²ـ�خƵƵ��ȯȯƵȁƮǞɮ�ׁ�ǏȌȲ�Ɗ�ǶǞȺɈ�ȌǏ�
ȲƵƧȌǿǿƵȁƮƵƮ�ƊȺȺƵȺȺǿƵȁɈȺفخ�ÀǘƵɯ�ƊȺȺƵȺȺ�ȲƵƊƮǞȁǐ�ƊȁƮ�ǶƊȁǐɐƊǐƵ�ȺɐƦȺǲǞǶǶȺ�Ǟȁ�ȌȲƮƵȲ�ɈȌ�
ȯǞȁȯȌǞȁɈ�ɈǘƵ�ɐȁƮƵȲǶɯǞȁǐ�ǏƊƧɈȌȲȺ�Ǟȁ�Ɗ�ȺɈɐƮƵȁɈٚȺ�ȲƵƊƮǞȁǐ�ƮǞǏ˛ƧɐǶɈɯ�ƊȁƮ�ȯȲȌɨǞƮƵ�ɈǘƵ�ƦƊȺǞȺ�
for intervention decisions. Some of these assessments can be administered by the 
class teacher or learning support teacher, while others can only be administered by a 
psychologist or speech pathologist.

If students who have been provided with high quality reading intervention continue to 
ȯƵȲǏȌȲǿ�ȯȌȌȲǶɯة�ȌȲ�ȯȲȌǐȲƵȺȺ�ƊɈ�Ɗȁ�ɐȁɐȺɐƊǶǶɯ�ȺǶȌɩ�ȲƊɈƵة�ɈǘƵɯ�ǿƊɯ�ǘƊɨƵ�Ɗ�ȺȯƵƧǞ˛Ƨ�ǶƵƊȲȁǞȁǐ�
ƮǞȺȌȲƮƵȲ²ـ�m(ف�ȌȲ�Ɗ�ƮƵɨƵǶȌȯǿƵȁɈƊǶ�ǶƊȁǐɐƊǐƵ�ƮǞȺȌȲƮƵȲـ�(m(خف�Diagnostic assessments 
are more comprehensive and specialised instruments used (often also with reference to 
ȺɈƊȁƮƊȲƮǞȺƵƮ�ȁȌȲǿȺف�ɈȌ�ǞƮƵȁɈǞǏɯ�ȺȯƵƧǞ˛Ƨ�ƮǞǏ˛ƧɐǶɈǞƵȺ�Ǟȁ�ɈǘƵ�ȲƵƊƮǞȁǐ�ȯȲȌ˛ǶƵȺ�ȌǏ�ǞȁƮǞɨǞƮɐƊǶ�
students. Most diagnostic assessments are administered by allied education and health 
professionals, such as psychologists and speech pathologists.

Diagnostic assessments are necessarily time-consuming. They should usually be used 
only for students for whom more detailed information is required than can be provided 
by more general assessments of reading that are appropriate for their age and stage of 
ǶƵƊȲȁǞȁǐـ�ǏȌȲ�ƵɮƊǿȯǶƵة�ǏȲȌǿ�ƧɐȲȲǞƧɐǶɐǿٌƦƊȺƵƮ�ƊȺȺƵȺȺǿƵȁɈȺ�ƊȁƮ�ȺɈƊȁƮƊȲƮǞȺƵƮ�ɈƵȺɈȺخف

ªƵƊƮǞȁǐ�ǞȁɈƵȲɨƵȁɈǞȌȁȺ�ǿɐȺɈ�ƦƵ�ƵɨǞƮƵȁƧƵٌǞȁǏȌȲǿƵƮ�ƊȁƮ�ȯȲƵƧǞȺƵǶɯ�
targeted

The results of standardised screening assessments should be used to determine which 
ɈɯȯƵ�ȌǏ�ǞȁɈƵȲɨƵȁɈǞȌȁ�Ɗ�ƧǘǞǶƮ�ȁƵƵƮȺخ�ÀǘƵ�²ǞǿȯǶƵ�ßǞƵɩ�ȌǏ�ªƵƊƮǞȁǐ�ȌǏǏƵȲȺ�Ɗȁ�ƵǿȯǞȲǞƧƊǶǶɯ�
validated model of reading that can be used to make evidence-based decisions about 
interventions.�ÀǘƵ�²ǞǿȯǶƵ�ßǞƵɩ�ȌǏ�ªƵƊƮǞȁǐ�ȺɈƊɈƵȺ�ɈǘƊɈ�ȲƵƊƮǞȁǐ�ƧȌǿȯȲƵǘƵȁȺǞȌȁ�ǘƊȺ�
ɈɩȌ�ƦȲȌƊƮ�ƧȌǿȯȌȁƵȁɈȺب�ɩȌȲƮ�ǞƮƵȁɈǞ˛ƧƊɈǞȌȁـ�ƮƵƧȌƮǞȁǐف�ƊȁƮ�ǶƊȁǐɐƊǐƵ�ƧȌǿȯȲƵǘƵȁȺǞȌȁخ�
��ƧǘǞǶƮ�ɩǘȌ�ǘƊȺ�ǶȌɩ�ȯȲȌ˛ƧǞƵȁƧɯ�Ǟȁ�ƵǞɈǘƵȲ�ȌȁƵـ�ȌȲ�ƦȌɈǘف�ȌǏ�ɈǘƵȺƵ�ƊȲƵƊȺ�ɩǞǶǶ�ǘƊɨƵ�ȯȌȌȲ�
reading comprehension.

