Foundation

Pre-Primary (WA), Kindergarten (NSW, ACT),
Preparatory (QLD, VIC, TAS), Reception (SA)

Transition (NT)

- R

mIH

T

How to report
on data?

Oral Movement
Language {_< & Motor

W e

2024 Version



Contents

Oral Movement
Language { - &Motor

Introduction

How to Use the Foundation Screening & Tracking Manual

3
Using the PLD Tracking Sheets in Foundation 4
Overview of the Foundation Literacy Assessments 5

6

Scheduling PLD's Foundation Screening

Section 1

Foundation Pre-Reading & Early Reading Screens 7
How to Conduct Foundation Pre-Reading &

Early Reading Screens 8

Foundation Pre-Reading Screen
Term 1: Blending Onset & Rime and Blending

Three Phonemes 9
Term 1: Alphabet Sound Knowledge 10
Foundation Early Reading Screen

Term 1 & 2: Early Reading Screen 11
Term 3 & Term 4: Early Reading Screen 12
Foundation Pre-Reading Screen - Student Record Form 13
Stimulus Sheet 1 - Alphabet (Foundation Font) 14
Stimulus Sheet 2 - Alphabet (Cursive Font) 15
Early Reading Screen - Student Record Form 16
Stimulus Sheet 1 - VC Words 17
Stimulus Sheet 2 - CVC Words 18
Stimulus Sheet 3 - Stage 1, Target 2 Digraphs 19
Stimulus Sheet 4 - CCVC & CVCC Words 20
Quick Reference: Percentage Conversions 21
Section 2

Foundation Pre-Spelling & Spelling Screens 21
Term 1: How to Conduct the Foundation Pre-Spelling Screen 22
Foundation Pre-Spelling Screen - Student Record Form 23
Term 2, 3 & 4: How to Conduct and Mark

the Foundation Spelling Screens 24
Term 2 & Term 3: Phonic-Based Spelling Screens 25
Stage 1 Phonic-Based Spelling Template 26

Term 2, Term 3 & Term 4: Screening the
Reading & Spelling of Irregular High Frequency Words 27

Glossary of Terms 28

© PLD Organisation Pty. Ltd. Foundation Screening & Tracking Manual 2



How to Use the Foundation Screening & Tracking Manual

Oral Movement
Language & Motor

What is Included in This Foundation Screening & Tracking Manual?

This manual serves as a reference guide for the use of PLD's screening and tracking tools. Included are instructions on
what and when to screen and the materials required.

The screens correlate with PLD's phonics and high frequency words teaching sequence. We recommended that the
screens are administered following a solid period of repeated targeted instruction. In this way, the screens function as a
check-in on student progress.

Keep in mind that it may be appropriate for schools to adapt the timing of the skills depending upon the demographics
of the school community and the associated student entry levels to the school.

How To Monitor Student Progress?

Tracking student development is central to the PLD process. Regular structured tracking from the Early Years to Year 6
is facilitated efficiently through the use of PLD's Tracking Sheets. These are available for download on our website and
an instructional video is located here. The school should download the tracking sheets at the beginning of each school
year and set them up for each class. This one document is then utilised throughout the year and populated each term by
individual teachers based on the results of the Placement Tests and other screening tools. By the end of the school year
this document will not only serve as an overview of every student’s literacy development, but will also be useful when
judging the effectiveness of PLD’s implementation in each classroom

How To Identify Students Who Are Delayed

of Advanced? Structured Synthetic Phonic Teaching

' Adapted from “Independent Review of the Teaching of Early Reading” (2006)
PLD recognises that every class presents

with a broad range in student ability and the Highly Personalised Intervention :
indiVidual needs Of eaCh Student Should be « Individualised instruction for an extended period of time. The Three Tler Approa_Ch to
. « Students will make progress, but some will not reach the SSP |mp|ementat|0n
addressed and scaffolded through rigorous level of their peers.
. « Stud h ition, | ing, behaviour, i
and relevant programming. Through the eEfoEQEFF sa%’;:iaal\,lfzgrglgr:ﬁmgaﬁzmlggnszr;‘ggzr/or AUSPELD recommends a fhree tier
. physical needs. approach to implementing Structure:
delivery of structured repeated targeted Synthetic Phonics in schools. PLD is
- - - : ” ; identified ded Tier 1
instruction, age-appropriate students should Additional Intervention 10-15% : (evfhi,'/i jj;ﬁiig’,?;”aﬁda’%‘er
. . . L : + Ideally early intervention. 2 (small group) evidence-based
acquire skills as outlined Wlth,ln the Teaqhm; « Short-term instruction. %i%*% Structured Synthetic Phonics
Seqguence Manual. However, it is highly likely . gnapling students to acquire age ARy program.

