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Introduction

Oral Movement
Language & Motor

How to Use this Manual

This manual is designed to be a companion to the Year 1 & 2 Screening & Tracking Manual and you will need both manuals
to begin implementing PLD’s programs.

Inany Year 1 or 2 classroom, there is going to be a diverse range of literacy abilities and learning needs. PLD's programs are
suitable for whole-class, small group and targeted intervention settings. This manual will guide educators to deliver age-appro-
priate teaching sequences, although it is acknowledged that a proportion of students within any given class will fall outside of
these 'norms’. For these students, modifications of the teaching sequence will be necessary.

The sequences we have included in this manual are recommendations, however teacher agency should ultimately inform
termly programs. If you have students presenting with weaker literacy skills, you may need to refer to and implement the
sequences from the Foundation manuals. For ease, the Foundation outlines have been included within this manual.

Establishing automatic and efficient skills in literacy, handwriting and oral language is a priority within Year 1 & 2.
Handwriting and oral language recommendations are also outlined within this manual.

Getting Started with PLD in Year 1 & 2

Step 1: Downloads available on the PLD the website.

Year 1 & 2

Year 1 & 2 Screening & Year 1 & 2 Phonic & Parent Education Term 1: Teaching Tips Video
Tracking Manual High Frequency Words charts

Step 2: Professional Development

Complete the Synthetic Phonics Within the Junior Primary online course. Alternatively, book and attend one of the PLD
Literacy and Learning seminars held throughout Australia.

Option 1: Online Course Option 2: Seminar Option 3: Website Videos

Year1&2
Tracking Sheets

PLD Tracking

Online Course R Seminar

Synthetic Phonics | i S 3 Implementing
within the 4 | PLD in
Junior Primary Year 1& 2

Synthetic Phonics Within the Junior Primary Implementing PLD in Year 1 & 2 Year 1 & 2 - Establishing a Consistent
Screening and Tracking Process

Step 3: Present the Relevant Spelling Placement Screen

Refer to the Year 1 & 2 Screening & Tracking Manual for the Placement Tests and for detailed instructions on how to screen
your students and group your class into three targeted teaching groups.

© PLD Organisation Pty. Ltd. Year 1 & 2 Teaching Sequence Manual 3



Year 1 — Establishing 3 Targeted Teaching Groups
(& Phonic Based Word Lists)

Oral Movement
Language & Motor

Refer to the Year 1 & 2 Screening & Tracking Manual for screens and instructions on how to administer and score.
A summary outline has been provided below.

w Placement Test. E LS s BT T E Enter onto PLD Tracking Sheets:
percentages.

Year1 &2 - Week 1 in Tern 1 Spelllng Placement Screen Stage 1 Phonic:8ased Spelling Template
(to Establish Targeted Teaching Gro m 1) e

dQSJ / “ X,

+ Highlight
U m m o) o e in yellow
5,5 (00, ! o the
l/? @ H \/ 6 - teaching
d g them Stage 1 target 2 and 3 focus of
2 )F e A gh W Max 80% 71% 60% | 22% the term
Q Cﬁk feed shoot Matilda 100% | 42% | 60% | 0% [
ahead.
f sara 60% | 42% | 60% | 9% | 0%
q ‘ quit Dennis 100% | 28% | 60% 0%
w2 28« e taion o s Rosario 100% | 28% | 20% | 0%
ECTRIT prd dealing Stage 1 target 2and 4 ( : 2 letters 1 sound)
B 5 + (
C UA Y T h ik Q) )} Ld 4 Ella 80% | 71% | 100% | 44% | o% + Cluster
Zane 60% | 42% | 60% | 55% | 25% students
LW% By oy = deremy toox [ 7rx | eon [ est |ave in3
Jono % 6%
sl 80, B e it Laney T o [ > targ et.ed
Jayden 100% | 57% | 60% | 88% | 2 teaching
Stage 1 target 4 (gap filling e.g. ai, 0i, all) and Stage 2 groups.
Maya 100% | 100% | 100% | 77% | 67%

o g Tomm 100% | 71% | 100% | 77% | 63%
FAQ: Where Are the Word Lists Sourced From? = T T oo T oo m

OPTION 1 - Prepared Lists P o T Troox T omn T oo + Describe
teaching
The Time-Savers series reduces teacher preparation time with Request the PLD Tracking Sheets at: focus for
colour-coded word lists fully prepared for whole-class explicit httos://pld-literacy.ora/plds-tracking-sheets/ the term.
teaching and mini lists to be allocated to the students.
SEERT SR Group 1 Group 2 Group 3

Target2 Target3 3 Target 4 Target2 & 3 Target 2 & 4 Stage 2 with Target 4

Literacy

Structured - ——
Synthetic

Phonics
Time-Savers

< Stage 1 &
|

Decoding (Reading) &
Encoding (Spelling) List
with ai as in rain

Decoding (Reading) &
Encoding (Spelling) List
with sh as in hush

Decoding (Reading) &
Encoding (Spelling) List
with ck as in clock

clever
| garden.
| sfarch
| farmer
| horse.

sock

Structured Synthetic Phonics Time-Savers Stage 1 & 2 -
Code: SSPts1

OPTION 2 - Create Your Own

Word lists can be sourced and typed up from the Phonic &
Sight Word Sequence (Scope and Sequence).

ancept: sh
ancept: ck

List Decoding (Reading) &
Encoding (Spelling) List
50 with ar as in star

shark.
star.

chart

march

Decoding (Reading) &
Encoding (Spelling) List
with oa

boat.

CCVC Decoding (Reading) &
Encoding (Spelling) List
(consonant consonant vowel consonant)

ding and

Literacy

Phonic and
Sight Word
. Sequence
it

road.

1.2: Target 2 CVC Words with Early Stage 1 Digraphs

sh (as in hush)

@fish @wish @shot @shop @*finished ~ shun  cash  shed
rush gash ship hush sash  dish  bash  rash  dash
mash lash  gush  shin  shut *brush *shelf  *shelf  *shift

Phoneme: \[\

ch (asin chop)

@chip  @such  @much @*chicken @*unch  chin chum
ich chat chop chug chap  *chest  *child

=

th (v) = voiced as in feather

@that(v)  @them(y)  @this()  @then(y)  @than(v)

th (u) = unvoiced as in thumb
Tip: th and th are rude sounds - stk your tongue out.

Phoneme: \3\ and \e\

Phonic & Sight Word Sequence - @with (@) @*hink ~ @*thank  moth()  thus()  thud (u)
Code: BPSW thin (u) thug (u) math () *thrash (u)  *thick (u) .7,
wh (as in whip)

Spelling rule: Only use at the beginning of a base word.
@when @which whip  whim  whiz  wheel  whack

OPTION 3 - Integrated SSP Kits B é\ & <M] o
Words containing all Words containing Words containing

alphabet sounds & digraphs. digraphs. digraphs.
© PLD Organisation Pty. Ltd. Year 1 & 2 Teaching Sequence Manual 4
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Year 2 — Establishing 3 Targeted Teaching Groups
(& Phonic Based Word Lists)

Literacy —

Oral
Language

Refer to the Year 1 & 2 Screening & Tracking Manual for screens and instructions on how to administer and score.
A summary outline has been provided below.

Mark tests & convert into

Movement
& Motor

Placement Test. Enter onto PLD Tracking Sheets:
percentages
LA o o foend ; i
L g i D 0 « = Sr“‘y‘ Term 4 Focus: Testing & data entry within week 10, Term 3 m
ﬁ s I Lump Btr.kﬁ L Page 12 in the Year 1&2 Screening & Tracking Manual
— + Highlight
Lip wind Skl hﬁe“ . 9 ”g
had S j.1 €SS inYear18&2 n ye ow
it tlae f- ;hup: Background, the .
o ] <ok r teaching
T -nt h:n(_ “ " c Term Plan: Target 2 common errors, then Target 4 errors focus of
tha ofing_f g Beh 100 57 a0 33 6 0
fh (607 . J \ ADHD 80 42 60 a4 0 the term
in sport § o 10 w asD 100 57 100 6 s o ahead.
] Term Plan: Stage 2, following the Teaching Sequence Manual
noon_Ystad - fpS 100 = '100 i 100 = 77 31 o
L{CC{ smale §dow 100 85 80 66 67 0
100 100 100 77 19 0
uctd foq cant 100 100 100 88 25 6
it IM:?’ o N o oo [ = «— * Cluster
g cndec |k m e fw = [ a L students
b 1 Ty 2 - LI
100 71 100 77 56 31
T (af "",‘f' 5/075 80 100 100 77 75 19 g h
dﬁ”“’ kllndu 100 100 100 66 50 6 teac Ing
N 100 100 100 77 44 25 g ro u pS .
100 100 100 88 31 19
100 100 100 88 67 12
. . Term Plan: Stage 3, following the Teaching Sequence Manual, slow and steady
FAQ: Where Are the Word Lists Sourced From? T N T m
100 100 100 100 81 67
. 100 100 100 100 94 67 . Describe
OPTION 1 - Prepared Lists teachi
eaching
The Time-Savers series dramatically reduces teacher preparation focus for
Request the PLD Tracking Sheets at: the term.

time with colour-coded word lists fully prepared for whole-class
explicit teaching and mini lists to be allocated to the students.

Stage 1

Stage 2

Target2 Target3 Target4

Structured
Synthetic

Phonics
Time-Savers

I Stage1 &

Stage2

Structured Synthetic Phonics Time-Savers Stage 1 & 2 -
Code: SSPts1

clever
| garden.
| starch
| farmer
| horse.
| forget
report

OPTION 2 - Create Your Own

Word lists can be sourced and typed up from the Phonic &

Sight Word Sequence (Scope and Sequence).

Literacy

Phonicand © words which i
Sig ht Word 1.2: Target 2 CVC Words with Early Stage 1 Digraphs
Sequence
i) sh (as in hush)
= Edition =
@fish @wish @shot @shop @ *finished shun  cash shed E
rush gash  ship  hush sash  dish  bash  rash  dash [N
&
mash lash  gush  shin  shut *brush shelf *shelf  *shift
ch (asin chop) s
:
@chip  @such  @much @*chicken @*unch  chin chum I
rich chat chop chug chap *chest *child e
th (v) = voiced as in feather _
s
@that()  @them)  @this()  @then()  @than() [
3
th (u) = unvoiced as in thumb :
Tip: th and th are rude sounds - stick your tongue out. g
Phonic & Sight Word Sequence - @with(@)  @*hink  @*hank  moth(u)  thus()  thud (W) [
Code: BPSW thin(W  thug()  math()  *thrash(u)  *thick () &
wh(as inwhip) y
Spelling rule: Only use at the beginning of a base word. 23
@when @which whip  whim  whiz  wheel  whack 3

OPTION 3 - Integrated SSP Kits

© PLD Organisation Pty. Ltd.

Phonic C loncept: -

https://pld-literacy.org/plds-tracking-sheets

Group 1
Target2 & 4

Decoding (Reading) &
Encoding (Spelling) List

in quack

Group 2
Target 4 & Stage 2

Decoding (Reading) &
Encoding (Spelling) List
with ai as in rain

Decoding (Reading) &
Encoding (Spelling) List

paint
rain.
chain

train

oncept: ai

=
8
H
S
£
-
5
g
s
8
=
2
5
H
&

yawn

craw!

law

Phonic Concept: aw as /or/

bridge
edge
pledge
hedge
wedge
judge
trudge
dodge
lodge
nudge
ledge

Spelling by individual sounds (phonemes)

porridge

tly one
sayingits long sour

efoe alacating th it souné utand cecoce (sd) coch word.

Words containing
digraphs.

Words containing
digraphs.

Words containing

digraphs.
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@ Year 1 & 2 Implementation within a Literacy Block

Oral
Language

Movement
_ &Motor

Teacher-Directed Group Tasks: (15 minutes) The same task is to be presented to each group, but the phonic concepts, word lists
and phonic passages will differ.

Speech to Print Task Repeated Reading & Transference to Writing Task
Teacher Directed Group Task
B qi or ar
@ B2  ailds: P S
®» > ay AN rain star T T Must Do Bt
© @© fray horse lust Do Better b
l_ el i Learrig) m = p— v T Must Do Better b T om clever at maths and /ﬁ
o) 3 dov® ol o Tom clever of maths Tom (& T am clever with numbers. &)
ay® ) { .

935 Y i Shep it ot oo =8, clever with rumbers and T /m But T wish I was better at sport
O - lay® o o Nl am clever with sums But ~&J
o play Shep had fo rush 'S
= o3 s - = 5 Shep hod his cosh ¥ T must do better ot sport. T must do
a > E‘ say” i better ot jumping and sprinting, T =l === o=
=y 3 ; 5 s wish T was clover at sport T Must Do Better 3
32 L way T om clever of maths and ©

o 2 ° o o 5 Lo clever with rurbers 17
o | sTay =185
© = § ~ But T wish I was better ot sport
Q= 3 ) o o o o ~
Pt may T wish T was better of jumping and

today® o o E gl e sprinting foo.
[a] o [a] o - -
away

Phonic Dictation Passage for Repeated Reading
(3 minutes daily)

+ Repeated reading of short passages has been shown to
improve rates of reading accuracy and fluency.

Reading & Spelling Task
(15 minutes each day)

+ Monday and Tuesday teacher lead tasks.

+ Wednesday and Thursday, students will
need to complete independently, so that the
teacher can direct his/her attention to the
phonic dictation task.

Phonic Dictation Passage for Dictation
(10 minutes from Wednesday to Friday)

+ 10 minutes of passage re-writing is scheduled.

+ The teacher should aim to be calling out 3-4 words at a

Note: Tier 3 students will likely require direct adult time while the students listen with their pencils down.

support daily:

+ Theteach ts th ds 3-4 times.
1 “Let’s read the first word.” (i.e. with sounding) © teacher repeats these words imes

+ The teacher asks: ‘What are you going to write?” ensuring

2 “Sound out the word with your fingers.” (i.e. students speak the words before they write them.

one finger for each sound)

Student Independent Tasks
(Wednesday&Thursday)
Teacher Directed Tasks
(Wednesday, Thursday & Friday)

+ ldeally, students write the words independently.
3 Speech to print: “Now let’s say the first

sound and write it in the first box, say the
second sound and write it in the second box
and continue recording each sound in the
boxes.”