²ɈɐƮƵȁɈȺ�ɩǘȌ�ǘƊɨƵ�ƮǞǏ˛ƧɐǶɈǞƵȺ�ƊɈ�ɈǘƵ�ɩȌȲƮ�ǶƵɨƵǶ�ɩǞǶǶ�ȌǏɈƵȁ�ǐɐƵȺȺ�ɩǘƊɈ�ɈǘƵ�ɩȌȲƮ�ǿǞǐǘɈ�
ƦƵ�ǏȲȌǿ�ɈǘƵ�˛ȲȺɈ�ȌȁƵ�ȌȲ�ɈɩȌ�ǶƵɈɈƵȲȺ�ȌǏ�ɈǘƵ�ɩȌȲƮة�ɈǘƵ�ƧȌȁɈƵɮɈ�ȌȲ�ȯǞƧɈɐȲƵ�ƧǶɐƵȺخ�ÀǘƵǞȲ�
reading is likely to be effortful and not automatic. As a consequence of the effort that 
ǐȌƵȺ�Ǟȁ�ɈȌ�ȲƵƊƮǞȁǐ�ƵƊƧǘ�ɩȌȲƮة�ɈǘƵǞȲ�ƧȌǿȯȲƵǘƵȁȺǞȌȁ�ȌǏ�ɈǘƵ�ɈƵɮɈ�ȺɐǏǏƵȲȺخ�ÀǘƵȺƵ�ȺɈɐƮƵȁɈȺ�
ȁƵƵƮ�Ɗ�ȯǘȌȁǞƧȺٌƦƊȺƵƮ�ǞȁɈƵȲɨƵȁɈǞȌȁ�ɈǘƊɈ�ɩǞǶǶ�ƊȺȺǞȺɈ�ɈǘƵǿ�ɈȌ�ƦƵƧȌǿƵ�ƊƧƧɐȲƊɈƵ�ƊȁƮ�˜ɐƵȁɈ�
ȲƵƊƮƵȲȺخ�Xȁ�ƧƊȺƵȺ�ɩǘƵȲƵ�ȺɈɐƮƵȁɈȺ�ƮƵǿȌȁȺɈȲƊɈƵ�ȺɈȲȌȁǐ�ƊƧƧɐȲƊƧɯ�ƊȁƮ�˜ɐƵȁƧɯـ�ɈǘƊɈ�ǞȺ�
ɈǘƵɯ�ƮȌ�ȁȌɈ�ȲƵǶɯ�Ȍȁ�ǐɐƵȺȺǞȁǐ�ƊȁƮ�ɈǘƵɯ�ȲƵƊƮ�ƊɈ�Ɗ�ȲƵƊȺȌȁƊƦǶƵ�ȲƊɈƵف�ƦɐɈ�ɈǘƵɯ�ȺɈȲɐǐǐǶƵ�

 �Remedial and Specialخ��ȺȺƵȺȺǿƵȁɈȺ�ȌǏ�ǞɈȺ�ƊƮƵȱɐƊƧɯب�ÀǘƵ�²ǞǿȯǶƵ�ßǞƵɩ�ȌǏ�ªƵƊƮǞȁǐخفׁ׀ׂـ�خ0خ�àة�ÀɐȁǿƵȲۋ�ةخ�خ�àة�RȌȌɨƵȲ
Educationخׁׂ׃ٌׄ׀׃�ةفׅـ׃�ة�ǘɈɈȯȺششبƮȌǞخȌȲǐׂڭׇׇׁׁخ׀ׁشIׁׅׄ׃ׇׇׁׂׅ׃ׇׁׄ׀
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to comprehend both what they read and what people say, then a language-based 
ǞȁɈƵȲɨƵȁɈǞȌȁ�ɈȌ�ƮƵɨƵǶȌȯ�ɨȌƧƊƦɐǶƊȲɯ�ƊȁƮ�ɐȁƮƵȲȺɈƊȁƮǞȁǐ�ȌǏ�ɈƵɮɈ�ƊȁƮ�ȌȲƊǶ�ǶƊȁǐɐƊǐƵ�
structures is needed.

IǞǐɐȲƵ�ׂخ Assessment and intervention decision framework
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STUDENT HAS NOT�§ª0ßX�Ç²mæ�R�( 
0ßX(0y!0ٌ �²0(��ª�0ßX(0y!0ٌXyI�ªw0( 

ÀX0ª�ׂ�XyÀ0ªß0yÀX�y

²ÀÇ(0yÀ�R�²�§ª0ßX�Ç²mæ�R�(�0ßX(0y!0ٌ
 �²0(��ª�0ßX(0y!0ٌXyI�ªw0(�ÀX0ª�ׂ�

XyÀ0ªß0yÀX�y��ª�R�²�²0ß0ª0�(XIIX!ÇmÀX0²

TIER 2 INTERVENTION TIER 3 INTERVENTION

EVIDENCE-BASED OR EVIDENCE-
INFORMED INTERVENTION

�ȯȯƵȁƮǞɮ�ׂ

STANDARDISED ASSESSMENT
�ȯȯƵȁƮǞɮ�ׁ

§R�yX!�(0!�(XyJ��²²0²²w0yÀ
+

m�yJÇ�J0��²²0²²w0yÀ

m�à�(0!�(XyJ �(0©Ç�À0�(0!�(XyJ

m�à�m�yJÇ�J0 XyÀ0ªß0yÀX�yب�§R�yX!²ڕ��m�yJÇ�J0 XyÀ0ªß0yÀX�yب�m�yJÇ�J0

�(0©Ç�À0�m�yJÇ�J0 XyÀ0ªß0yÀX�yب�§R�yX!² ²R�ªÀٌÀ0ªw�À0�!RXyJ��I�
!�w§ª0R0y²X�y�²Àª�À0JX0²

Numerous reading interventions are available and are currently being used by schools. 
Almost all schools offer reading support in some form. However, reading intervention 
ǞȺ�ȁȌɈ�ƧȌȁȺǞȺɈƵȁɈǶɯ�ƵɨǞƮƵȁƧƵٌƦƊȺƵƮ�ƊȁƮ�ɈƊȲǐƵɈƵƮة�ƊȁƮ�ǞȺ�ȌǏɈƵȁ�ǶǞǿǞɈƵƮ�ɈȌ�ɈǘƵ�˛ȲȺɈ�ǏƵɩ�
ɯƵƊȲȺ�ȌǏ�ȺƧǘȌȌǶى��ȺȌǿƵɈǞǿƵȺ�ƮɐƵ�ɈȌ�ǶƊƧǲ�ȌǏ�ǲȁȌɩǶƵƮǐƵ�ȌǏ�ƵɨǞƮƵȁƧƵٌƦƊȺƵƮ�ǞȁɈƵȲɨƵȁɈǞȌȁ�
and sometimes due to lack of resources and support. Children who continue to struggle 
ɩǞɈǘ�ȲƵƊƮǞȁǐ�ƊǏɈƵȲ�ȲƵƧƵǞɨǞȁǐ�ȺȌǿƵ�ƵƊȲǶɯ�ȺɐȯȯȌȲɈ�ɩǞǶǶ�ƦƵ�ƊǿȌȁǐ�ɈǘƵ�ƧǘǞǶƮȲƵȁ�ǞƮƵȁɈǞ˛ƵƮ�ƊȺ�
being below or at the minimum standard in NAPLAN.