for thel’e tO be Students Working belOW and appropriate skills. presented by a general staff member or a specialist
above the typical skill acquisition level. In Quality First Teaching 75 - 85%

order to caf:cer ipr tlhii ranr?e in ibili‘%/ and e e i*i*i*i*i*i

program effectively, teachers should use start for the majority and

their populated tracking sheets to divide ;‘?}f‘ﬁg{%‘{%};ﬁﬁi **ﬁiuiiﬁﬁ?*%

their class into three groups. The groups additional support. (consisting of a blend of whole class, small group and individual instruction)

are fluid and may change throughout the

year depending on the data. This instructional video explains how to use the tracking sheets to establish three targeted
teaching groups and identify a learning focus for each group: https://pld-literacy.org/foundation-getting-started-with-

pld/

PLD's Foundation Teaching Sequence Manual applied in conjunction with this Year 1 & 2 Screening & Tracking Manual
will facilitate increased student outcomes and a higher degree of consistency across classrooms.
How To Get Started With PLD’s Screening & Tracking?

+ Step 1: Complete the Learning to read, spell and write in Foundation online course.

+ Step 2: Download the Foundation Teaching Sequence Manual.

+ Step 3: Download this Foundation Screening & Tracking Manual.

+ Step 4: Register for, download and set up the PLD Tracking Sheets on a classroom or whole school level.

+ Step 5: Review the Foundation Teaching Sequence Manual for where to start teaching and this Screening & Tracking
Manual for details on your first progress check.

Each of these steps have been outlined in detail at: https:/pld-literacy.org/foundation-getting-started-with-pld/

© PLD Organisation Pty. Ltd. Foundation Screening & Tracking Manual 3


https://pld-literacy.org/plds-tracking-sheets/
https://pld-literacy.org/year-1-and-2/#step4

Using the PLD Tracking Sheets in Foundation

Oral Movement
Language { - &Motor

The downloadable PLD Tracking Sheets are central to PLD's approach. The sheets link the Foundation Teaching
Sequence Manual with the screening process outlined in this manual. Through mid and end of term progress
checks, student’s abilities are plotted onto the tracking sheets. Three groups are then created that form the basis
of the targeted teaching. This process enables the classroom teacher to report on skill development of the class
and simultaneously establish an implementation plan.

How To Get Started Using the PLD Tracking Sheets?

+ Step 1: Download and set up the tracking sheets using the following link: https:/pld-literacy.org/plds-tracking-
sheets/. The tracking sheets should be converted into a ‘cloud-based’ format and stored on the school's shared
drive. Each class is allocated a different tab, indicated by its label.

+ Step 2: What to teach? When to teach? Each day, schedule multiple explicit short sessions, as outlined in the
Foundation Teaching Sequence Manual.

* Step 3: What to screen? When to screen? How to screen? During Week 6, and again in Week 10, schedule
progress checks through the presentation of short subtests (as outlined in this manual).

+ Step 4: Enter the results in the PLD Tracking Sheets. A sample entry for Foundation has been outlined below.

+ Step 5: How to create a class profile and three targeted teaching groups? Watch the Foundation PLD Tracking
Sheets video https:/pld-literacy.org/foundation-getting-started-with-pld/ for an explanation on how to process
the test results and adjust the order of the students by establishing three targeted teaching groups.

What to teach? What to screen? When to screen? How to create a class profile and
When to teach? How to screen? three targeted teaching groups?

Foundation
Tracking Sheets.

Y

Teaching Sequence Manual

e T
Foundation Y ld PLD Tracking
| Sheets
. (PRZA)
pin  tap
sit  hat
: 29¢ Using the PLD
o net 1 Tracking Sheets &
run  jog 2 the 3 functions
) ) CCEN required
Yesch 7 gum  win 4
5

An Example of the Class Profile with Three Targeted Teaching Groups
This also serves to report on student skill development and PLD implementation.

Foundation 5
Tracking Sheet Trgetl | Tergel2 | Toget .
: e Individual program.