Note: Reluctant writers may rely on the teacher to model the
sentence/s first. Teachers are encouraged to resist the temptation
to write first, allowing students to copy write their dictation. Instead,
teachers can write ‘with’ the students, provided the students are
having-a-go.

In classes with only 1 adult, the teacher (with practice) should be able to facilitate three levels of phonic word lists efficiently to the whole
class. Presenting 3 levels of dictation however presents more challenges. Suggestions are outlined below:
Option 1: Three day rotations
Rotate the two experiences of phonic dictation over the three days. E.g. Group 1 Wednesday and Friday, Group 2 Thursday and
Friday and Group 3 Wednesday and Thursday.
Option 2: Merge 2 groups together
Present three levels of phonic lists to the class, but only present 2 levels of phonic dictation. Typically, the low group will have
their phonic dictation matching their weekly phonic lists, but the middle and high groups are merged for dictation.
Option 3: Use technology

Record the delivery of phonic dictation on an iPad for the higher ability group. Make sure the recording follows the
recommended presentation process outlined in the table above.

Additional Tasks for Tier 2 & 3 students who require extra teaching (i.e. frequency) delivered in a smaller group (i.e. intensity).

In classes with an extra adult, catering for the range in ability is made much easier. These Education or Teacher Assistants will be
required to adopt a teaching role, in order to facilitate the needs of these specific groups.

© PLD Organisation Pty. Ltd. Year 1 & 2 Teaching Sequence Manual 6



Year1 &2
Embedding a Daily 30 Minute PLD SSP Routine Within Literacy Blocks

Movement
_ &Motor

Structuring Synthetic Phonics Within Literary Blocks

Research suggests that SSP instruction should be daily and that teachers should allocate a minimum of 30 minutes per day (Monday to Friday) to the
explicit teaching of phonics. In order to achieve this, PLD recommends that teachers establish a weekly process in which three differentiated ability
groups can be efficiently facilitated. PLD suggests a four part format: organisation, revision, explicit instruction and an independent task. The tasks
selected should have a speech-to-print focus, as well as a task to facilitate the transfer of spelling words into written work.

Recommended Whole Class SSP Lesson Format

Daily Review Components Apply
Organisation

) ) (You Do)
Review Teach Practise (I Do, We Do)
5 minutes 5 minutes 3-5 minutes 15-20 minutes
Establish Phonic Concepts During this explicit instruction, teacher presents  Present a template Set a timer
aroutine Revise concepts already covered differentiated word lists to the whole-class. contained within Time- for task
irl vséhicth . through use of: Teacher progresses through the following ;Saverlstor a self created completion.
students ge ist emplate.
organisedg [] PLD flipbooks or phonic flash cards ~ Steps for each list: P Students use
from the [] A teacher created PowerPoint Step 1: Explain the grapheme, digraph or The teacher explicitly their own
outset by trigraph common to each list. demonstrates how to word list to
efficiently [] The PLD Daily Review (templates . . complete the speech-to-print complete the
placing the are coming 2024) s;iﬁ 2: Eeaq, Eoung-outgrr‘dtdl?mtl;s tht:ele task for the day. Select a daily task
items they of the phonic-based word lists to the whole word or two from each of the independently.
require on Regular revision and consolidationis  class (for the majority of words, this will be different word lists.
their work essential for students operating with according to phonemes). During this
station: PLD's Stages 1 and 2. ~A commitment Step 3: Define and discuss tricky words or new g time, itis
to revision and consolidation will vocabulary recommended
[] Spelling transfer concepts into the long term ’ that teachers
books or  Mmemory. Repeat this process for the other 2 groups. ot work with
templates . lowest group
ple:
Irregular HFWs For Example of students on
[] Two This time can also be allocated to the ~ “Today the phonic focus for the Koala group is the assigned
coloured  explicit instruction of irregular high- the long o sound /oa/ as in goat. This long o task as these
pencils frequency words, as outlined in the sound is usually used in the middle of words. . students
fe'%' a ) manual. For example, to teach ‘said’: Let's have a look at your list words.” Z,C‘)’t;enz); II'_Zi:?]iiZt_?o‘ﬁALT ¥vi|l bfneﬁrt]
ead penci “l ap " rom teacher
and a?red 1. Say the word, use it in a sentence, Let's read the first word. sogn,c,i out as we spell and direction and
pencil) then count the sounds. Sound out the word with your fingers (i.e. one ~ Write ), support.
\ finger for each sound): WILF (“What | am Looking
Return to \ @ . * b-oat=boat For... your mouth to be If there are any
the mat for - r-oa-d = road moving as you write each outlier groups
whole class & ] ~ B sound.”), and then these
instruction * c-oa-ch = coach ’ word lists will
of the three s e d S Continue until all list words have been read. TIB (“This is Because... good be explicitly
phonic lists. = “Let’s talk about the word ‘coast’. Sarah, what spellers map letters into taught
) does coast mean? This word actually has sounds”). to those
S Al another meaning. Abdul, can you explain this?” particular
. Send students back to their ~ students
Repeat this process for each group. work stations. during the
2 Draw lines for each s al d This daily practise reinforces the relationship _ ‘Apply’ task
sound and write letters T 7 between sounds and letters, which is essential for All students will complete time when
as you say the sounds. retention and consolidation of phonic concepts.  the same task using their the rest of
. - : -~ own word list (accordingto  the class is
3. Note unusual spellings i—d— For §tudents with low literacy skills this will the group you(have plac?ed completing
aﬁd circle them provide exposure to future concepts. For age- them in) their task

appropriate and advanced students, this will
provide ongoing revision as many students
may still make low-level errors.

Drawing from the termly placement tests, teachers will identify three levels of instruction.

Common Scenario 1 (for schools implementing PLD for the first time or who have low ICSEA scores).
one group of students are likely to be on par with the outline in the Teaching Sequence (i.e. Tier 1 students).
one group of students are likely to be marginally behind (i.e. one or two terms behind) the outline in the Teaching Sequence (i.e. Tier 2 students).
one group of students are likely to be significantly behind the outline in the Teaching Sequence (i.e. Tier 3 students).

Common Scenario 2 (for schools with high ICSEA scores and/or schools who have been using PLD for longer).
one group of students are likely to be above the outline in the Teaching Sequence (i.e. Tier 1 students).
one group of students are likely to be on par with the outline in the Teaching Sequence (i.e. Tier 1 students).
one group of students are likely to be one or two terms behind the outline in the Teaching Sequence (i.e. Tier 2 students).

It is common for classrooms to have ‘outliers’ which will not fit into your three targeted teaching groups. This very small group of students will need
their own list and will need to be explicitly taught once the other students are doing their independent activity (‘apply’ lesson component).

© PLD Organisation Pty. Ltd. Year 1 & 2 Teaching Sequence Manual 7



Students Entering Year 1 & 2 Scoring 0% to 40%
on the Stage 1 Target 1 (CVC) Screens

Oral Movement
Language & Motor

Supporting these Pre-CVC Students Requires Two Key Steps:

When students enter Year 1 & 2 with very low literacy skills it can be challenging for teachers. While some students can be assigned
CVC (or Stage 1 Target 1) reading, spelling and writing tasks, for a proportion of students this will not be appropriate as they may
require pre-CVC skills to be targeted.

1NN Identification of the pre-literacy skills that require targeted teaching using the first Assessment for Students Experiencing
Difficulty With Stage 1. This screen is located within the Year 1 & 2 Screening & Tracking Manual and the Phonic Sight Word Sequence.
The short subtests aim to identify which pre-literacy skills require skill development so that progress through Stage 1 can occur.

Phonemic awareness Prerequisite Skill 1: Blending 3 Phonemes (A prerequisite skill of decoding)

skills are highly correlated M (1 sec pause) U (1 sec pause) § = ? £ (1 secpause) @ (1 sec pause) t = :Dx b (1 secpause) @ (1 secpausd = O
with the deve|opment of ear|y t(1secpause)@ (1secpauf)p= O f (1 sec pause) i (1 sec pause) t = n} Score /5= %
reading and Spe||ing. |f Students Negative Observations (s ge.sting further skill development is required, even if the student scored 100%)

. . i.) Was the task presentecwith short pauses between sounds? Oyes [No
haVe expenenced mU|t|p|e ear ii.) Did the student requestthe sounds to be repeated? Oyes [No
infections |f Eng“sh is not their iii.) Did the student repeat thil sounds in order to process the task? Oyes [No

! . . iv.) Did the task appear diffic({t? Oyes [INo

first language, if dyslexia occurs 'VV,) other
within a famlly or if the student L Prerequisite Skill 2: Phor{2mic Segmentation (A prerequisite skill of spelling)
has a speech or language delay,
phonemic awareness may require top  OSounded t-o-p lid OSounded li-d O Other web OSounded w-e-b O Other
additional targeted teaching bug O Sounded b-u-g rag OSounded r-a-g O Other Score /5= %

Y Negative Observations (suggesting fiirther skill deyelopment is required)
within Year 1 & 2. Students need i.) Did the student confuse the task i rnames? [JYes [JNo Notes
to be able to blend to decode CVC ii.) Did the task appear difficult? Oyes [No
words and they need to be able to fil) Other

segment to be able to speII cve — Prerequisite Skill 3: Alphabetic Slound Reczll (Refer to the following Stimulus Sheet)
words. s O 0 d o O 0 = 0
p O O c p O O qg O O
a O O h o U O z O O
Alphabet sounds ‘ i O O e £ O O w O O
t O O u O O x O O
(rather than letter names) are more n O O | O 0 v O 0
important for early reading and Group 1 Score Group 3 Score 6y O ]
Spe||lng. |t IS common In Year 1 or Negative Observations (suggesting furthe skill de: k O o
2 to find students who have gaps i.) Slow speed of recall with pausing and, i . ONo Group 4 Score /8
ii.) Did the student possess any letter/ solhd confu: ? ONo
Overall Score /26

in their alphabet knowledge. iii) Other

Plot the results of the assessments
in the tracking sheet.

SHEEPA Use the screening information to create an
individualised plan using the following options based on the
student’s ability level:

PRE-LITERACY PROGRAMS

Term 2
Term 2 Focus: Testing & data entry within week 10, Term 1
Page 10 in the Year 1&2 Screening & Tracking Manual

y a
Teacha : Background,
Child to Read Diagnoses,
‘. in 3 Steps Difficulties etc
Term 2 Plan: Follow the Catch-Up outline in the Teaching
ASD 15 80 20 0
Attendance 12 0 0 0
ndis 4 0 0 0
EADL 24 0 0 0
Attention 23 40 0 0
Artic fest Test Test 20
Beh 14 60 40 20

Teach a Child to Teach a Child to Stage 1 Synthetic Learning to Blend

Read in 3 Steps - Spell in 3 Steps - Phonics Flipbook - Three Phonemes - :;:nda“(e :g i: :g
Code: CCread Code: CCspell Code: SP1 Code: L2B2 100 28 20
80 0 60
PLD PHONIC APPS 100 a2 80
[ PLD PHONIC APPS | CVC LITERACY PROGRAMS T T
100 57 60

Reading [N . it Professional Learning to Support Students with Low Literacy Skills

Race and Witing Tasks Sounds

Games ‘

Ta

Spell
Star
Ta

This course provides
the knowledge, tools
and skills to facilitate

the development of Online Course
pre-literacy skills which Teaching Students
will improve early Unable to Read,
CVC Words Reading,  Stage 1 Decoding Alphabet Letter reading, spelling and Spell and Write

Two Spelling and Writing ~ and Spelling Games - Sounds - writing. o el
1Player Tasks - Code: Beve Code: Bsw1 Code: Bal
a

© PLD Organisation Pty. Ltd. Year 1 & 2 Teaching Sequence Manual 8



— . g
sy Foundation Teaching Sequence

Oral Movement
Language _ &Motor

PLD’s Structured Synthetic Phonics program is an evidence-based, comprehensive curriculum in
Australia, closely aligned with the Science of Reading. The teaching sequence starts with the basics

of the initial (simple) code and then progresses to the extended code.

Week 1 Week 2 Week 3 N\ LN AV EEEH A LG Week 10

s atmr h f | gwjvek
o i nedcoubzyqgx

HFW Words and HFW Words and HFW Words and HFW Words and
CVC single words ' CVC single words  CVC single words CVC single words

Week 1 Week 2 Week 3 MMM
satmrh flgwjvk

Set 1 Set2
Code DRs1 Code DRs2

o i nedcoubzyqgx

¥ Wwords: a, | W Words: the, is v Wor:;jsszo?cs, has, W Words: was, for (imerd i Ki
Multiple Sentences = Multiple Sentences . : Multiple Sentences Set 3 Set 4
Multiple Sentences Code DRs3 Code DRs4

Week 2 | Week3 | Week4 | Week5 | Week 6 | Week 7 | Week8 | Week 9 Week 10
-H"\ sh 00, 00
0]e)
sh ch ch ee ck ¢ qu wh x aqu e
-Hq -I-h’ -I-h OO Ck Chad and His Chum
@ Words: me, we, be, @ Wwords: to, do, . Set 5
i, i slies T W Words: are, you Code DRs5

Week 9 | Week 10

sh 00,00 qu CCVC CCVC CCVC CVCC CVCC CCVC
ch ee X a i b a i CVCC
th, th ck  wh u e d u e aeiou =
' Worgﬁ:en;lee, ey 26 ' Words: to, do, who, into ' Words: are, you CO‘Z‘S‘DS%
Year 1 & 2 Teaching Sequence Manual 9
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Typically

Foundation
Oral Movement
Term 2 Language & Motor

Catch-Up Stage 1 Target 1

Typically, the concepts outlined on this page are covered in Foundation Semester 1. However, in many Year 1 classes there will be a group of students
who require further CVC reading, spelling and writing skill development.

Note this is a general overview for the Tier 3 students who are slow to acquire CVC skills. It is recommended that further adaptation of this sequence will
be required.