Schools should therefore be provided with guidance about which intervention programs, 
and which types of intervention programs meet the criteria for being evidence-based, 
or at least evidence-informed. Intervention programs must use materials and pedagogy 
that are age appropriate.

Evidence-based�ǞȁɈƵȲɨƵȁɈǞȌȁȺ�ǘƊɨƵ�ƦƵƵȁ�ƮƵɨƵǶȌȯƵƮ�ɐȺǞȁǐ�ȺƧǞƵȁɈǞ˛Ƨ�ȲƵȺƵƊȲƧǘ�Ȍȁ�ȲƵƊƮǞȁǐ�
instruction and development and have been found to be effective through quantitative 
evaluations using strong research protocols. These programs have a high likelihood of 
success with struggling and low-progress readers.
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Evidence-informed�ǞȁɈƵȲɨƵȁɈǞȌȁȺ�ǘƊɨƵ�ƦƵƵȁ�ƮƵɨƵǶȌȯƵƮ�ɐȺǞȁǐ�ȺƧǞƵȁɈǞ˛Ƨ�ȲƵȺƵƊȲƧǘ�Ȍȁ�
ȲƵƊƮǞȁǐ�ǞȁȺɈȲɐƧɈǞȌȁ�ƊȁƮ�ƮƵɨƵǶȌȯǿƵȁɈ�ƦɐɈ�ǿƊɯ�ȁȌɈ�ǘƊɨƵ�ƦƵƵȁ�ȺɐƦǯƵƧɈƵƮ�ɈȌ�ɈǘƵ�ȺƊǿƵ�
level of rigorous evaluation. Many of these programs have, however, been found to 
have high levels of success with struggling and low-progress readers through evidence 
gathered from practice.

Departments of education and non-government school authorities should provide 
a list of interventions that meet evidence-based and evidence-informed criteria, and 
guidelines for how to make decisions about which intervention will be most effective for 
ƵƊƧǘ�ƧǘǞǶƮ�ɩǘȌ�ȲƵȱɐǞȲƵȺ�ǞɈة�ȺǞǿǞǶƊȲ�ɈȌ�ɈǘƵ�ƮǞƊǐȲƊǿ�Ǟȁ�IǞǐɐȲƵ�ׂخ

0ƮɐƧƊɈǞȌȁ�ǿǞȁǞȺɈƵȲȺ�ƊȁƮ�ȺƧǘȌȌǶ�ȺƵƧɈȌȲ�ƊɐɈǘȌȲǞɈǞƵȺ�ǿɐȺɈ�ǿƊǲƵ�ɈǘƵ�
§ȲǞǿƊȲɯ�ªƵƊƮǞȁǐ�§ǶƵƮǐƵب�ɈǘƊɈ�ƧǘǞǶƮȲƵȁ�ɩǞǶǶ�ȲƵƧƵǞɨƵ�ɈǘƵ�ȺɐȯȯȌȲɈ�ɈǘƵɯ�
ȁƵƵƮ�ɈȌ�ǶƵƊȲȁ�ɈȌ�ȲƵƊƮ�Ǟȁ�ȯȲǞǿƊȲɯ�ȺƧǘȌȌǶخ

It is a constitutional responsibility for state governments to provide education to all 
ƧǘǞǶƮȲƵȁخ��ȲɈǞƧǶƵ�ׁ׃�ȌǏ�ɈǘƵ�XȁɈƵȲȁƊɈǞȌȁƊǶ�!ȌɨƵȁƊȁɈ�Ȍȁ�0ƧȌȁȌǿǞƧ�²ةȌƧǞƊǶ�ƊȁƮ�!ɐǶɈɐȲƊǶ�ªǞǐǘɈȺة�
Ɗ�ɈȲƵƊɈɯ�ɈȌ�ɩǘǞƧǘ��ɐȺɈȲƊǶǞƊ�ƦƵƧƊǿƵ�Ɗ�ȺǞǐȁƊɈȌȲɯ�Ǟȁ�ׁة׆ׇ�ȲƵƧȌǐȁǞȺƵȺ�ٗɈǘƵ�ȲǞǐǘɈ�ȌǏ�ƵɨƵȲɯȌȁƵ�
ɈȌ�Ɗȁ�ƵƮɐƧƊɈǞȌȁ٘�ƊȁƮ�ɈǘƊɈ�ٗƵƮɐƧƊɈǞȌȁ�ȺǘƊǶǶ�ƵȁƊƦǶƵ�ƊǶǶ�ȯƵȲȺȌȁȺ�ɈȌ�ȯƊȲɈǞƧǞȯƊɈƵ�ƵǏǏƵƧɈǞɨƵǶɯ�Ǟȁ�
a free society”.10 Arguably, there is no education without literacy.

Thousands of children each year are being denied this basic right, most of whom are 
casualties of a system that has become accustomed to an unacceptable rate of failure.

There is no excuse for children spending seven years in full-time education without 
learning to read. Every state and territory education minister must make a pledge to 
provide the keys to literacy to every child before they leave primary school.

10 (ƵȯƊȲɈǿƵȁɈ�ȌǏ�IȌȲƵǞǐȁ��ǏǏƊǞȲȺخف׆ׇׁـ�خ�XȁɈƵȲȁƊɈǞȌȁƊǶ�ƧȌɨƵȁƊȁɈ�Ȍȁ�ƵƧȌȁȌǿǞƧة�ȺȌƧǞƊǶ�ƊȁƮ�ƧɐǶɈɐȲƊǶ�ȲǞǐǘɈȺخ��ɐȺɈȲƊǶǞƊȁ�mƵǐƊǶ�
XȁǏȌȲǿƊɈǞȌȁ�XȁȺɈǞɈɐɈƵخ�ǘɈɈȯششبɩɩɩخƊɐȺɈǶǞǞخƵƮɐخƊɐشƊɐشȌɈǘƵȲشƮǏƊɈشɈȲƵƊɈǞƵȺخׅش׆ׇׁشǘɈǿǶ
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�ȯȯƵȁƮǞɮ�ׁخ�ßƊǶǞƮ�ƊȺȺƵȺȺǿƵȁɈ
Appropriate assessment depends on the stage of reading development and the 
purpose of the assessment.

ÀǘƵ�ȲƵƊƮǞȁǐ�ƊȺȺƵȺȺǿƵȁɈȺ�ǶǞȺɈƵƮ�ǘƵȲƵ�ƊȲƵ�ƵɮƊǿȯǶƵȺ�ȌǏ�ȺɈƊȁƮƊȲƮǞȺƵƮ�ƊȺȺƵȺȺǿƵȁɈȺ�
ƊȯȯȲȌȯȲǞƊɈƵ�ǏȌȲ�ɐȺƵ�Ǟȁ�Ɗ�ªƵȺȯȌȁȺƵ�ɈȌ�XȁɈƵȲɨƵȁɈǞȌȁ�ǿȌƮƵǶخ�XɈ�ǞȺ�ȁȌɈ�ȺɐǐǐƵȺɈƵƮ�ɈǘƊɈ�
ƊǶǶ�ƊȲƵ�ȁƵƧƵȺȺƊȲɯخ�IȌȲ�ƵɮƊǿȯǶƵة�ƧǘȌȌȺƵ�ȌȁƵ�ȯǘȌȁǞƧȺ�ƊȺȺƵȺȺǿƵȁɈ�ƊȁƮ�ȌȁƵ�ǶƊȁǐɐƊǐƵ�
assessment, or an instrument that assesses both.

ÀǞƵȲ�ׂ�ȺƧȲƵƵȁǞȁǐ�ƊȺȺƵȺȺǿƵȁɈȺ�ǏȌȲ�ǞȁɈƵȲɨƵȁɈǞȌȁ�ƧƊȁ�ƦƵ�ƮƵǶǞɨƵȲƵƮ�Ʀɯ�ɈƵƊƧǘƵȲȺ�ɩǘƵȲƵƊȺ�
ÀǞƵȲ׃��ƮǞƊǐȁȌȺɈǞƧ�ƊȺȺƵȺȺǿƵȁɈȺ�ƧƊȁ�ȌȁǶɯ�ƦƵ�ƮƵǶǞɨƵȲƵƮ�Ʀɯ�ȯȺɯƧǘȌǶȌǐǞȺɈȺة�ȺȯƵƵƧǘ�
ȯƊɈǘȌǶȌǐǞȺɈȺ�ȌȲة�Ǟȁ�ȺȌǿƵ�ƧƊȺƵȺة�ɈƵƊƧǘƵȲȺ�ɩǘȌ�ǘƊɨƵ�ǘƊƮ�ȺȯƵƧǞƊǶ�ɈȲƊǞȁǞȁǐـ�ǞƵخ�ÇȺƵȲ� خف 
ÀǘǞȺ�ǞȺ�ȺȯƵƧǞ˛ƵƮ�Ʀɯ�ɈǘƵ�ɈƵȺɈ�ƮƵɨƵǶȌȯƵȲȺخ

IȌɐȁƮƊɈǞȌȁ�ɈȌ�æƵƊȲ�ׂ

0ɮƊǿȯǶƵȺ�ȌǏ�ȺɈƊȁƮƊȲƮǞȺƵƮ�
assessments ²ǲǞǶǶـȺف�ƊȺȺƵȺȺƵƮ

Screening for intervention
Curriculum-based phonics 
and oral language 
assessments; curriculum-
ƦƊȺƵƮ�˜ɐƵȁƧɯ�ǿƵƊȺɐȲƵȺ

§ǘȌȁǞƧȺ�ƊȁƮ�ȌȲƊǶ�ȲƵƊƮǞȁǐ�˜ɐƵȁƧɯ
Castles and Coltheart–2 Phonics

Educheck (Neal Phonemic Skills 
Screening Test)

Phonics

Wheldall Assessment of Reading 
Nonwords (WARN)

Phonics; oral reading 
˜ɐƵȁƧɯ

Wheldall Assessment of Reading 
Lists (WARL)

�ȲƊǶ�ɩȌȲƮ�ȲƵƊƮǞȁǐ�˜ɐƵȁƧɯ

Letter Sound Test (MOTif) Phoneme-grapheme 
knowledge

Diagnostic Reading Test for 
Nonwords (MOTif)

Phonics

Foundations of Early Literacy 
Assessment (FELA)

Phonological awareness; 
phonics

CUBED Dynamic Decoding 
Measures

Phonics

DIBELS Nonsense Word Fluency Phonics

UK Year 1 Phonics Screening Check Phonics

Language
Grapheme and Phonology 
Screening (GAPS)

Oral language

Clinical Evaluation of Language 
Fundamentals-5 Screening Test 
(CELF-5)

Oral language

CUBED Narrative Language 
Measures (Language)

Oral language
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0ɮƊǿȯǶƵȺ�ȌǏ�ȺɈƊȁƮƊȲƮǞȺƵƮ�
assessments ²ǲǞǶǶـȺف�ƊȺȺƵȺȺƵƮ

wɐǶɈǞٌƧȌǿȯȌȁƵȁɈ
Dynamic Indicators of Basic Early 
Literacy Skills

Phonics, vocabulary, 
˜ɐƵȁƧɯة�ƧȌǿȯȲƵǘƵȁȺǞȌȁ

York Assessment of Reading for 
Comprehension – Early Reading

Phonological skills, 
alphabetic knowledge, 
word reading

Assessment for Tier 3 
intervention
Diagnostic assessments

Clinical Evaluation of Language 
Fundamentals-5 (CELF-5)