Adult Assisted Decoding & Encoding Tasks

Repeated Reading Repeated Reading Letter Formation
& Phonic Dictation & Phonic Dictation
(Option 1) (Option 2)

Phonic Decoding
& Encoding Tasks

Phonological

Structured -

Synthetic Phonic . First Teaching High

Phonics | Dictation I = Writing Frequency
Revised

Activities I : Words

Code: SP1

Code: Md1 Code: Mfwa

e Parn got a pup. The T T
%] : |
~ List 1 : Qe |pup duginthemud Bl
1 4 alphabet sounds 1 n 1p1g The pup hid n fhe log. The pup. |1
] page at s == began fo beg and yap. Pamand || | T is Pip, R{%}
g : : it pa + the pup had fun 5 =
S S S Aq T 1' ana tapp == [ = B -
1 o Tom was in bed 2 ——
= , List 2 sit] nop| pon | page |fkesore m | | 1y o p
2 5 B L OO0 T en [salf tnfne | 4 fmeem b | STP
o : = | pin| sp Ton was hot and red Bl TP
° . )
i P P Ii Nn pit | on g| | Sat
g . = ‘I'ip The dog began fo beg. m -] PC] ‘I’ Pip
e & .@) = ﬁ < 53 List3 i page |1 fed thedog Ifed [ s
3 o | 1B ae)] I A [ T page 12 Pip 17 the dog harn I fed I
=1 it the dog lots. He had lots and lots of |«
_g hot ham The dog s abig fat dog. ||
= Do cg T E
%) Dad hod abag The [ [1]
= and Group 2 page bagwesbig Inthe 1 [
4 o alphabet sounds bagDad had anetapofa |- | |,
3 p 20 pan and a mug. Dad had lofs |-/
= in his bog =
>
O] B
< [IMm[|Rr||Hh e, @V | [ e
page |retfroron ﬂ@a‘* [ | ] A <o man in o hot :
5 2= =) or atiaioa Hoert o abiags |- e
£ | [ %] |® R | 23 o -
2 ‘ [red Temnbodtost___J3] - i
E E D d C — A man had a red bag and a hat
B
8 e c Ben had a pet dog g [ :: hat 9“: ‘: she mud
n page ondepet pig Benhad =\ @ mon s sa ]
6 o I‘ £ |= & 4 & apet rat and apet ram But [+
8 29 Ben did not have a pet hen Ben |-/
was sad. 2
=
qc) | TheCutleg ] ||
S . = A dog bit a rat [+]
7 < , Group 2 and List 9 page ggc%:hfcng b
i of red The dog saf and got |-
o Group 3 alphabet sounds page 15 38 2od S the dogond therat |
E went fo a vet. E
— —
= |Ff||Ll||Gg [
2| o page 2/ur B Iyt
8 GC) F 5 € g F = page 15 47 likes rIo s :@g\‘k:s fo wugdur\d | A pig sot in mud
2 | = — Pttt | | ——
o
o A pig sat in mud. A pig
o OO uu Bb & | [radadpinthe mud ‘EZ?
£ List 11 page Lean run Lean Y2 | | D Apig nawig oot wet
clme et p o b REN i
9 2 I'—=—= —— L page 16 40  |Toondg Icanlap I
2 like pats I am a cat
>
© Group 2, Group
D i ’
o —
3 and Group 4 alphabet o
A cat on amat.
sounds i
J ° V Tom had lots to eat. g’ A fat cat
. Tom had ajombun. L~ |, cat on o ma
10 Ww j v K k List 17 PAGE | Tom b hot harn Tom hod ahot |2 éar ;r sof on*H'\e mat.
Screen & E|F 2= d]|F ¢l page19 41 jﬁmmﬂm of nuts Yo |2 -
Z Z Y y qu XX ICe vet hcsape:ru:ﬁ
e vet has a pet ca
ond a dog But the
I Yileg &l|® & IE o vet has not got @ pet hen
pages 54-69
+ Refer to page 26 for the Oral Language Full Year Plan.
§ ™
For an overall Foundation PLD Implementation Process visit: https://pld-literacy.org/foundation-getting-started-with-pld/
See our Copyright Terms of Use at: http://pld-literacy.org/copyright/
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Typically

Foundation
Oral Movement
Term 3 Language & Motor

Catch-Up Stage 1 Target 2

Typically, the concepts outlined on this page are presented in Foundation Term 3. However, in many Year 1 classes there will be a group of students who
present with very low accuracy in Stage 1 Target 2 (i.e. 0-28%) and require intensive early digraph reading, spelling and writing skill instruction.

Adult Assisted Decoding & Encoding Tasks

Phonic Decoding Repeated Reading & Repeated Reading & Phonic | Letter Formation
& Encoding Tasks Phonic Dictation (Option 1) | Dictation (Option 2)

Structured . 3 = Utercy.
B - Phonic First 2 -
! Synthetic : -
Syl Phonios Dictation I Writing 9 Tefuychmr:;CH\gh

= Time-Savers Reviedton otiities ke
: stage1 #

Code: SP1 Code: SSPts1 Code: Md1 Code: MIff3

' e . 3 [ . sh - Single word writing v
H ad fen big fish in the ford 'ep went 1o The shop o g& .
1 S h List18 page i ie;:n e [ | PAg€ | fin shep had to dosh and page 110 me
page ’] 9 57 too. Trish had fen fish but no red fish. || 38 rush. Shep had his cash for Sh - Senteﬂce Writing
Q W ’ Trish had lots of fish. But Trish had | | the shops.
nored fich = + page 139 v
| CashinaChest | [ TS———— Y . -
e s @E e e ch-Single word writing we
H chest. But Chad is not [%] Chad had chips in his lunch box. .
2 ch List 19 PAGE | et L=, || PAgE | cont v e on o e page 1171
cuts a big tree. Chip, chip, chop, chop. | On the bench, Chad had @ chat R e
i page 20 69 ey teee e |39 On e et ch-Sentence writing ™
I_ s wood. Chad gets cash for his chest. |/ * page 141 e
| MyPet Moths | o v . .
th frsgomer ﬁé’”ff B Swmtesd th-Single word writing h v
3 + List 21 page omsofhpzc‘l::'v? n:;:d ~==11 | page ?m :asc \ofdof moths %w + page 112 S e
= eth has a red moth, a iy
th page 21 78 el | 40 koo o B8 | | th-Sentence writing
< & mothe aof fot = Seth has lots of moths. == - page 1 43 v

e

Revise T G S v
. age e wesnares p I Beth had o get a big hot lunch
4 |[shlchl ] |ust22 20972 peotnotnte LRI [ page [sessmtor mmsien [ Select from pages @)
. th || page 21 ‘81 the ship iad acrash The ship  [x| 4 efh hod cosh for o,hd fsh 110-112 & 138-143.
< ee dlls & o did not go. The man did not fish. || o e et v
PE—— . ' T— \ . .
00 List 28 T o % K e e 00-Single word writing @)
baok. Then a hook got in his u Dad's mood is sad and his foot .
5 °+o & 30 page foot. Mook the cocgk shook and shook his. : page is bad. Dad shook his foot in a ” page 1 1 3
page 24 99 foot. The hook landed on the cookbook 42 ool pool. He fook off his boot 3 g 4 00-Sentence writing
. “Look at the hook, said Mook. ‘The hook [ 1o look at his crook foot. )
& & 25 wos mimy fol- : - page 145 h v
[T i '_%I'. : -] | ee-Single word writing
6 List 26 PAGE ki sret b [ | pAGE b e et + page 114
page 23 NI ot it v e AR [] sk IF T ast o dosp sop 1 ee-Sentence writing

with me this week, Eel. Come ond see the [ will get up feeling good

] . L 4
doep recf: = - + page 147 ”/TI'O

iV - ) -
Rick had lots and lofs of buﬁa o o o ck-Si ngle word writi ng
q ok Rk b o g0 from | Ablack duck has three chicks .
7 C k List 24 PAGE it ok porid 0 | PAQE | The duck and the fhree chicks sat @ page 115
page 22 93 up s things in o sack Rik put the sack 44 onaradk Nexithe duck fock fhe. 52 ck-Sentence writing
' @ on his back.Rick went on a long frack. [+ chicks for a swim in the pond. e
I_ Such bod luck, Rick! : * page 148
Revise i [ [ o
List 24, page A good cock was cooking Heﬁ; At noon Jack and T met at the
8 ||29eelck|?%? 102, e i | | page kst oe Select from pages
- with big festh. We look in the
00 page 23 114 looked in his cookbook. Soon the cook 45 oo cng ot hres o'clock we 113-115 & 145-148.
& v - M ' @ shook and shook. That bun was hot. )
Lg% & 25 OF 96 | The good cook shook hisredhond |+ sce fher (")
| The Queen and the Qi ] B - R o~ O r e
Th tted a qilt. Sh . .
List 32 wortod 1} ok o hovs a ek [ The aueen held o auick auiz Focus on letters being
9 IS Page .. ueped Conyournke [ | PAQ€ | the queen quit the quiz reversed
page 26 87 i ek The aueen g%? 46 The ctteen did nof win the 1869
. her quilt. The queen was [ | d the quilt * pages lo-
® & thrilled with her cuilt Bl e pad L 4
[ yo u
Kim wished for o whip. ~ _ -] N .
When he got his wish S\ﬁ [ Whack! A wheel from the
List 23 Zedwo; g‘ng:e w;wp s S ruck hit a rock. The wheel
ist cwhiz. BuT Then IT whacked his || went flat. When will we .
page |sm e shnwes redwhichmade | purmp up the wheef? Focus on letters being
1 0 & 31 Kim sad. = page
Sereen page 22 84 or B |47 reversed
The fox had o big b e |
90 Th: €§: th :x L?uc:: hid =l * pages 18-69
& 26 T I fruck went flot when it hit
meb“ TS:“ i W:‘ on R a big rock. The back wheel
© Doxe [ he ducks wenton fop o went flat auick The back

the box. The box went crash ‘Con
you Fix my box said the fox

wheel needs fo get fo a pump. Vionmss

+ Refer to page 26 for the Oral Language Full Year Plan.

For an overall Year 1 PLD Implementation visit: https:/pld-literacy.org/year-1-and-2/
\/ See our Copyright Terms of Use at: http:/pld-literacy.org/copyright/
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Typically

Foundation
Oral Movement
Term 4 Language & Motor

Catch-Up Stage 1 Target 2 & 3

Typically, the concepts outlined on this page are presented in Foundation Term 4. However, in many Year 1 classes there will be a group of students who
present with reduced accuracy in Stage 1 Target 2 and 3 (i.e. 40-60%) and require further reading, spelling and writing skill development.

Adult Assisted Decoding & Encoding Tasks

Target Phonic Concepts | phonic Decoding Repeated Reading & Phonic Letter Formation
& Encoding Tasks Dictation (Option 1)

Structured
Stage1 i -
S;/qr:th etic Synthetic 3 Phonic . Teaching High
i Phonics Dictation 1 = Frequen
Phonics Time-Savers Revised Edition q

. Stage1

Code: Md1 Code: MIff3

-
' " L4
b ot e o8 %“ﬁ sh & ch-Single word writing
b Cros e i, Crod Q| age 110 & 111 me
: cash. Chad has a ship. Cha - .
1 List 20 page hosashedond Chadhas  © © |+ pag
page 21 75 obig shop Chad aefe schalotof || gy & ch -Sentence writing v
cash from his shop. Chad is rich but |
Chod is o good chap. B * page 138 & 140
Bethvs Math we
- b\ma‘rhs NG ﬂ th-Single word writing
\', v
f sum fo do. The maths —=r=—| | « page 112
2 List 21 REgE made Beth think ond think. Then |+ Pag h
page 21 81 Beth did the sum. Beth got fo (=] th-Sentence Wrmng e
add up the maths sum. Bethis |~
good af maths * page 142 v
[r— @ ; .
List 28 Aok vt ' | 0o-Single word writing She
o+o &30 page was cooking a bun. The cook ‘:lh =] + page 113
3 oo o4 102 or was good at cooking buns. The cook | | v
® 7 b 105 e s || oo Sentence writing
= ¢ The good cook shook his red hond. [ * page 144 e
e——
p—— S - v
. I SR | eeSingleword witg T
4 e e List 233 page leech and the eel are keen fo go. The leech || * page 114 O
page 114 ond the ecl are keen fo swim fo the resf. [+
IB ‘@ﬁ They wil swim o the decprecf witn the || €€-Sentence writing (p.146)
reeds. The leech and the eel will have fun. '
At the back of the shack the E ck-Single word writing O
B duck had lofs of food The | | « page 115
5 C k List 24 page food was on arack and in a big sack =] Pag
i page 22 96 The duck put the food nastock Tren |+ | cSentence writing |
munch, crunch, suck and lick. The duck »
afe fhe big stack of food ] * page 148 W h O
: El
i : List 23 The fochadabighor @1
age 22 The fox had six ducks § fi [ )
6 Wh XX qu Pag page The doske put wax on LN | Single letter x (")
List 32 90 the box. The ducks went on top of || + page 68 or 69 .
B iE a|l® s % the box. The box went crosh Can [ INTO
page you fix my box? said the fox
e— —
Teach COVC Fred dd o prank. He hgd E CVCC single word writing
eac . agft. The gift wasina (i &/ 3|+ « page 116
7 List 337 page spotted box. Tt was a U= B Pag
\ page 124 gift for Brad. But when Brad opened | = -
. E E the gift it had nothing in it. Don't be [+ CVCC sentence writing
w cross Brad. T was just o prank * page 150
Py ——— ? CVCC single word writing
. : The plump plum dropped from ]\ [ . page 117
8 & review vowels List 337 ?gge the tree. The plurmp plum slid B Pag | J
age until it crashed. The plump plum u "
& letter reversals G slammed :w a ﬁ'uckpSo.pf:e pump |+ CVCC sentence writing O r‘ e
plum s fresh no more Bl * page 151
p— %QZ? CVCC single word writing v
0 Teach CVCC List 37 page be pink. A lamp con be ~=Jli] * page 118 yo u
pink and a vest con be pink. But frogs .
E| E| SEER 151 ardslires comof be ek Thk ot |- | CVCC sentence writing
@) what can be pink || * page 153
At the cump T can see J@g E CVCC single word writing
’ . Iofs of junk. T con see 0 e | ] .
10 | &review vowels List 38 page \ar:p, aJﬂent a pumsp ondasik Teon [« page 119
S | g ftter reversals S 157 IS || oveC sentence witing
ond lofs of jurk and it stirk! B * page 154

+ Refer to page 26 for the Oral Language Full Year Plan.

For an overall Year 1 PLD Implementation visit: https:/pld-literacy.org/year-1-and-2/
\/ See our Copyright Terms of Use at: http:/pld-literacy.org/copyright/
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Year 1 Teaching Sequence

PLD's Structured Synthetic Phonics program is an evidence-based, comprehensive curriculum in
Australia, closely aligned with the Science of Reading. The teaching sequence starts with the basics
of the initial (simple) code and then progresses to the extended code.

Term 1

et | Wodk2 | Weok3 | Woded | Weoks | Wodks | Weok? | Wosks | weeks | e 10

CCVC ay ai  or ar dl er/er ng oy, ™"
tray rain horse star ball her finger king
Vg & S T & o
¥ Words: so, no, go, put, pull @ what, said, more, have @ they, one, two
Term 2
ir ur T ee ed aw ow ou ow
bird church r‘) I bee leaf’ straw gocﬁ' cloud

P R IR T I N

¥ Words: there, their, where, @@ come, some, somethlng,

even . e ¥ want, watch, water, people

Term 3

revise g-g, e-e, g-e i—e e—e o-e U—e ”) ss, triple  revision
OU) i—e) 0=E, snoke five Steve smoke cube COHSOI’\GI’Ti'
u-e (L 'F'F) 77  blends
o L
¥ Words: after, ask ¥ father, class, afternoon,
fast last basketball @ does, gone, here, were
Term 4

revise ew ue y revise  multi- y HF\W HF\W revision

a-e, e-¢e crew ue v i @r
. ) . ) s el puUpPpPy ee) S\/”ObIC y ' '
) ) % i edq @ WOPdS Words
2
¥ Words: won, above, other @ front, love, another @ month, brother, mother

© PLD Organisation Pty. Ltd. Year 1 & 2 Teaching Sequence Manual 13



Stage 1 Target 4

Flash Words

HFW that are regular and decodable. These words are used frequently, and so students need repeated decoding and

encoding practice, so that they can be recognised (read) and reproduced (spelled) in a flash.

¥ Heart Words

HFWs that contain an irregular

along  sing ever river away
bring  song her sister day
king thing never  under may
| number play
ong say
form morning stay
horse for way
today
or holiday
all small Sunday
= ball  football again
call rain
football
M dragon seven o’clock drink | §
s 3 |
B forest finished until # plant e hh
4 secdnd  chickén  upon slept | '

this sound is prounounced

as a /schwa/

concept which cannot be decoded
or a complex phonic concept not yet

car learned. The difficult part of these
words must be learned by heart.
card . .
dark so go
v
far no
v v
farm one said
L J L J
garden two have
hard v v
they more
park v
what
part
L J L J
star put  pull

Note: Underlined words are words
which cannot easily be segmented
info sound segments with letters
that map to each sound.

start
shark

shark

~ /schwa/:

Flash Words

Download the High Frequency Words charts

An evidence-based app! h (aligned with Science of Reading) to teaching high-frequency w
(HFWs) within a structured synthetic phonics program, which sequel
quence, and teaches irregular HFWs using the heart word metho

HFW that are regular and decodable. These words are used frequently, and so students need repeated decoding

and encoding practice, so that they can be recognised (read) and reproduced (spelled) in a flash

ses HFWSs into the SS

¥ Heart Words

HFWs that contain an irregular concept which
cannot be decoded or a complex phonic concept
not yet learned. The difficult part of these words

ou as in cloud must be learned by heart.
~ /schwa/: this sound is prounounced as - -
a /schwa/ about mouse round around our High Frequency Words containing
more complex patterns
v 05 n straw found shouted sound house out LY
3 3 g even
B saw draw B ground outside without  playground -
< v v
Dwint witeh
boat road brown down flower how now town 5 v
s water
ow as in bow ©
ee as in bee
follow grow asleep between weekend
3 -
B window  snow people
B beach season tea sea real
v
yellow own each really eat team their
below show teacher  ice-cream  mean read v
where
er as in her or er (schwa) as in finger * also double letters v v v
~ ~ ~ ~ ~ L~ e eThi
monster yesterday versls person better * dinner* com something
. ~ - ~ -~ ~ v v v v
B different sleepover  paper together letter * some sometimes
B s inchurch ir as in bird
v v v
Thursday hurt turn church first bird someone
~ i irl
Saturday birthday 9 Nl vt e it ol g

High frequen

ord lists are b

gamation of high frequency lisf

Our unique

© PLD Organisation Pty. Ltd.

Year 1 & 2 Teaching Sequence Manual
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(or the Fourth Term of a Stage 1 Program)

Oral Movement
Language & Motor

The Term 1 teaching sequence has been designed for students in Year 1 who have received the PLD program in the Foundation school year and are
entering the Year 1 with decoding and encoding skills at a mid-Stage 1 level. It is important to note that these students should have accurate and efficient
skills with CCVC and CVCC words, although they may still make some minor errors with the Target 2 digraphs (e.g. qu, wh & ck).

o o =

1

Screen

10

Screen

Target Phonic Concepts

stage1
Synthetic
Phonics

Adult Assisted Decoding & Encoding Tasks

Phonic Decoding
& Encoding Tasks

T —
Synthetic

Phonics
Time-Savers

18

Repeated Reading & Phonic
Dictation

Phonic

‘ Letter Formation

Teaching High v

Frequency

Code: SSPts1 Code: Md1 Code: Md2 Code: MIff3
Teach CCVC & CVCC
== i3 =] ) " | 4
P A chest was kept in  loft. The chest |- CCVC-Slngle word writing S O
List 41 Md1 wos old and held lots of gold. Just | - page 116
[ oo mazoa | < age think! An old chest filled with gold. (=] .
=2 B 8 page 31 ﬁ) 4% Tredrestwriest A4 |- | CVCC-Sentence writing v
ot heldgsd. > |+ page153 no
Revise all alphabet sounds and the
Stage 1 Target 2 digraphs v
= Vid1 O s i Ry || ? ay-Single word writing g @)
LiSt 43 had an X-ray. Ray sat ‘.‘_m o] . page 120
page onthebed withhis (] B
page 32 188 hand ina fray Ray had the Xray. || gy-Sentence writing { 4
= & JrT::: i::yn:enf 1o the bus bay T . page _I 55 p u
o o Foai Single word writing
A snail got wet in the r‘om; [l W Wwrit
L]
ql List 44 Md1 ;he:hme sv‘\c\\ w:s in h:d T ] * page 121 pa | l
age o the snail wert up & drain. The snall 8] ) -
o page 32 ?9? waited for the rain o stop The snail | = ai-Sentence writing
L4 > waited for the hail to stop. It was a pain (=]
o o sl i st [ * page 157
= Vid1 Lok on e ok \Hj or & ar-Single word writing h ) _I_
. Then I had harn on my B .
o r List 48 page fork Then Thad no more onmy |« page 124 W O
) page 34 176 Fo‘rk fo I et e oy FO;k Zﬂd | or-Sentence writing
I- ‘% ;ye:;::my ‘ork. No more food on T - page 163
— o F A " v
o Md1 Verk fre former morced L || @r-Single word writing sqal
. £ o the market Mark had (J N 0]
ar List 49 page [ lmoltfagl | - page2s
page 35 167 or At the market, Mork marched under on |« ar-Sentence Wl'i’[iﬂg
d ﬁ arch ond he was dlarmed. The market ||
= 170 had no carpet for his barn =] * page 165 ")
— = E . y more
- Lo sl The wall |2 =] || al-Single word writing
a " List 46 i fall My bl went over the vl - page 122
page T began fo call and call. Tjump || .
page 33 200 up the wall but T foll. T connot || al-Sentence writing [}
Iu get my ball * page 160 ave
'e r o ——— ? er-Single word writing
2 List 51 Md1 e o\iﬁe; sqymgto ) _“ =l - page 128
age come for dimer. Come for dier this || B
e r page 36 22? winter. But as it will not be summer, [ | er_SentenCe ertlng
g’ bring a jumper. It will be a good hot ||
- dinner in winfer: * page 171
The Hres s soc He E ng-Single word writing 4
List 47 Md1 did not sing. The king [ - page 123 ey
IS page wanted a swing. May B
page 34 ddbring fhe krg W+ | ng-Sentence writing
203 a swing. The king did sing, The king | =
gove Moy aring B * page 162 Or'\e
Md1 [y—— N ? oi-Single word writing
0 A party makes w | .
List 54 page o e Bt Jot mokes the |+ page 127
page 37 218 or et o Ao rose | oi-Sentence writing _I_W'O
orn mokes more noise. Buta | =
209 sforrm makes the most noise = * page 168

Option 1: A spare week to cover school disruptions and/or short school terms
Option 2: Select from the concepts not covered.

oy-Single word writing
* page 126
oy-Sentence writing
* page 169

+ Refer to page 26 for the Oral Language Full Year Plan.

PNID

© PLD Organisation Pty. Ltd.

For an overall Year 1 PLD Implementation visit: https:/pld-literacy.org/year-1-and-2/
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r the First Term of a Stage 2 Program)

Oral Movement
Language & Motor

Term 2 presents Stage 2 concepts, primarily consisting of single syllable words. All words at this level are to be decoded and encoded by mapping the
phonemes (or individual sounds) to the phonic concepts. The integration of repeated reading of decodable phonic passages is highly beneficial as it
facilitates improved fluency and supports long-term retention of phonic learning. Additionally, the presentation of phonic dictation should occur at least
twice a week, when integrated into the weekly routine. This ensures that students develop the skills to transfer phonic-based spelling words into their
extended writing.

Adult Assisted Decoding & Encoding Tasks

Phonic Decoding
& Encoding Tasks

Target Phonic Concepts Letter Formation

Repeated Reading & Phonic
Dictation

o o =

e, eoe

Code: SP2

Structured
Synthetic
Phonics
Time-Savers

1S

Code: Md2

Code: MIff3

1 third
girl
dirt

List 20

page 125

page
128 or
131

2 burn
turn
hurt

List 21

page 126

Sinting o Fir Tree )
This morning I storted o E -
painting First I sauirted paint

onto the plate. T will paint [H-A
abig fir free with o bird on fop. To moke
green paint I must stir blue info the yellow
paint. Then T will paint o girl with o red skirt
and a yellow shirt. T wil point the gl twirling
T wil paint some flowers in the dirt.

Single word writing
* page

Sentence writing
* page

page
134

List 22

page 126

A boy wert fo church and fhen he wen |
fo surf. He surfed ond surfed He e
surfed ol day long n the ballng hot 5]

sun. The surfer ot sunburnt. The ==~ | o

sunburn was so bad that the surfer went fo see o
rurse. The surfer fold her that it really hurt. The
rurse gave the surfar some sunburn cream The
nurse fold the surfer not o refurn fo the sunchine
andi not fo go surfing until his surburn had gone

Single word writing
* page

Sentence writing
* page

page
137

Tt wos Dirk's birthdor. irk had many
surprises. First Dirk vios given a shirt.  /
Next Dirk wos gven c bird Dik's fhird
surprise was o surfbsard Dirk surfed
ond surfed He swirled, twirled and

curled i ol fhe waves. He must hove swirled, fwirled

ond curled thirty times in the waves. Dirk begon
‘ fo thek that the surfboard wos the best birthday
surprise ever.

Single word writing
* page

Sentence writing
* page

v
there

v
their

v
where

v
even

List 11

page 121

page
152 or
155

List 12

page 121

My feacher feaches eachof us  FEARR

ot fo be mean and fo join fogether W ig

nd work hord os o feom. My feacher feaches sach
of us fo read and fo finish ol our work neatly My
feacher teaches each of us fo s up foll and ot fo
daydrearn, My teacher feaches each of us fo eat
qood foods such os beans, peaches and peas and fo
eat less icecream My feocher fell each of s fo
dream big ond to reach for ll we con be.

FEEEEEEE| FEEEEE

Single word writing
* page

Sentence writing
* page

page
158

List 23

page 127

The three of us went fo the 4
beach in o jeep for o week's =
holiday We took beef, beans, peas ond icecrear for
cach of us fo cat. At the beach the heat from the

st was strong We screamed with joy ol fhe way fo

the sea We swam in the deep sea and we also swar

af fhe reef. But the reef was filed with seaweed so |

we spent most of our time on the beoch

Single word writing
* page

Sentence writing
* page

page
146 or
149

A horse and o fown did sif on 1‘%
the lawn The horse and the

Fown did drow sfraws. The horse held o long sfraw
and a shrt strow. The fawn got fo pick a sfraw The
Fown did drow a strow The fawn dd draw the short
sfrow By drawing the shert sfraw the fawn had o
19 to do. At dawn fhe fawn hod fo crawl down fo o
corn farm The fawn had o report bock with a cob
of com

Single word writing
* page

Sentence writing
* page

LA
come

ve
some
v,

something

v 9 9
someone

v e,
sometimes

List 9

page 120

page
113 or
116

List 10

page 120

Boasting Toad

;
Tom the toad lived on a boat that
sailed around a moat. Tom the
foad liked fo crook and boast ~ -

about his roasts. He gloated that his roasts
were fhe best in the land. But when the
croaking, gloating foad saw that his boasting
made the ofher foads moan and groan, Tom
the toad put on end fo his boasting ways.

Single word writing
* page

Sentence writing
* page

page
122

List 17

page 124

Nick was  yellow crow Nick the

yellow crow liked the glow of snow.

Nick lked to sit on one of the branches

of @ willaw free and look upan the glowing snow. A
. fo

Single word writing
* page

Sentence writing
* page

page
161

10

Screen

flower
shower
brown

List 18

page 124

| Sform Clouds__} o

Over our house, clouds began fo @ O
gother in the sky. The clouds mkm
ondaloud sformbegan fo sound. W
Rain began fo pound out from fhe clouds. The
rain pounded over the ground. The rain pounded
over-the house and ll around. The rain fell ol
around. An hour later, the clouds moved south
and the sun came out once again

Single word writing
* page

Sentence writing
* page

page
173

iy |
otk o el o o vl ke
e

Single word writing
* page

Sentence writing
* page

v
want
v
watch
v
water

v v
people

+ Refer to page 26 for the Oral Language Full Year Plan.