Semantics, pragmatics, 
ǿȌȲȯǘȌǶȌǐɯة�ȺɯȁɈƊɮ

Test of Integrated Language and 
Literacy Skills (TILLS)

Phonemic awareness, 
phonics, vocabulary, 
listening comprehension

Peabody Picture Vocabulary Test-5 ªƵƧƵȯɈǞɨƵ�ɨȌƧƊƦɐǶƊȲɯ

Wechsler Individual Achievement 
Test-III (WIAT-III)

Oral language, listening 
comprehension, decoding, 
word reading, reading 
comprehension

Woodcock Johnson Tests of 
Achievement – IV

Phoneme-grapheme 
knowledge, reading 
ƊƧƧɐȲƊƧɯة�˜ɐƵȁƧɯة�ȯǘȌȁǞƧȺة�
comprehension, spelling 
ƊȁƮ�ɩȲǞɈɈƵȁ�ƵɮȯȲƵȺȺǞȌȁ

Woodcock Johnson Tests of Oral 
Language – IV

Phonological processing, 
story retell, oral vocabulary

Year 3 to Year 6

0ɮƊǿȯǶƵȺ�ȌǏ�ȺɈƊȁƮƊȲƮǞȺƵƮ�
assessments ²ǲǞǶǶـȺف�ƊȺȺƵȺȺƵƮ

Screening for intervention
Curriculum-based phonics 
and oral language 
assessments; curriculum-
ƦƊȺƵƮ�˜ɐƵȁƧɯ�ǿƵƊȺɐȲƵȺ

§ǘȌȁǞƧȺ�ƊȁƮ�ȌȲƊǶ�ȲƵƊƮǞȁǐ�˜ɐƵȁƧɯ
Castles and Coltheart–2 Phonics

Wheldall Assessment of Reading 
Passages (WARP)

�ȲƊǶ�ȲƵƊƮǞȁǐ�˜ɐƵȁƧɯ

Martin and Pratt Nonword 
Reading Test

Phonics

Letter Sound Test (MOTif) Phoneme-grapheme 
knowledge

Diagnostic Reading Test for 
Nonwords (MOTif)

Phonics

Language
Clinical Evaluation of Language 
Fundamentals-5 Screening Test 
(CELF-5)

Oral language

CUBED Narrative Language 
Measures (Language)

Oral language
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0ɮƊǿȯǶƵȺ�ȌǏ�ȺɈƊȁƮƊȲƮǞȺƵƮ�
assessments ²ǲǞǶǶـȺف�ƊȺȺƵȺȺƵƮ

wɐǶɈǞٌƧȌǿȯȌȁƵȁɈ
CUBED Narrative Language 
Measures (Reading)

Decoding, comprehension, 
vocabulary

York Assessment of Reading for 
Comprehension – Passage Reading 
(YARC-PR)

ªƵƊƮǞȁǐ�ƊƧƧɐȲƊƧɯة�ȲƊɈƵة�
reading comprehension

Tests of Reading Comprehension 
(TORCH)

ßȌƧƊƦɐǶƊȲɯة�ȲƵƊƮǞȁǐ�
comprehension

Neale Analysis of Reading Ability
(3rd Edition)

ªƵƊƮǞȁǐ�ƊƧƧɐȲƊƧɯة�ȲƊɈƵة�
reading comprehension

Dynamic Indicators of Basic Early 
Literacy Skills (DIBELS)

Phonics, vocabulary, 
˜ɐƵȁƧɯة�ƧȌǿȯȲƵǘƵȁȺǞȌȁ

Assessment for Tier 3 
intervention
Diagnostic assessments

Clinical Evaluation of Language 
Fundamentals-5 (CELF-5)

Semantics, pragmatics, 
ǿȌȲȯǘȌǶȌǐɯة�ȺɯȁɈƊɮ

Wechsler Individual Achievement 
Test-III (WIAT-III)

Oral language, listening 
comprehension, decoding, 
word reading, reading 
comprehension

Waddington Diagnostic Standard 
and Advanced Reading and 
Spelling Test

Speech irregularities and 
potential word reversals, 
syntactic/semantic 
based skills, correct 
use of indirect picture 
cues/comprehension of 
ƧȌǿȯǶƵɮ�ȺƵȁɈƵȁƧƵȺ

Test of Integrated Language and 
Literacy Skills (TILLS)

Phonemic awareness, 
phonics, vocabulary, 
listening comprehension

Woodcock Johnson Tests of 
Achievement – IV

Phoneme-grapheme 
knowledge, reading 
ƊƧƧɐȲƊƧɯة�˜ɐƵȁƧɯة�
non-word reading, 
comprehension, spelling 
ƊȁƮ�ɩȲǞɈɈƵȁ�ƵɮȯȲƵȺȺǞȌȁ

Woodcock Johnson Tests of Oral 
Language – IV

Phonological processing, 
story retell, non-word 
repetition, oral vocabulary
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�ȯȯƵȁƮǞɮ�ׂ�0خɨǞƮƵȁƧƵٌƦƊȺƵƮ�ƊȁƮ�ƵɨǞƮƵȁƧƵٌ
ǞȁǏȌȲǿƵƮ�ǞȁɈƵȲɨƵȁɈǞȌȁ�ȯȲȌǐȲƊǿȺ�ƊȁƮ�ȲƵȺȌɐȲƧƵȺ
��ȁȌȁٌƧƊɈƵǐȌȲǞƧƊǶ�ƊȯȯȲȌƊƧǘ�ɈȌ�ǞȁɈƵȲɨƵȁɈǞȌȁ