PNID
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Year 1

Term 3

Mid Stage 2

-frequency word

ces HFWs into the

Flash Words

HFW that are regular and decodable. These words are used frequently, and so students need repeated decoding
and encoding practice, so that they can be recognised (read) and reproduced (spelled) in a flash

~ /schwa/: this sound is prounounced as a /schwa/

¥ Heart Words

HFWs that contain an irregular
concept which cannot be decoded
or a complex phonic concept not yet

i-e as in five
bike inside mile side  tired fire life
=] nine slide like five  while ride  time
hide white line
Il as in hill
fell tell well
B hill spell doll
still killed  wil
e_e as in Steve a-e as in snake
these ate
game
o_e as in smoke E came
broke clothes home those
g cave
close drove rode woke snake

3 learned. The difficult part of these
ssasindress words must be learned by heart
< across dress miss High Frequency Words
containing more
complex patterns
£ D
EE] of f add egg
v
last
v
class
v ~
_ after
5
g v ~
° father
v
fast
v ~
cake make afternoon
v
gave name basketball
|o‘|‘e p|cne Irregular High
Frequency Words
made same does were
v v
state take gone  here

High frequency v

Term 1

algamation of high freqt

Late Stage 2

Flash Words

An evi
(HF!

ynthetic pho
es irregular HFWs

HFW that are regular and decodable. These words are used frequently, and so students need repeated decoding
and encoding practice, so that they can be recognised (read) and reproduced (spelled) in a flash

-y as in puppy

study
twenty

footy

lee/

body
story

party

* also double lefters

buddy *
yummy *
funny *
happy *
quickly

puppy *

ligh/

-y asin cry

fly

my

crying  try

by

i as in child

kind

why
find

Friday

ue as in glue

blue

ew as in screw

flew
o threw
=
L:’ NOTE: these words are pronounced /y+oo/
few
new
Tuesday
ve as in sleeve
N give live
>
have leave
kn as in knee
z

know

High frequency word lists are based on an amalgamation of high frequency lists commonly used in Aus

© PLD Organisation Pty. Ltd.

~ /schwa/: this sound is prounounced as a /schwa/

alia. Our unique approach allows children to learn more high frequenc

ISBN 9

© PLD Organisation Pty. Ltd.

ffort by teaching the right w

See our

¥ Heart Words

HFWs that contain an irregular concept which
cannot be decoded or a complex phonic concept
not yet learned. The difficult part of these words
must be learned by heart.

gh Frequency Words containing
more complex patterns

v v
above  another
v v
won mothér
3 e, v
¢ othér  Monday
v v
love month
v ’~
front brother
v v
3 only over
\'
open
v v
5 word world
§ v
° work
o v
£= .
3* animal
v v
Wednesday buy

Note: Underlined words are words which cannot easily be segmented
info sound segments with letters that map to each sound

ds at the right time and in the right

se at https:/pld-literacy.org
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(or the Second Term of a Stage 2 Program)

Oral Movement
Language & Motor

Term 3 provides an opportunity to develop short vowel and long split vowel teaching with a large focus on the use of silent ‘¢’ to change the short vowel
into a long vowel sound and make it say the letter name. Students will require multiple exposures to this concept particularly at a spelling and writing level.
In addition further Stage 2 digraphs are presented.

Adult Assisted Decoding & Encoding Tasks

Target Phonic Concepts Letter Formation

Phonic Decoding
& Encoding Tasks

Repeated Reading & Phonic
Dictation

Structured

o o =

7 PYrS of June L lke fo make cute red (")
cub cube cubes as gifts. In fhe month of J i
tub tube page 131 109 o o s s T th et of Jure Sentence writing d oes
cut cute T do many things But n the month of June I | «|

Code: SP2

Phonic
Dictation
Stage2 .

Eaon

Code: Md2

Code: MIff3

Teaching High "7t
Frequency

Revise

cloud
ik
south flower

house shower
mouth brown

List 19
page 125

page
173

around the fown and then she

scouted about for things for her

nest. The owl went down to the ground for
fwigs. The owl olso scouted about for bork and

E
A brown owl flew down from the |
clouds. Next the brown owl flew SIS "

an amount of wood. Then the brown ow! had no
more scouting to do as the nest had been made.

Single word writing
* page

Sentence writing
* page

Teach short vowels and long
split vowels ‘a-€, ‘e-€, i-€, ‘o-€'
&'u-e

List 27
page 129

page
85, 97
or 103

Tate a case of grapes But the grapes that

Tate hod o bod taste. The gropes mode

me feel unwel The gropes that T afe

made me go pale. They made me shoke and

foll nto o daze. But when T woke up, T was brave
and T afe more grapes. This tme the gropes were
safe and tasted fine. T wes glod T did not shoke and
0 pale for a second fime.

Single word writing
* page

Sentence writing
* page

List 28
page 129

page
82

snake. The whale and the snake
were slecping in o cave when fhe *
walk started fo shoke. Tf must
did fhirk. So the snoke sid and mode
the cave. The whale was in a daze. The
the snake to the gote of the cove and fhen o the bose

of the loke where if wos safe. The snake wos pole and [

the whole was pole foo. At lest they were sofe

Single word writing
* page

Sentence writing
* page

Sfter
Ssk
fost

|
lasT

hid  hide
pin  pine
win _ wine

List 30
page 130

page
94

A family invited five people over for o

Single word writing
* page

Sentence writing
* page

Revise ee & ea & teach e_e

List 29
page 130

page
91

Pete and Steve went fo the park.
Steve yelled fo Pefe, ‘Come herel

he did not find Steve. Again Steve yelled fo Pete,
‘Come herel' Pete ran to these frees but he did
not find Steve. Pete even ran fo the bench and
the sondpit. Still Pefe did not find Steve. Then
Pete was able fo find Steve at the swings.

Single word writing
* page

Sentence writing
* page

slop_slope

- Single word writing
List 31 e A o e e o * page 1 4
» 00 basketball

page 131

100

speeches in a secret cods. The king s
throne decided how he would vote in upcoming

meetings The king listed some fhings he hoped for.
thase lving in s land Once ol his thinking hod been

From fime to fime fhe king sat clone on his L=

throne fo do his thinking Speaking fo nocre, |

the king chose his next rules clone on h =]
rext |

done, the king would get of fhe throne and go home. [

Sentence writing
* page

fother

v
class

v
affernoon

List 32

page

In the month of June I do many
things. In June I like o play o
fune on my flute. In the month

am never rude.

Single word writing
* page

* Ppage

Teach double consonants ‘Il
'ss’, ff' & 'z7

page 118
&119

page
69, 72,
75 or
78

A gruff buff old frol fried %
1o call the bluff of three

goats. The frol said, ‘If you three gots fry
o cross this bridge, the wind willhuff and
puff and send you down the ciff SHFF with
fear, the goats stil crossed the bridge. No
huff or puff of wind came. So the trol did
not bluff the fhree goats

Single word writing
* page

Sentence writing
* page

Teach triple consonant blends

List 15
page 123

page
60 or
66

In art closs we made a poster:
On my poster I put red gloss
point and green gloss paint. On =

my poster L put a cross in black and a
cross in white. T pressed yellow paint onfo
my poster. I put on a itle less pink paint. T
fussed ond stressed T did get cross as my
poster was a big mess.

Single word writing
* page

Sentence writing
* page

v

gone
v

here

L 4
were

10 |Option 1: A spare week to cover school disruptions and/or short school terms
Screen | Option 2: Select from the concepts not covered.

+ Refer to page 26 for the Oral Language Full Year Plan.
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(or the Third Term of a Stage 2 Program)

Oral Movement
Language & Motor

The Term 4 outline finalises the teaching of Stage 2 phonic concepts. The remaining digraphs, high-frequency words and multi-syllabic words are covered.

It is likely that specific Stage 2 errors may still remain and require specific targeting. The table on page 18 can be used for this purpose.

o o =

10

Screen

Target Phonic Concepts

Adult Assisted Decoding & Encoding Tasks

Phonic Decoding
& Encoding Tasks

Structured
Synthetic
Phonics

Time-Savers

e

Repeated Reading & Phonic

Dictation

Phonic
Dictation
Stage2 .

Code: Md2

‘ Letter Formation

Code: MIff3

Revise short vowels and long split
vowels ‘a-€, ‘e-€, 'i-€’, ‘o€ & 'u-€

cub cube
tub tube
cut_cute

List 33
page 132

cub cube
tub  tube
cut cute

List 25
page 128

Revise 00, u-e & ew teach ue

00 ooffu ue
)| =
hook

E food | cub cube
good | room Jl| tub  tube
wool | 1ooin Il cut cute

List 26
page 128

List 37
page 134

Homophones

List 42
page 135

Multisyllabic words

List 34
page 132

Revise i-e & teach y

win  wine

List 35
page 133

High-Frequency Heart Words

List 46
page 138

High-Frequency Heart Words

List 47
page 139

page
88,97
or 106

Mum made me a red cape.
T am brave in my red cape F

I will save my sister from a bad fate on

her skates. I make haste to save my dog
too. They will gaze at me and thirk, He.
is our mate T am so brave it will amaze

thern T willnot trade my red cape.

Single word writing
* page

Sentence writing
* page

page
176

Drew nesded fo mend his bookshelf.
Drew threw his new and his older

books onto the carpef. Drew fook o few memens fo
look ot fhe bookshelf Drew needed o few screws for
he third shelf Drew blew the dust from fhe third shelf
ond  fow screws flew irfo the ar. Drew then screwed
in fhe few screws Drew put fhe books back on the
shelf and when he firished, Drew afe stew for his drner

Single word writing
* page

Sentence writing
* page

page
185

)

<,
Ts it Hrue that owls hoot at the zoo i
when fhe moon is up? Ts it frue that el

blue glue is stronger than white glue?
Ts f frue that o dog con rescue a fox? I if true
that the moon has room for all of s to live on it?
Ts it true that noon is very soon and is it frue
fhat you con shoot a ballnfo o hoop? As T can
give no clues, do you think each of these s frue?

Single word writing
* page

Sentence writing
* page

Sther

page
191

My and Daddy hod some
seeds to plant. Mumrmy saw

@ sandy port of the garden X
beside the green frees and Daddy dug fhree
decp holes for the seeds Tt had been three.

weeks and the seeds had not peeped up yet But | =
Murnmy and Daddy did not see the puppy digup [ =
the seeds. T thirk the puppy dd a funny thing

Single word writing
* page

Sentence writing
* page

page
210

My mum asked me fo call by @ new shop on my
way home T wos fo buy wo sml lemons and one

carton of eggs foo. The shopkeeper knows my mum [ =
and she knew fo supply two sl lemors Buf she | =

had no eggs. T sad goodbye fo the
shopkesper ond refurned home with

only fwo smlllemons. Without eggs, o
what will my mum boke now?

Single word writing
* page

Sentence writing
* page

oufside.

page
234

‘ (D)
M. G\ V) ¥
by . R

Single word writing
' page

Sentence writing
* page

front

18ve

angther

page
197

The spy was sly, but she was oo auite
chy The spy tried fo be big and bold
but she was stil shy. One day fhe shy spy

looked info a pig sty. The shy spy crept up on the
pig sty and saw the pig fly out of the sty and
info the sky. The spy then got on idea. If a pig

can fly then maybe she can oo fly. But the spy
was oo shy fo try to fly.

Single word writing
* page

Sentence writing
* page

page
218

Single word writing
* page

Sentence writing
* page

page
220

Single word writing
* page
Sentence writing

* page

Option 1: A spare week to cover school disruptions and/or short school terms
Option 2: Select from the concepts not covered.

mather

manth

br&ther

+ Refer to page 26 for the Oral Language Full Year Plan.
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Term 1

Late Stage 2

An evidence-based approach (alig
(HFWs) within a structured syntheti 0

phonic sequence, and teaches irregular HFWs u

Flash WO rds HFW that are regular and decodable. These words are used frequently, and so students need repeated decoding

and encoding practice, so that they can be recognised (read) and reproduced (spelled) in a flash

-y as in puppy

study
twenty

footy

lee/

body

story

party

* also double lefters

buddy *
yummy *
funny *
happy *
quickly

puppy

High frequenc

Early Stage 3

HFW that are reqular and decodable. These words are used frequently, and so students need repeated decoding
Flash Words

Jigh/

-y asin cry

fly my

crying  try

by why

ias in child

kind find

Friday

ue s in glue

blue

ew as in screw

flew

threw

NOTE: these words are pronounced /y+oo/

/long oo/

few
new

Tuesday

ve as in sleeve

give live

A7

have leave

kn as in knee

/n/

know

~ /schwa/: this sound is prounounced as a /schwa/

nPty.Ltd. IS

and encoding practice, so that they can be recognised (read) and reproduced (spelled) in a flash

air as in chair
air
fairy

hair

ear as in pear

bear

/air/

ar/are as in square

~ /schwa/: this sound is
prounounced as a /schwa/

oul as in could
could
should

would

se as in cheese

please

se/s (as z)

present

o_e as in move

move

/long oo/

High frequency word lists are b:

on an amalgamation of high frequenc

ce as in face

face
nice
place
race
space
prince

senfence

igh s in light

fight
high
light
might
night
right

tch as in witch

match

witch

/tch/

ge as in hinge

change
A page
&
large
orange

children

¥ Heart Words

HFWs that contain an irregular concept which
cannot be decoded or a complex phonic concept
not yet learned. The difficult part of these words
must be learned by heart.

High Frequency Words containing

more complex patterns

v v
above  another
v v
won mothér
E v v
¢ othér  Monday
v v
love month
v v
front brother
v v ~
5 only over
= v
open
v v
5 word world
@ v
°  work
g v
3* anima
v v
Wednesday buy

Note: Underlined words are words which canot easly be segmenfed
info sound segments with lefters fhat map fo each sound

ing the right words at the right time and in the right way.

pyright Ter| f L y.org/copyright

¥ Heart Words

HFWs that contain an irregular concept which
cannot be decoded or a complex phonic concept
not yet learned. The difficult part of these words
must be learned by heart.

h Frequency Words cont

re complex patterns

v
aunty

au as /ar/

|$L;hed

v v
princess city

cas/s/

ex&+gd

v v
earth learn

ear as /er/

heérd

v
because

cad§h+

au/augh as /or/ + /o/

~ v
dinosaur

ttime and in the right

Hiteracy.org/c

© PLD Organisation Pty. Ltd.
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(or the Fourth Term of a Stage 2 Program)

Oral Movement
Language & Motor

The Term 1 teaching sequence has been designed for students entering the school year after a lengthy summer break with a relatively high (50-65%)
Stage 2 decoding and encoding skills. The purpose of this outline is to revisit and revise a large range of the Stage 2 concepts and to finalise the Stage 2
teaching. In addition, the table located on page 18 can also be used to directly target common errors made by students within this group.

Adult Assisted Decoding & Encoding Tasks

Target Phonic Concepts Phonic Decoding Repeated Reading & Phonic
& Encoding Tasks Dictation

Structured I — -
Synthetic S Synt S Bho'“(? Teaching High
Phonics . . ictation I : Frequency
e ﬂ Pevsededion Words

o o =

'\"
By 98
b, E

e " L
Code: SP2 Code: SSPts1 Code: SSPts1 Code: Md3
TeaCh kn & Ve List 36 k;‘;ND A powerful knight knew all about bwwg:ﬁ” v
nd seerned o have o knack of always

page 133 knee teveien ey "

List 39 frck PRGOS |y o
new

page 135

of his next battle o kneel on his kneecops, then to
knife

know what his new life would be like
knead thorn
kneel order 47
i T 2

knit ot had his regulor feed of raw meat for days

page 20 The hawik begon fo hunt. T flew north fo avoid o

storm Suddenly fhe hawk's eyes were drawn fo @

List 24
page 127

fawn resting on a patch of lawn, With speed the

reach hawk pownced upon the resting fawn. For now the
- leof hawk's hunger wos gone =l
dream

While asleep I had on odd dream

weekend. My pppy ond v heopy ployng [
g at the beach Out of the deep sea

. comme a seclwith o gresn lcscrecen for soch of us
i osleep page 26 4o cat. Following he feed of icecreom we tried o

sweet e e vy ey
Next from the desp sea care on celin a jeep. We
both saf on the seats and the eel i the jesp drove
us horn. What on odd bsach dream

List 12
page 121

TN .o

[ET—,
threw. o o et o e o

List 25 few. bage 32 A

o @‘; éue ew
oo oo LD

page 128 Flew.
shook | food
s+ew
wool | tooth drew

vegetables. Then at noon, M Hooper sat his pols i
dning raom, bindfolded them and then served up his
blue stew They hoppily chewed on the bl stew Nof
e of fhem knew thot fhe stew wos bive

word

Revise ay & ai plee - T e
true R . €l
due yellow. ' What Lol o

List 2

transport? T would be forced fo sprint &

below. page 35 e D,

work

page 116 own. i o et wbet
o o ot
pain? But I should not stress and complain cbout the

| grow.
| show.
| follow.
d window.
Snow.

rainbow page 38

Hhings fhat could go wrong, n case they do happen

List9, 10
&31

rod rode rod rode page 120

hop hope i hop hope & 131
sop slope i siop slope

world

IR . [
A powerful brown owl constantly =4

scouted obout for o feast. The

owl flew high cbove looking  — BE %~

List 19
page 125

down on the ground for-his next meal The ol
page 41 Flew over Flower beds, over mounds of hay and
around founs filed with houses. When the ol
saw amouse, it would pounce with al s power.
ond speed. At Hmes the mice were lucky ond were [
oble fo refreat info their underground houses. _[3t]

Aas
G
Remerber.that a merber from the (gl [N /%0 | *

Western Soccer Cub will horne on (| 181§
Saurday Rermerroer that fhi person weuid ke fo

Mdnday
Wednesday

List 22
page 126

esfoblish  gome befween the western Perth suburbs

branch page 44 s
be held in the subt orth Perth and is likely tc

crunch draw inferest ond a significont crowd. The. Wyn wil

H sque|ch be the perfect start fo the season and an excellent

thrust

way fo atiract new soccer club members.

Bi & Tri Consonant Clusters == shrirlrc\ip e § - F v
a ° scol  mallond ekden ot i the rocks B .
List 15 find, By scuinfing the sauid wos oble fo see D O n | m O |

strict p a g e -I 4 his surroundings more clearly The sauinting sauid

sauealed with delight when he located  perfect spot

page 123 child 1| sprint e ienibivristuativh:
ild ] — aqickly, cnly f ot he was uncble o squeez:
| = = it Phus all the squeezing attempts had made the
wild ‘ sproy his rk ol around
. . . rind
iasin child ?,r d -
in Tris was @ kind chid She dd nof e 253) . '
. behind and she did not mind hard work. On f“‘“'\‘“b/ Z: b
10 List 16 <hin Md2 e st o uy
Screen page 123 wind page 194 ol e e
_ days you could find Iris behind the shed in the.

holow playing bind mon's blufF with her pols.

+ Refer to page 26 for the Oral Language Full Year Plan.
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(or the First Term of a Stage 3 Program)

Oral Movement
& Motor

Language

Term 2 commences the presentation of Stage 3 concepts. It is common for this group of students to secure high levels of Stage 1 & 2 accuracy (i.e. typically
80% or above) and have an emerging spelling ability in Stage 3 (i.e. 6%-44% in Stage 3). It is imperative that teachers ‘revise’ Stage 1& 2 concepts as part
of their daily review to ensure students retain concepts from Stages 1 & 2. This stage marks the beginning of segmenting words into larger sound units.
Students will be directed to apply syllabic strategies to decode and encode some of these longer words. Within this stage, a proportion of each list will also
contain opportunities to extend vocabulary and, by addressing meaning, students are more likely to apply new words to self-generated writing.

Target Phonic Concepts

o o=

Flashcards
from: SSPts3

Adult Assisted Decoding & Encoding Tasks

Phonic Decoding
& Encoding Tasks

Code:
SSPts3

Repeated Reading & Phonic
Dictation

Phonic
Dictation

Revised Edtion
Stage 3

Teaching H\ghr =
Frequency
Words

‘ce' as/s/

List 18

page
20

'se’as /s/

List 19

page
21

'z as /s/

List 20

page
21

‘g€’ as /j/

4 -ge

List 21

page
22

'dge’ as /j/ and 'dg’ as /j/

: dg |{dge

List 22
&23
page
22 &
23

List 24

page
23

‘tch’ as /ch/

’ Tch

List 29

page
26

‘air’, ‘ear’, ‘are’ as /air/

List 25

page
24

‘oul" as /short 0o/ & ‘0" as /long 0o/

List 37

page
30

replace
embrace |

necklace

| freeze
| snooze
breeze

page
48

0. L
Grace liked fo cook with spices < Y
and rice. Twice o week Grace Iﬂ' \‘h

fook advice from her cookbooks.
Twice a week she made nice spiced rice dishes

Grace would then charge a small price and sell her
nice spiced rice dishes. Twice a week Grace’s happy

customers paid for the rice dishes and left with

srriles on their foces.

page
51

For the past wesk fhe harse and the
rouse had heard strange nofses coming

page
54

y od
ot ol grondfather did was raise an eyebrow Then we yeled,
*Surpricel” [ hink grandfather was very pleased with his

v
because

edrth

hedrd

v
ledrn

twilight
highway
lightning
frighten
mighty

- brightest
| tighter

slightest
higher
dlright
delight

page
93

of rotfen ranges. He plinged in
by mistoke. He wos leaning on o
door when a hinge gave way making him plunge
forwards. Getting out of the barrel of rotten
oranges, the young man cringed He cringed as his

clothes had o inge of orange ond his face hod o
tinge of pink.

page
96

A judge wanfed fo get some porridge
which was on the ofher side of @
bridge He frudged up the road
He trudged over a hedge. He even
frudged clong the edge of a clff. b

He dodged a ledge and monaged fo wak over a ridge
Once the judge could see fhe bridge, he trudged vo
the bridge fowards the porridge. How deappointed the
Judge was when he saw that the porridge was really
like sludge.

page
84

[ oo —
A spy had been hired fo defarmine ‘
why each night the lights in  small
fown went out at midnight. Each ‘

right the spy would hide in the streefs. The spy
would remain wide awake while trying fo catch
sight of the crime. One night oufside the power
sfotion he was delighted to observe the crime
Ahungry rat strode info the main power box fo
ribble the wires for hs midhight meal

gﬁy
excited

v
princess

page
90

=) 2
Rotrrmitzrabetmaten 0%
o hedano fam R
.\
el o o o ctrs -2

out of the chicken huich so that during
the day the o
Following fhis Rachel would fefch egas from fhe chickens’
utch and place them in fhe Kifchen. Finally Rachel wouid
swifch her chore clothes for her school uniform and race
o cafch the school bus

ns wers free o seratch on fhe lown.

page
145

ith Flar
There once was o folenfed beor
with a flir for home decorating
and o fonchess for the foste of

pecrs Downstoirs af his howse

page
166

r‘«
Mrs Wood explained to Mr Wood that on =
Soturday he should mow the lawn, 2 '\;
‘When Saturday came around Mr Wood couldn't be
bothered. Later Mrs Wood asked why the lawn hadn't
been mowed. Mr Wood explained that he would have
rmowed the lawn i he could, but the mower needed

repars Luckly for Mr Wood, hs wife believed his
‘would f T could story,

10 |Option 1: A spare week to cover school disruptions and/or short school terms

Screen | Option 2: Select from the concepts not covered.

dunty
ldUghed
caught

. l 4
dinosaur

+ Refer to page 26 for the Oral Language Full Year Plan.
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(or the Second Term of a Stage 3 Program)

Oral Movement
Language & Motor

Term 3 provides an opportunity to encode two and three-syllable words, as well as continue to develop vocabulary through the concepts presented. As
students progress beyond simple texts, they must learn to read and spell multisyllabic words quickly and accurately. To read and spell larger words, it
helps if students have an understanding of how syllables work within words. Syllabic spelling strategies are dominant in this term of work. Additionally,
more complex High Frequency Words (HFW's) continue to be integrated into the Stage 3 lists and PLD recommends irregular heart words are explicitly
taught as part of the daily review.

Adult Assisted Decoding & Encoding Tasks

Repeated Reading & Phonic
Dictation

Target Phonic Concepts Phonic Decoding

& Encoding Tasks

o o =

y Flashcards
from: Code:
SSPts3 SSPts3

Phonic
Dictation

Revised Edition
Stage3

Teachlna ngh =

List 32
page 27

List 33
page 28

List 34
page 28

List 35
page 29

‘a’as /e/ & 'wh'as /h/

List 36
page 29

‘e’ as /e/

List 38
page 30

‘ore’ as /or/

List 27
page 25

‘oar’, ‘oor’ & ‘our’ as /or/

* Il oar | oor‘\

List 28
page 25

nearly
fearful
| endear
| weary
earwig
clearly

9 cruise
recrud’
—

oy s

explore 4

restore @

page
160

e
There once wos o der oo £, )

who was aged around sighty-five =

years. s heoring end his eyesight were on the declne. [ |
Despite fhis he hod no fear ond insisted on driving This [

did seem aueer as he couldn't see dlecrly. At fimes he
necrly steared nto tress. T was common for him fo
grind his gears ond veer off the rood The fown's ol

Feared his driving and begon fo fhink it wos auife aueer

that t his age he sfillinsisted on driving

page
114

A youth group went on a cruise. 4
Each youth had a suitcase and =
a coupon for meals on the aruise.

Each night they dressed in their best suits For
dner thay ate soup with croufons ond drank
fruit juice. Then they watched the foucan show.

The group enjoyed waching the foucan spruik as

they sipped their fruif juice

page
108

There was  larnb fhat wanted fo :
dlimb fo fhe fop of a ladder. On the

way up the lodder, the larmbs limbs

become numb and this made it

difficult fo climb. Following this the lamb's humb also
became numb. This made it even mare difficult for
the lomb fo clmb to the fop. The poor lomb begon fo
doubt thot he could climb the whole way. Luckiy the
numb feelings discppeared and the determined lomb
climbed the whole way

bought
brought

thought

page
169

The stak of a plant wanted
fo go for a walk. He felt e
lonely and wanted fo walk o

ond talk fo other stakks. But fhe poor stk
was attoched fo bronches ond roots. Even
fnough he wished fo walk and falk fo other
stalks, the stk was stuck and could not
leave. What o poor lonely stalk

page
203 &
238

Con anyone go anywhere at any '\
time they wish and with anyone

they want 102 Can they foke 4 OF0 A
anything they wish and whie

there con they do anyhing they want for any
length of Hime? Luckily this is not #rue or else

every one of us would be seeing strange fhings

every

page
102

Yesterday Heather and T hod g .
breakfast. As it was lovely i
weather, Heather ond T wore )

leather hats with a single feather. At breakfast
Heather and T ordered bread and spreads. When
it was served, the bread dready had the spreads
on it. The breakfast with my pal Heather was
rather pleasont

v
ghost
hour
auturmn

castle

page
127

An umpire stupidly ignored the club
rules. Without knocking on the
team's door, the umpire charged @
info the chiroom to collect the scor
cord As the feom was exifing the
door, they collded with the umpire's forearm The
ire m we Floor in agony The poor umpire's
ore. He was rushed fo first aid so that

mw Lok xpire what hed hpperecd 1o e forcrm

‘ond hopefully return it 1o how it wos befor

page
136

On the fourteenth of May af four
orclock a court case is fo be held
The court case s fo focus on whother
o fourtaen-year-old bay was o blarme and if he hod
poured four tins of paint over fhe walls, doors and
Floors of his sporting club. The court case is kely
7o be lengthy as several witnesses are fo speok

A fourteen-year-old boy going fo court is a very
serious matter. What o poor boy

9 | Option 1: A spare week to cover school disruptions and/or short school terms

10 Option 2: Select from the concepts not covered.

Screen

v
often
v
quys
v
answer

v
write

+ Refer to page 26 for the Oral Language Full Year Plan.
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Mid Stage 3

Flash Words

oor as in door

door

HFW that are regular and decodable. These words are used frequently, and so students need repeated decoding
and encoding practice, so that they can be recognised (read) and reproduced (spelled) in a flash

a as in many

] any
[ ourasinpour -
g many
four 9]
- ea as in feather
our
Y L] breakfast
ear as in hear o as in both dead
dear both
head
g near 4 don't
g
year most
hear
- mb as in thumb
E
gl climbed

Year 2

Term 4

Year 3

Semester 1

An ev

Late Stage 3

Flash Words

ou as in soup

group

/long oo/

©PLD

a as in water

almost
also

always

al as in walk

talk

walk

wh as in whole

whole

aching high-fre

HFW that are regular and decodable. These words are used frequently, and
so students need repeated decoding and encoding practice, so that they

can be recognised (read) and reproduced (spelled) in a flash

~ /schwa/: this sound is prounounced as a /schwa/

ey 05 In key
key
money

monkey

T
jungle
little
table

uncle

apples

or as in docfor
doctor

motorbike

ea as in breck

] children
great B idea
8 Indian
il computer example
H dscided important

High frequenc

ation of high frec

© PLD Organisation Pty. Ltd.

double letters

lee/

uences HFV!