�ƧƧȌȲƮǞȁǐ�ɈȌ�ɈǘƵ�ȁȌȁٌƧƊɈƵǐȌȲǞƧƊǶ�ǿȌƮƵǶة�ǞȁȺɈȲɐƧɈǞȌȁ�ȺǘȌɐǶƮ�ƦƵ�ɈƊǞǶȌȲƵƮ�ɈȌ�ɈǘƵ�ȺȯƵƧǞ˛Ƨ�
instructional needs of the individual child, not to the perceived needs of categories of 
student. In this sense, it is truly ‘child-centred’. There is likely to be as much variation within 
ƧƊɈƵǐȌȲǞƵȺ�ȌǏ�ȲƵƊƮǞȁǐ�ƮǞǏ˛ƧɐǶɈǞƵȺ�ȌȲ�ƮǞȺƊƦǞǶǞɈǞƵȺ�ɈǘƊȁ�ɈǘƵȲƵ�ǞȺ�ƦƵɈɩƵƵȁ�ɈǘƵǿخ�!ǘǞǶƮȲƵȁ�ɩǞɈǘ�
ȺȯƵƧǞ˛Ƨ�ƮǞȺƊƦǶǞȁǐ�ƧȌȁƮǞɈǞȌȁȺ�ƮȌ�ȁȌɈ�ȁƵƵƮ�ȯȲȌǐȲƊǿȺ�ƦƊȺƵƮ�Ȍȁ�ɈǘƵǞȲ�ƧȌȁƮǞɈǞȌȁ�ƦɐɈ�ȲƊɈǘƵȲ�Ɗ�
ȯȲȌǐȲƊǿ�ɈǘƊɈ�ǞȺ�ƦƊȺƵƮ�Ȍȁ�ɈǘƵ�ƦƵȺɈ�ȺƧǞƵȁɈǞ˛Ƨ�ƵɨǞƮƵȁƧƵ�ǏȌȲ�ƵǏ˛ƧƊƧɯ�ȌǏ�ǞȁȺɈȲɐƧɈǞȌȁخ

ÀǘǞȺ�ǞȺ�ȁȌɈ�ɈȌ�ȺƊɯ�ɈǘƊɈ�ٙȌȁƵ�ȺǞɹƵ�˛ɈȺ�ƊǶǶٚ�ƦɐɈ�ȲƊɈǘƵȲ�ɈȌ�ƊȲǐɐƵ�ɈǘƊɈ�ٙƊ�ƧȌƊɈ�ȺǘȌɐǶƮ�ƦƵ�ƧɐɈ�
according to the cloth’. What differs is the child’s initial instructional level and the 
ȯȲȌǐȲƵȺȺ�ɈǘƊɈ�ɈǘƵɯ�ǿƊɯ�ǿƊǲƵ�²خȌǿƵ�ƧǘǞǶƮȲƵȁة�ȲƵǐƊȲƮǶƵȺȺ�ȌǏ�ȯȲȌ˛ǶƵ�ȌȲ�ƧƊɈƵǐȌȲɯة�ǿƊɯ�
need more, and more intensive, instruction than others. Some children will quickly 
ǿƊȺɈƵȲ�ɈǘƵ�ȺƵȱɐƵȁƧƵ�ȌǏ�ǞȁȺɈȲɐƧɈǞȌȁ�ɩǘǞǶƵ�ȌɈǘƵȲȺ�ǿƊɯ�ȁƵƵƮ�ǿƊȁɯ�ȲƵȯƵɈǞɈǞȌȁȺخ�ÀǘƵ�ªÀX�
model, described earlier, provides a paradigm for this, the appropriate tier of instruction 
being determined by continual monitoring of student performance and progress using 
ƊȯȯȲȌȯȲǞƊɈƵ�ƧɐȲȲǞƧɐǶɐǿٌƦƊȺƵƮ�ƊȺȺƵȺȺǿƵȁɈȺـ�ȺƵƵ��ȯȯƵȁƮǞɮ�ׁخف

While the selection of an appropriately targeted and high quality intervention program 
or resource is important, it does not abrogate the need for teachers to be well informed 
about evidence-based reading instruction and intervention. The best results will be 
ƊƧǘǞƵɨƵƮ�Ʀɯ�Ɗ�ƧȌǿƦǞȁƊɈǞȌȁ�ȌǏ�ɈǘƵ�ɈɩȌخ�ÀǞƵȲ�ׂ�ƊȁƮ�ÀǞƵȲ׃��ǞȁɈƵȲɨƵȁɈǞȌȁȺ�ɩǞǶǶ�ƊǶȺȌ�ƦƵ�ǿȌȺɈ�
effective if they are consistent with, and supportive of, Tier 1 instruction.

!ȲǞɈƵȲǞƊ�ǏȌȲ�ȺƵǶƵƧɈǞȁǐ�ǞȁɈƵȲɨƵȁɈǞȌȁ�ȯȲȌǐȲƊǿȺ

Consistent with the non-categorical approach to reading intervention, children who 
are struggling with reading rarely need a different type of instruction. The differences 
ƦƵɈɩƵƵȁ�ƵɨǞƮƵȁƧƵٌƦƊȺƵƮ�ÀǞƵȲ�ׁ�ƊȁƮ�ÀǞƵȲ�ׂ�ǞȁȺɈȲɐƧɈǞȌȁة�ȌɈǘƵȲ�ɈǘƊȁ�ɈǘƵ�ǶȌǐǞȺɈǞƧȺ�ƊȺȺȌƧǞƊɈƵƮ�
with group size, are the intensity and duration of instruction.

Therefore, evidence-informed Tier 1 programs can be used effectively with smaller 
ǐȲȌɐȯȺ�ȌǏ�ƧǘǞǶƮȲƵȁ�ƊȺ�ǶȌȁǐ�ƊȺ�˛ƮƵǶǞɈɯ�ɈȌ�ɈǘƵ�ǲƵɯ�ƵǶƵǿƵȁɈȺ�ǞȺ�ȯȲƵȺƵȲɨƵƮخ

AUSPELD provides guidance for teachers and parents in selecting effective reading 
programs for instruction and intervention.1 The criteria associated with the highest 
likelihood of effectiveness are:

�خׁ 0ɨǞƮƵȁƧƵٌƦƊȺƵƮ�ȌȲ�ƵɨǞƮƵȁƧƵٌǞȁǏȌȲǿƵƮ 
It is important that the program is based on current research evidence and, ideally, 
that its effectiveness is supported by independent reviews (i.e. not evaluated solely 
Ʀɯ�ɈǘƵ�ȯȲȌǐȲƊǿ�ǿƊȁɐǏƊƧɈɐȲƵȲ�²خفɈȲɐƧɈɐȲƵƮ�ȺɯȁɈǘƵɈǞƧ�ȯǘȌȁǞƧȺف§²²ـ��ȯȲȌǐȲƊǿȺ�ƊȲƵ�

1 �Ç²§0m(ـ�خȁخƮ�²خفخƵǶƵƧɈǞȁǐ�Ɗ�ȺɐƧƧƵȺȺǏɐǶ�ǞȁɈƵȲɨƵȁɈǞȌȁ�ȯȲȌǐȲƊǿخ�ǘɈɈȯȺششبɐǶƮǏȌȲȯƊȲƵȁɈȺخƧȌǿشƧȌȁɈƵȁɈȺشȺƵǶƵƧɈǞȁǐٌƊٌ
successful-intervention-program/
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considered to be evidence-based because very strong independent research 
collected worldwide shows that SSP programs provide the best opportunity to 
ȯȲȌƮɐƧƵ�ȺǞǐȁǞ˛ƧƊȁɈ�ǶǞɈƵȲƊƧɯ�ǞǿȯȲȌɨƵǿƵȁɈخ

�خׂ 0ɮȯǶǞƧǞɈ�ƊȁƮ�ƮǞȲƵƧɈ�ǞȁȺɈȲɐƧɈǞȌȁƊǶ�ǿƵɈǘȌƮȺ 
Content is taught clearly and directly, not in an embedded or implicit manner. 
0ɮȯǶǞƧǞɈ�ǞȁȺɈȲɐƧɈǞȌȁ�ƮǞȲƵƧɈȺ�ȺɈɐƮƵȁɈ�ƊɈɈƵȁɈǞȌȁ�ɈȌɩƊȲƮȺ�ȺȯƵƧǞ˛Ƨ�ǶƵƊȲȁǞȁǐ�Ǟȁ�Ɗ�ǘǞǐǘǶɯ�
structured environment.

�خ׃ XȁƧȌȲȯȌȲƊɈƵȺ�ƮɐƊǶ�ƧȌƮǞȁǐ 
Programs that involve concurrent visual and verbal encoding, referred to as dual 
coding, aid retention and recall of information, as the learner creates multiple 
retrieval routes to the same information.

�خׄ Cumulative sequence 
Builds on what has already been learned and previous learning receives further 
practice.

�خׅ Sequential 
A prescribed sequence of learning targets presented in small steps.

�خ׆ ªƵȯƵɈǞɈǞɨƵ 
ªƵǐɐǶƊȲ�ȺɯȺɈƵǿƊɈǞƧ�ȲƵɨǞƵɩ�ȌǏ�ƧȌȁƧƵȯɈȺ�ƊȁƮ�ȌɨƵȲٌ ǶƵƊȲȁǞȁǐ�ɈȌ�ƵȁȺɐȲƵ�ǶƵƊȲȁǞȁǐ�ǞȺ�
retained in long term memory.

�خׇ Systematic 
!ȌȁƧƵȯɈȺ�ƊȁƮ�ȺǲǞǶǶȺ�ƊȲƵ�ɈƊɐǐǘɈ�Ǟȁ�Ɗ�ȺɈƵȯٌƦɯٌȺɈƵȯ�ǿƊȁȁƵȲخ�IȌȲ�ƵɮƊǿȯǶƵة�Ǟȁ�Ɗ�
structured synthetic phonics program, a complete set of phoneme-grapheme 
relationships are taught sequentially, cumulatively and systematically.

�خ �ȯȯȲȌȯȲǞƊɈƵ�ȯƊƧƵ 
It is important to introduce concepts and skills in small steps but at a reasonable 
pace. Each component is taught on its own with ample opportunity for practice. In 
ȺɐƦȺƵȱɐƵȁɈ�ȺƵȺȺǞȌȁȺـ�ȯȲƵǏƵȲƊƦǶɯ�ƮƊǞǶɯى�ف�ȯȲƵɨǞȌɐȺ�ǶƵƊȲȁǞȁǐ�ǞȺ�ȲƵɨǞƵɩƵƮة�ȁƵɩ�ƧȌȁƧƵȯɈȺ�
ƊȁƮ�ȺǲǞǶǶȺ�ƊȲƵ�ɈƊɐǐǘɈة�ƊȁƮى��ƊǐƊǞȁى��ƊǿȯǶƵ�ȌȯȯȌȲɈɐȁǞɈɯ�ǏȌȲ�ȯȲƊƧɈǞƧƵ�ǞȺ�ȯȲȌɨǞƮƵƮخ

�خ Cover all areas of instruction needed 
IȌȲ�ƵɮƊǿȯǶƵة�ȯȌȺȺǞƦǶƵ�ƊȲƵƊȺ�ǏȌȲ�ǶǞɈƵȲƊƧɯ�ȲƵǿƵƮǞƊɈǞȌȁ�ǞȁƧǶɐƮƵب�ǞȁȺɈȲɐƧɈǞȌȁ�ɈƊȲǐƵɈǞȁǐ�
ȯǘȌȁƵǿǞƧ�ƊɩƊȲƵȁƵȺȺة�ȯǘȌȁǞƧȺة�ƮƵƧȌƮǞȁǐة�˜ɐƵȁƧɯة�ƧȌǿȯȲƵǘƵȁȺǞȌȁة�ȺȯƵǶǶǞȁǐة�
grammar, sentence structure, and vocabulary.

 �Assessmentخ׀ׁ
ªƵǐɐǶƊȲ�ȌȁǐȌǞȁǐ�ƊȺȺƵȺȺǿƵȁɈȺ�ȌǏ�ƧȌȁƧƵȯɈȺ�ɈƊɐǐǘɈ�ɈȌ�ƵȁȺɐȲƵ�ɈǘƵ�ȺɈɐƮƵȁɈ�ǞȺ�ȯȲȌɨǞƮƵƮ�
with instruction, resources and activities at the right level.