¥ Heart Words

HFWs that contain an irregular concept
which cannot be decoded or a complex
phonic concept not yet learned. The
difficult part of these words must be
learned by heart.

Irregular High Frequency Words

ghost
hour

autumn

v v
castle

of‘vfen

silent letters

v
guys

v ~
answer

v
wrife

(High Frequency Words
containing more

complex patterns)

bouE;H‘

br‘ou.gh‘l'
thought

ough as /or/

¥ Heart Words

HFWs that contain an irregular concept which cannot be decoded or a

complex phonic concept not yet learned. The difficult part of these words

must be learned by heart.
happened suddenly : -
(High Frequency Words containing more complex patterns)
lollies summer v Yo
< iart enough
rabbit butterfl 8 v _ 0 .
Y “ magic 3 field 3 young
soccer = & v v (S v
H . I? movie [° country
e as in behind E +hrough v
g cousin
began being
v []
begin before mountdin lion
-y as in babs v M
yesinbeby school trampoline
5 Ine
. =l LA J L2 J
carry everything g special picture
o
~ Q
every family = heart music
& .' : . v
everyone very eight favéurite
v v v
baby police colotir
'! v v v
_ restaurant minute
£ v v
2 friend once
k v v
8 beautiful eye
= . v
pizza

Note: Underlined words are words which cannot easily be segmented into sound segments with

Jetfers that map fo each sound

gh frequency

e and in the right

Year 1 & 2 Teaching Sequence Manual
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Literacy.

(or the Third Term of a Stage 3 Program)

Oral Movement
Language & Motor

The Term 4 outline finalises the teaching of Stage 3 phonic concepts. The remaining phonic concepts, high-frequency words and two-syllable words are
covered. It is likely that some specific Stage 3 errors may still remain and require specific targeting. The integration of dictation should continue to be a
key component of the weekly routine. This ensures that students develop skills to transfer known words into their extended writing.

Adult Assisted Decoding & Encoding Tasks
Target Phonic Concepts Phonic Decoding

& Encoding Tasks Repeated Reading & Phonic Dictation

Stage2,384
Synthetic
Phonics

. Flip Book

Phonic
Dictation
Revised dion

Teaching High =1+

Frequency
Words

Stage3 e —

o o =

Code:

Flashcards from: .
P Md3

SSPts3 and SP3

“le’ as /schwa+l/

An old foble wos set in o stoble.
There was a lit candle placed in
the middle of o wooden table in
that wooden stable. The stoble had o lving fhing in

pa ge 1 73 it. Suddenly the ground began to tremble and the
candle toppled over: The candle fumbled over and
arogng fire faok hold of the wooden stable. The
burn stoble fumbled to the ground The mordl of
the fable is fo not leave fire unattended

Jungle
uncle
grumble
crumble
| candle
- hondle
| eagle
. sparkle
simple
beefle
needle
twinkle

List 39
page 31

l 4
school

angle
tremble
crumple

stifle

Many things would make me iggle.
Getting away with smugging my
puppy info school without fhe
feachers knowing would make me

page 176 gagle Winning a roffle would moke

pebble e giagle. Being selected as the single most
oH cutstanding child in anything would dlso moke me

catfle iggle with delight. But a simple turmmy fickle

bubble would moke me giggle and giggle and giagle.

| pudde
| sniffle

List 40
page 31

friend

bundle
| purple
| edble
ample
tumble

"le’ as /schwa+l/ with double medial
letters

beautiful

sami - scribble of the jngle  foble
ple § a pukde. The fable hod

tickle huddle e il cose of apples and o pcle. A bestie
=] g for o . v sl loges i e one
| botle page 182  FLILiIITLnTII
| settle $he orirmls ofe the food, t made them gagle gerde
tremble ond sniffle. They were baffled ond puzzled o
puule to why the food wos odd The onimals huddled fogether [ 1 |
snuggle o pnted st e e g b bl

struggle
Nies Ot had & new patfern. She wos
e pattornshe atfached f fo he cotfon "EE R
Woolray be beter b His patiern called
page 72 for cotfon Mes Otter wos cutfing out fhe e when
she heard chotter from the next room, Her ffer of
affer kittens were awake. They were kimping on the

mattress and getting very hungry. s Otfer left her
pattern to feed her liter lettuce for lnch

Mojor Grey was ordered fo convey
Mrs Angel fo her native land They

carried bosic supplies of bacon,  ~m
water and navel oranges Mrs Angel requested o

page 206 occrt chomber wih a osin end o foble. Tre o
obeyed his orders and gave Mrs Angel her own
chomber on the naval ship. Mrs Angel was afraid
they may be in danger, but Major Grey safely

v
conveyed her home = C O u n+ r y

List 42
page 32

[DOOEE |

Double
letters in
4 |2syllable
words

List 44
enough

page 33

‘a’as /ay/
support
puppet
occur

A4
List 47 yo u I"\g
page 35

Il
e as /ee/
You must beware of fhe monster
that hides infhe house. The =
monster has been hiding between the walls, beneath
the sink ond behind the stove. He has been hiding
page 1 91 below the staics ond beside fhe couch. The monster
comes out before dinner If you do not behave. You
rmust behave because he will begin o hunt you down.
Before you know if, the monster will come for you
ond et dl of your dier.

Loty List 48
beyond page 35
because

before

v .
cousin

)
eyaS/ee/ Amonkey ond a dork
monkey and o dorkey were
in o barley crop when they
discovered a golden key The morkey reflected on

List 49
page 36

whether the key was for a chest or a bank vault.

page 185 The ke and the darkey e et 1o fry bt
locks when o turkey appeared. The turkey explained
that the key opened the golden gate to the valley of
honey. Upon enfering the golden gate all three spent
their doy eating honey.

Lizzy, the morkey, was lazy and
unhelpful. She ived in o lush valley.

One day o pretty lady walked past
Lizzy. Lizzy wondered what a well-dressed lady was

page 188 dors 5de0  th el Th oy exlaned ot
she had been playing hockey and that now she was
on her way fo buy some honey. Lizzy decided fo help.
the lady locate some honey. From that day on, Lizzy
decided not fo be a lazy monkey any more.

ve
special

'y as /ee/

- List 50
| lucky | page 36

lly

hedrt

High frequency words.

v
pizza

cred o vk i S

List 43
page 33

page 212
Md2

throdgh

Option 1: A spare week to cover school disruptions and/or short school terms

10
Option 2: Select from the concepts not covered.

+ Refer to page 26 for the Oral Language Full Year Plan.
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Stage 1 and Stage 2 Phonic Concepts Checklists

Oral Movement
Language { - &Motor

Stage 1 Phonic Concepts

Stage 1 words
Target 1 Target 2 Target 3 Target 4 with applied
suffixes
\?V\Iiﬁ Lists 2-3|Mfwa
page page +s
Group 1 11-12 12628 sh List 18 |page List ay List43 |page regular gg%e
page 19 |57 CCVC 33-36  |page page 32 |182 plural
) page  [118-138 ; B
cve ch List19 |page 27-07 ai as /ay/ List44 |page -ed
with List 4-8 |Mfwa page 20 (69 page 32 |191 no page
Group1 page  |page th- , , doubling 234
22 1214|2931 voiced & List21 |page List al(l) List46 [page of final 239
unvoiced Page?21 |78 CVCC 37-40  |page page 33 (200 consonant
) page  [139-159 ) =
CcvC wh List23 |page 20:30 ()ng List47 |page g, age
el List 9-14|Mfwa page 22 |84 page 34 |203 no 248_
Group 1, page  [page ) . doubling o
28&3 1517  [32-34 ck List24 |page or List48 |page of final
page 22 (93 page 34 |173 consonant
cve List ee List 26 |page ar List49 |page
withall ;547 [MdI page 23 [111 page 35 |161
of the page ; ;
alphabet page 14155 long ‘o0’  List28 |page er List 51 |page
18-19 page 24 104 page 36 (221
short ‘oo’ List30 |page oy List 54 |page
page 25 {99 page 37 |206
qu (kw)  List32 |page oi as /oy/ List54 |page
page 26 |87 page 37 |212
x (ks) List31 |page
page 26 (90

FAQ: Is It Necessary to Identify the Type of Phonic Errors within Spelling Placement Screens?
v/ For students who are age-appropriate or advanced, this is not necessary, as these students should be following the broad teaching sequence outlines.
X For students operating with delayed skills, by identifying and attending to the gaps, teachers can aim to move these students forward as quickly as possible.

Stage 2 Phonic Concepts Stage 2 Consonant Blends | Stage 2 Double Consonants
SSPts1 SSPts1
ue as /0o/ List25 |page ir as Jer/ List20 | page Double Consonant | . ff List 8 page
page 128 |182 page 125 | 128 Blends eg CCVCC 45 45 page page 119 | 69
) . & Triple Consonant page 60-68 ;
ew as /0o/ List25 |page|  uras/er/ List21 | page Blends eg CCCVCC 5194 Il List6 page
page 128 |176 page 126 | 134 page 118 | 72
ue as/y+oo/ Bpsw page ie as /igh/ Bpsw page ss List 7 page
page 81 |185 page82 |194 page 119 | 75
ew as /y+oo/ Bpsw page : ist 3 2z List 8 page
page81 [179 y as /igh/ List35 | page page 119 | 78
page 133 | 197
oa List 9 page
page 120 |113 . . ;
i as /igh/ List16 | page ; Stage 2 Suffixes
vage 123 | 194 Stage 2 Long Split Vowels g
oe as in toe Bpsw page ; 1y page
page79 |125 y as /ee/ List37 | page 222
page 134 | 188
ow as /oa/ List 10 page ea as /ee/ List 11 page List 28 -er page
page 120 |119 page 121 | 152 page 129 pEERIE 224
ow List 18 page ee List 29 -s (plural) page
page 124 |167 page 130 Page 91 226
ou as /ow/ List17  |page . . rrn ie List 30 -ing page
page 124 |161 A page 130 P29€ 94 228
aw as /or/ List23  |page o.e List31 page -ed page
page 127 |143 page 131 100 230
ve as /v/ List36 |page kn as /n/ List39  page ue List32  page -y page
page 133 |203 page 135 200 page 131 109 232
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Essential PLD Programs for Successful Implementation

N

Movement

Oral
Language & Motor

PLD's evidence-based programs are available in Starter Packs. Each Starter Pack is discounted by 15%. These
recommended programs are essential to successful implementation of the Teaching Sequences outlined in this manual.

/M~
|

Phonic
Dictz

=< Phonic
Dicte

Revised 641 Structured
Synthetic
Phonics

| Time-Sa

2 |

Essential Year 1 Literacy Starter

S ‘ Flip Baok
L " Revised

Phonicand —
Sight Word
| Sequence

| Sh;cl .
. Synthetic
Phenics =

Pack - Code: EY1L

1 Phonic
Dictatinn 7l
Révise

Literacy

y Structured
‘l Synthetic
2 Phon™=~
1 Time
Phonicand
Sight Word
Sequence

A

O

Pack - Code: EY2L

Essential Year 2 Literacy Starter

Essential Low Entry Year 1 & 2

Alphabet

Teacha
Child to Read
Cin )

Literacy

Starter Pack - Code: EY12LE

Additional PLD Programs to Support Year 1 & 2

Based on the testing results as outlined in the Year 1 & 2 Screening & Tracking Manual, for students who are experiencing
difficulties or are slow to progress, the following programs are recommended.

FULLY PREPARED WHOLE SCHOOL
WORD LISTS PROGRAM FOR STUDENTS EXPERIENCING PHONEMIC AWARENESS DIFFICULTIES

Literacy

Structured
Synthetic
Phonics
Time-Sa

Structured Synthetic
Phonics Time-Savers
Stage 1 &2-
Code: SSPts1

Literacy

Phonicand —
Sight Word
Sequence

Revised

Phonic & Sight Word
Sequence -
Code: BPSW

Literacy

Teacha
Child to Read
& in 3 Steps

Teach a Child to Spell in
3 Steps -
Code: CCspell

PLD’s Reading & Spelling Apps
PLD’s range of reading and spelling apps are designed for repeated practice of early literacy skills
and are ideal for both classroom and home use.

Reading Race 1a-
CVC Words

Reading Race 1c -
CCVC & CVCC Words

Spell Star 1a -
CVC Words

Spell Star 1c -

CVCC & CVCC Words

© PLD Organisation Pty. Ltd.

Two Player 1a -
CVC Words

Two Player 1c -
CVCC & CVCC Words

Teach a Child to Read in

3 Steps -

Literacy

Preparing for Reading -
Code: CCpfr

Code: CCread

Stage 1 Target 3: CVCC & CCVC Reading & Spelling

Comprehension A
Questions for
6&7 Year Olds

Generating
Narratives

Connecting
Oral & Written
Language

eg

of W

Essential Year 1 & 2 Oral Language

Starter Pack - Code: EY120L

Preparing . =
for Spelling

Preparing for Spelling -
Code: CCpfs

FOR ADDITIONAL CVC
PRACTICE

CVC Words
Reading, Spelling
and Writing Tasks

CVC Words Reading,
Spelling and
Writing Tasks -
Code: BCVC

Purchase from:

Z Available on the
[ ¢ App Store

Stage 1 Target 2: ‘sh', ‘ch’, 'th’, ‘00, ‘e€’, ‘ck’ Reading & Spelling

Reading Race 1b -
sh, ch, th, 0o, ee, ck Words

.}

Reading Race 1d -
ar, or, ai, ay & oi Words

Spell Star 1b -

sh, ch th, 0o, ee, ck Words

®

Spellstar 1d
e o ¥

Spell Star 1d -
ar, or, ai, ay & oi Words

Year 1 & 2 Teaching Sequence Manual

Two Player 1b -
sh, ch th, oo, ee, ck Words

Two Player 1d -
ar, or, ai, ay & oi Words
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Targeting Oral Language Over the Full Year

Movement
& Motor

Oral
Language

Genres

Connecting Oral Language with Wri

Object Description or Show and Tell

 Descriptions k=4 Oral Language
- Explicit
Instruction
Schedule short
daily (5-10
minute) sessions
to instruct ‘show
and tell’ or object
w  descriptions.
~ Rather than
students bringing
in something from home, the
descriptions are recommended to
be based upon semantic categories.
For example: reptiles (in Weeks 1 and
2), occupations (in Weeks 3 and 4),
transport (in Weeks 5 and 6), insects
in Week 7 and 8). After teaching, age-
appropriate description items can be
brought in from home in weeks 9 and
10 for students to self generate their
own descriptions.

Templates to support oral language
transitioning into written language

At the end of each fortnight a written
description should be scheduled. This
will challenge students to transfer
into writing the strong oral sentence
structure they have been rehearsing
throughout the fortnight. Undoubtedly
there will be a range in writing ability
within the class. Different templates
can be applied to the various ability
groups.

Program: Mn68

Event-Based News/Recounts

LA Oral Language
= B Explicit
Instruction
Schedule short
daily (5 minute)
sessions that
instruct the
explanation of
anevent. Itis
recommended
that the event
relates to something that occurred
within the school day or summarises the
curriculum learning that has occurred
within a lesson.
For example:

S 51t O b

Th:s afternoon the class plotted the
capital cities around Australia because we
are working on our mapping skills.”

Templates to support oral language
transitioning into written language
At the conclusion of each fortnight
(in which event-based news has

been explicitly taught and modelled)
students are provided with their own
opportunity to generate their event-
based news in written form, using the
appropr\ate template

C

e

0

Program: Mn68

Activity Retells/Recounts

Ste
Activity Recounts (=] Oral Language

= Explicit
)’ Instruction
Over the length
of the term, aim
to focus on an
H activity retell
) each week or
7L T9Y fortnight. In
i k order to be time
efficient, rather
than designing an activity to support
the process, utilise an activity within
another subject. Opportunities for
cross-curriculum links readily exist (e.g.
designing rockets in Science or in Art
when studying an artist and applying the
style to a piece of art). Using the cards
and/or poster engage in oral rehearsal
prior to the written task.

Templates to support oral language
transitioning into written language

At the end of each fortnight a written
task should be scheduled. This will
challenge students to transfer into
writing the strong oral sentence
structure they have been rehearsing.
Templates are still useful for students
at this age. Some students require
simplistic templates and others a
more detailed and elaborate template.
A range of templates are provided
within the Connecting Oral and Written
Language' manuals.

Wiiten Aty Retels(with modifed content)

i

H

o o oy

Program: Mn68

Boost Reading Comprehension (through the facilitation of a home program)

Narrative Rewrites and Generation

LCTIINZEEd Oral Language

- Explicit
Instruction
Select a picture
book with the
summary of
narrative structure
from within

the program
‘Connecting

Oral & Written
Language’. The
picture book overview suggest the level
of oral language the teacher will model
and also aim to elicit from the students.
To commence the weekly or fortnightly
cycle, the focus picture book will need
to be read multiple times. Once the
students are familiar with the picture
book, they are ready to engage in oral
narrative retells. Initially they will engage
in partial retells (i.e. the beginning,
problem and characters thoughts

and feelings only). Over the weeks, as
narrative skills develop increase the
elements retold.

A

Templates to support oral language
transitioning into written language
Conclude each weekly or fortnightly
cycle with a rewrite or innovation of the
picture book that has been rehearsed.
The templates cater for the range in
ability. It will be appropriate for some
students to complete a partial rewrite
and others a full narrative.

B

Beginning

ielle

Problem

Program: Mn68

Scripted Picture Book Comprehension Questions (to supplement reading books)

Instructions

Provide a book with its corresponding scripted question card each week. Students can likely read the picture books but it is still appropriate for adults to read and

ask the questions. Program: Mc6

Parent training video located at: https://pld-literacy.org/product/comprehension-questions-for-6-year-olds/.

Progress Check (optional)

The comprehension questions program includes a targeted progress check. It can be presented mid year and/or at the end of the year. The information will provide
evidence of progress and/or can be used to accompany a referral to a speech pathologist.

HOME STUDENTS WITH STUDENTS WITH
TERM1,2,3&4 w PROGRAM LANGUAGE DELAYS SPEECH ERRORS PARENT EDUCATIONAL MILESTONES

Connecting

Oral & Written
Language e
)
4

3

Connecting Oral & Written Generating

Comprehension -
Questions for
687 Year Olds

Comprehension Semantic Scenes &

10 Minute r
Language - ﬂ

10 Minute Language

Oral Language

Speech

Development ~

Speech Development

Available for download at:

Language: Step 1 - Narratives: Set 1 &2-  Questions for 6 Questioning: Set 2 - Games: Set 2 - Screen - https://pld-literacy.org/product/year-1-2-parent-
Code: Mn68 Code: CCgn1 & CCgn2 Year Olds - Code: Mc6 Code: Sem5 Code: 10m5 Code: Ssd education-sheets-and-downloads/
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2024 Year 1 & 2 Price List

This list can be used to determine which programs will be most suitable. Once the required items have been selected, go to the
PLD website to place a Quick Order https://pld-literacy.org/quick-order/ and follow the steps to create a quote/order. For schools new to
PLD, please submit a Quote Request https://pld-literacy.org/request-quote/ or contact our office https:/pld-literacy.org/contact-us/.

Website Codes

Oral

Language

Movement
& Motor

School License

gg:s‘;ef"ofrolz ;Iio;l)( PLD Program or Resource Title Ha'?n?ggrice e?ﬁg.kGF;.ce Ani:z.alGZr'li'ce
PLD Starter Packs (Includes 20% discount on the program cost)

EVIL ﬁiﬁﬁﬁgifES?QJééﬁi?ﬁé??Tﬁifii?,Mdz sd0s02 932300

Ev2L ﬁiiiﬁi%éﬁii%iiﬁffﬁiiiggfﬁigMdS,Sp3 Sa1aa0 ~ S327.25

EYI2LE | e Coread, Cospel Bl Bove Saosy  ©2100

ooy b 2200 o

0% w0

uvaLoL WWM%& CCgn1, CCgn2, Mc6 ggg??g S497.25

Literacy

Bpsw Phonic and Sight Word Sequence (Full year resource) $82.50 $65.00 $575.00
SSPts1 Structured Synthetic Phonics Time-Savers - Stage 1 & 2 (Full year program) $82.50 $65.00 $225.00
SSPts3 Structured Synthetic Phonics Time-Savers - Stage 3 & 4 $82.50 $65.00 $225.00
Sp1 Synthetic Phonics Flip Book - Stage 1 (Full year program) $75.00 $60.00

Sp2 Synthetic Phonics Flip Book - Stage 2 (Full year program) $75.00 $60.00

Sp3 Synthetic Phonics Flip Book - Stage 2, 3 & 4 $75.00 $60.00

Md1 Phonic Dictation - Stage 1 (Full year program) $82.50 $65.00 $245.00
Md2 Phonic Dictation - Stage 2 (Full year program) $82.50 $65.00 $225.00
Md3 Phonic Dictation - Stage 3 (Full year program) $82.50 $65.00 $225.00
Bsw1 Decoding and Spelling Games - Stage 1 (Full year program) $82.50 $65.00 $245.00
Bsw2 Decoding and Spelling Games - Stage 2 (Full year program) $82.50 $65.00 $210.00
Mfwa First Writing Activities (Full year program) $82.50 $65.00 $245.00
SAjp Spelling Activities for the Junior Primary (Full year program) $82.50 $65.00 $225.00
Bcve CVC Words Reading, Spelling and Writing Tasks (Stage 1, Target 1) $82.50 $65.00 $245.00
Bph1 Early Stage 1 Reading, Spelling and Writing Tasks - Target 2 (Stage 1, Target 2) $82.50 $65.00 $245.00
Bblends CCVC and CVCC Reading, Spelling and Writing Tasks - Stage 1, Target 3 (Stage 1, Target 3) $82.50 $65.00 -
Bph2 Late Stage 1 Reading, Spelling and Writing Tasks - Target 4 (Stage 1, Target 4) $82.50 $65.00 $245.00
G1 Phonic Bingo Games - Stage 1 (Full year program) $55.00 $45.00 $165.00
Chphie Phonic Charts - Stage 1 (Full year display item) - e version only - $35.00 -
Chph2e Phonic Charts - Stage 2 (Full year display item) - e version only - $35.00 -
SWCy1 Phonic Sound Wall Charts for Year 1 (Full year display item) $55.00 $45.00 $165.00
Fcp Phonic Flash Cards - Stage 1 - 4 (Full year program) $55.00 $45.00 $165.00

For Pre-Literacy Students in Year 1 & 2

CCread
CCspell
Bal
CCpfr
CCpfs
L2b2

L2s

Teach a Child to Read in 3 Steps (Pre-literacy program)

Teach a Child to Spell in 3 Steps (Pre-literacy program)

Alphabet Letter Sounds (Pre-literacy program)

Preparing for Reading (Phonemic blending program)

Preparing for Spelling (Phonemic segmentation program)
Learning to Blend Three Phonemes (Phonemic blending program)

Learning to Segment CVC Words (Phonemic segmentation program)
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m E/ m 2024 Year 1 & 2 Price List

Oral Movement
Language & Motor

This list can be used to determine which programs will be most suitable. Once the required items have been selected, go to the
PLD website to place a Quick Order https:/pld-literacy.org/quick-order/ and follow the steps to create a quote/order. For schools new to
PLD, please submit a Quote Request https://pld-literacy.org/request-quote/ or contact our office https:/pld-literacy.org/contact-us/.

Website Codes .
. . School License
(add “e” for . Hard Copy Price | eBook Price N
eBook & "es” for PLD Program or Resource Title inc. GST inc. GST Ani:zalGZr_;_ce
license) .

Year 1 Decodable Reading Books (Semester 1)
Year 1 Semester 1

HRset3 Home Reading Books (Set 3): (30 titles) $285.00 -
SRmulti3  Fiction Group Reading Books (Set 3): (60 books, 6 copies of the 10 titles) $600.00 -
NFmulti3  Non-Fiction Group Reading Books (Set 3): (60 books, 6 copies of the 10 titles) $570.00 -

Year 1 Semester 2

HRset4 Home Reading Books (Set 4): (29 titles) $290.00
SRmulti4  Fiction Group Reading Books (Set 4): (60 books, 6 copies of the 10 titles) $630.00
NFmulti4 Non-Fiction Group Reading Books (Set 4): (60 books, 6 copies of the 10 titles) $590.00

Junior Primary Catch-Up Series

HRset1b  Catch-Up Junior Fitzroy Reading Books (Set 1): CVC, CCVC & CVCC focus (20 books) $119.90
HRset2b  Catch-Up Junior Fitzroy Reading Books (Set 2): Stage 1 phonics (20 books) $119.90
HRset34b Catch-Up Junior Fitzroy Reading Books (Set 3): Stage 1 & Stage 2 phonics (20 books) $119.90
L1mail Introducing Vowel Digraphs: Stage 1 Target 4 & Stage 2 (14 titles) $85.00
SVset Split Vowel Spelling Set: long or split vowels: a-e/e-e/i-e/o-e/u-e (6 titles) $50.00
Deggs1 Dragon Eggs (Set 1): Stage 1 & Stage 2 phonics (10 titles) $105.00

Oral Language

Mn68 Connecting Oral & Written Language - Step 1 (Full year program) $82.50 $65.00 $225.00
cCgn1 Generating Narratives - Set 1 (Semester 2 program) $45.00 $35.00  $135.00
CCgn2 Generating Narratives - Set 2 (Semester 2 program) $45.00 $35.00 $135.00
Mcé6 Comprehension Questions for 6 - 7 Year Olds (Full year home program) $82.50 $65.00 $225.00
10m5 10 Minute Language Games - Set 2 (Students with language delays, Semester 1) $82.50 $65.00 $245.00
Sem5 Semantic Scenes and Questioning - Set 2 (Students with language delays, Semester 2) $82.50 $65.00 $245.00

Ssd Speech Development Screen (Students with speech errors) --
Movement & Motor

% , = Professional Devel opment (o) ptions These prices are subject to change. The PLD

website will always feature current prices.

MIff3 Letter Formation for Little People - Step 3 (Full year program) $82.50

Perth-Based Seminar (& online seminars):

Implementing

YerTen Implementing PLD in Year 1 & 2 $219-249.00 Orders placed before midday AWST are
) dispatched the same day (delivery times
S Online Courses: vary). Freight charges will depend on
i Gaee ) Synthetic Phonics within the Junior Primary $119.00 weight and the delivery location within
Synthetic Phonics [ % B Australia.
within the <
Junior Primary
WSliezd  Teaching Students Unable to Read, Spell and Write Once you have selected the titles
g Within Primary School (for students at a pre-CVC level) $79.00

required, order directly here:

Teaching Students

Unable to Read, { . -li ick-
Spell and Write h ://pld-literacy.or ick-order
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FAQ: How Do the PLD Stages Correspond to Year Levels?

e
| - |

FAQ: How Much Term Progress Should Each Student Make?

[-/“' Highly Personalised Intervention

+ Individualised instruction for an extended period of time.

+ Students will make progress, but some will not reach the
level of their peers.

+ Students may have cognition, learning, behaviour,
emotional, social, communication, sensory and/or

The Three Tier Approach to
SSP Implementation

AUSPELD recommends a three tier

physical needs. Groups of three or less, approach to implementing Structured
et s Synthetic Phonics in schools. PLD is

. . . ko identifiedasarecommended Tier 1
1)1 (:[g¥4 Additional Intervention 10 - 15% (whole class) program and a Tier

+ Ideally early intervention. 2 (small group) evidence-based
+ Short-term instruction. Structured Synthetic Phonics

+ Enabling students to acquire age Small groups of students, program.
appropriate skills. presented by a general staff member or a specialist

1=/ Quality First Teaching 75 - 85%
+ Daily high quality instruction. i % i % i % i % i % i
+ Aiming to provide the best

start for the majority and [ ]

to reduce the number “i* "H‘ *i" *i* ‘i‘

of students requiring

Tier 2 and Tier 3 Classroom teacher instruction
additional support. (consisting of a blend of whole class, small group and individual instruction)

@TM
© PLD Organisation Pty. Ltd. (2021)

Except as permitted by the copyright law applicable to you, you may not reproduce or
communicate any of the content on this website, including files downloadable from this
website without the permission from the copyright owner.

Oral Movement
Language & Motor

https://pld-literacy.org/