ׇׁAppendix 2. Evidence-based and evidence-informed intervention programs and resources

0ɨǞƮƵȁƧƵٌƦƊȺƵƮ�ƊȁƮ�ƵɨǞƮƵȁƧƵ�ǞȁǏȌȲǿƵƮ�ȲƵƊƮǞȁǐ�ȯȲȌǐȲƊǿȺ�ƊȁƮ�
ȲƵȺȌɐȲƧƵȺ�ɈǘƊɈ�ƧƊȁ�ƦƵ�ɐȺƵƮ�ƊȺ�ÀǞƵȲ�ׂ�ȌȲ�ÀǞƵȲ׃��ǞȁɈƵȲɨƵȁɈǞȌȁȺ�ǏȌȲ�
ȺɈȲɐǐǐǶǞȁǐ�ȲƵƊƮƵȲȺ�Ǟȁ�ȯȲǞǿƊȲɯ�ȺƧǘȌȌǶ

yȌɈƵب�ÀǘǞȺ�ǞȺ�ȁȌɈ�Ɗ�ƮƵ˛ȁǞɈǞɨƵ�ǶǞȺɈ�ƊȁƮ�ȺƧǘȌȌǶȺ�ȺǘȌɐǶƮ�ǞȁɨƵȺɈǞǐƊɈƵ�ƵƊƧǘ�ȌȯɈǞȌȁ�ƧƊȲƵǏɐǶǶɯ 
to ensure it meets their needs.

§ȲȌǐȲƊǿشªƵȺȌɐȲƧƵׂ
²ɐǞɈƊƦǶƵ�§ȲǞǿƊȲɯ�

School Years3

Ants in the Apple Iٌ׆

 ƊȲɈȌȁ�ªƵƊƮǞȁǐ�ƊȁƮ�²ȯƵǶǶǞȁǐ�²ɯȺɈƵǿ Iٌ׆

!ȌȲȲƵƧɈǞɨƵ�ªƵƊƮǞȁǐ* ׆ٌ׃

Cracking the ABC Code Iٌ׆

0ƊȲǶɯ�XȁɈƵȲɨƵȁɈǞȌȁ�Ǟȁ�ªƵƊƮǞȁǐ* Iׂٌ

Fitzroy Method Iٌ׆

Fundations Iٌ׃

JƵɈ�ªƵƊƮǞȁǐ�ªǞǐǘɈ Iׂٌ

hȌǶǶɯ�§ǘȌȁǞƧȺشhȌǶǶɯ�JȲƊǿǿƊȲ* Iٌ׆

Let’s Decode Iٌ׆

Letters and Sounds F-4

Little Learners Love Literacy Iٌ׆

MiniLit* ׁׂٌ

MacqLit* ׆ٌ׃

wɐǶɈǞmǞɈ�ªƵƊƮǞȁǐ�ÀɐɈȌȲ�§ȲȌǐȲƊǿ* ׆ׂٌ

yƵȺȺɯ�ªƵƊƮǞȁǐ�ƊȁƮ�²ȯƵǶǶǞȁǐ Iٌ׆

�ȲɈȌȁ�JǞǶǶǞȁǐǘƊǿ* Iٌ׆

§ǘȌȁǞƧ� ȌȌǲȺ�ªƵƊƮƵȲȺ Iٌ׆

Phonics International Iٌ׆

PLD Structured Synthetic Phonics Iٌ׆

ªƵƊƮ�àȲǞɈƵ�XȁƧخ��ȁƵٌɈȌٌ�ȁƵ�§ǘȌȁǞƧȺ�ÀɐɈȌȲǞȁǐ Iٌ׃

ªƵƊƮ�àȲǞɈƵ�XȁƧ�IȲƵȺǘ�²ɈƊȲɈ ׆ٌ׃

ªƵƊƮǞȁǐ�(ȌƧɈȌȲ* Iٌ׆

ªƵƊƮǞȁǐ�wƊȺɈƵȲɯ* Iٌׅ

Sounds-Write Iٌ׆

SPELD-SA Intensive Literacy Program ׆ٌ׃

ÀƵƊƧǘ�æȌɐȲ�!ǘǞǶƮ�ɈȌ�ªƵƊƮ�Ǟȁ�ׁ�0׀׀ƊȺɯ�mƵȺȺȌȁȺ jٌ׃

Toe by Toe ׆ׂٌ

ׂPrograms marked with *�ǘƊɨƵ�ƦƵƵȁ�ȺǘȌɩȁ�ɈȌ�ƦƵ�ƵǏǏƵƧɈǞɨƵ�Ǟȁ�ƵɮȯƵȲǞǿƵȁɈƊǶ�ɈȲǞƊǶȺ�ȯɐƦǶǞȺǘƵƮ�Ǟȁ�ȯƵƵȲٌ ȲƵɨǞƵɩƵƮ�ǯȌɐȲȁƊǶȺخ
.Some programs and resources are suitable for use with children in preschool or students in secondary school׃



To reduce to near zero the number of 
ƧǘǞǶƮȲƵȁ�ɩǘȌ�˸ȁǞȺǘ�ȯȲǞǿƊȲɯ�ȺƧǘȌȌǶ�ɐȁƊƦǶƵ�
to read by providing primary schools with 

the resources and training to provide 
effective assessment and intervention.

Primary Reading Pledge

§ɐƦǶǞȺǘƵƮ��ɐǐɐȺɈ�ׂ׀ׂ׀�Ʀɯ�wɐǶɈǞmǞɈ�§Ɉɯ�mɈƮخ

ف׆ׁ�ׁׅ׃�ׁׁ�ׇ׃�y �ـ��wɐǶɈǞmǞɈ�§Ɉɯ�mɈƮێ

ׁׁ�ÀƊǶƊɨƵȲƊ�ªƮة�wƊƧȱɐƊȲǞƵ�§ƊȲǲ�y²à�ׁׁׂ׃�• phone:�ׁׁ�ׅׅ�׀׀׃�• email:�ǯƵȁȁǞǏƵȲخƦɐƧǲǞȁǐǘƊǿ@multilit.com