2 clopment: alphabet sounds, blending & ssgmenting e Evccl p g
;::‘dems who lequsi:: i I‘ i o d s dy m‘:(:‘rt learning the Silzge 1, Target 2 d?:r:phs ol . .
CEN—T R o B o Group 1: Students who require more CVC reading
FR - mem 20 d spelling skill development and who are ready
S o T ——— for Stage 1, Target 2 digraphs.
e o el _’Group 2: Students who require CVC reading
oy ol o Le and spelling development and who require the
) 0 7~ O - 3 = remaining Target 2 digraphs to be taught.
Indigo 100% 75% 30% 80% 43%
T — T .
oo o | son |eos e o s Group 3: Students who require Target 2 & 3
S oo | o N — reading and spelling skill development.
N o T o T oo Taowe Tz | oo
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Overview of the Foundation Literacy Assessments

Oral Movement
Language & Motor

The Foundation The Foundation Early Reading Screen is designed to track the development of
Pre-Reading Screen tracks decoding and word reading with increasingly complex phonics. This information will
the precursors of decoding (ie: highlight the areas requiring targeted teaching and will also assist in the allocation of
blending the alphabet sounds). decodable reading material. Term 4

Stimulus Sheet 4 - CCVC & CVCC Words

Term 1

Foundation Pre-Reading Screen - Student Record Form
Pre Primry (WA), Tran: ), Reception (S4), Prep (0

16,75, Kin o, = ———— trip slip glad
that shed

'I'Op camp held gold

rash thin thick

Single Word Reading

gical (& Phonemic)
Exercise 1: VG Words (Refe 0 5tmius Sheet 1)
at it in is on

Execise 2: Stage 1 Target 1 (Refe 1 Stimulus Sheet2)
pin tap sit hat kit

net un iog qum win

Exercise 3:Stage 1 Target 2 (efer o s Sheet 9
that

I bhem  moon  hook
"'"“k" - ’:e" w:’“ S P |- _I_ .I. ' never spark train
too queen  shoot  when quit n e
S e e s hood ek took
e e e e H - sharp noise enjoy
S . shoof  when  quit -
e win
Exercise 7: Stage 3 Phonic Concepts (Refer to Stimulus Sheet 5). Accuracy e
e i =i B 1 S e s e Always commence the Reading Screen from
s e —— exercise 1 & 2 each term.
The Foundation The Foundation Spelling Screens are designed to track the emergence of spelling.
Pre-Spelling Screen tracks The screens can be used to track skill development each term and to assist in
the precursors of spelling (ie: planning of targeted teaching and allocation of spelling levels.

phonemic segmentation and
alphabet recall and formation).

Term 1 Term 2 Term 3 Term 4

Foundation Pre-Spelling Screen - Student Record Form
Pre. Transiton (NT), Rece ep (QLD, VIC, TAS), Kin

Istructions: "Wite the lower

Tip: Always commence spelling screening from
the CVC level each term
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Scheduling PLD Screening & Tracking in Foundation

Midterm screen e.g. by the end of Week 6

Final week of term e.g. Week 10
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Present the relevant subtests:

+ Subtest 1 Blending Three
Phonemes

+ Subtest 2 Alphabet Sounds
+ Subtest 3 Segmentation

+ Subtest 4 Alphabet Recall &
Letter Formation

Reporting

+ Populate tracking sheet with
student results.

+ Cluster class into three targeted
teaching groups and set
differentiated learning foci for
the remainder of term.

Pre-Reading & Pre-Spelling
Screens

Repeat the relevant subtests (as
above).

If students have sufficient alphabet

sound recall & blending ability,
present Exercise 1 & 2 from the

Foundation Early Reading Screen.

Reporting

+ Populate tracking sheet with
student results.

+ Cluster class into three targeted
teaching groups and set
differentiated learning foci for
Term 2.

It is likely that the students
acquiring skills slower than their
peers will be requiring regular
teaching and screening of pre-
CVC skills:

+ Subtest 1 Blending Three
Phonemes

+ Subtest 2 Alphabet Sound
+ Subtest 3 Segmentation

+ Subtest 4 Alphabet Recall &
Formation

© PLD Organisation Pty. Ltd.

Foundation Early Reading Screen
Present the relevant parts:

+ Exercise 1 VC (warm up)

+ Exercise 2 CVC

Foundation Spelling Screening
+ Present Stage 1 Target 1
+ Use the results to allocate

decodable reading books &
spelling tasks.

Reporting

+ Populate tracking sheet with
student results.

+ Cluster class into three targeted
teaching groups and set
differentiated learning foci for
the remainder of term.

Foundation Early Reading Screen
Repeat the relevant exercises (as
above).

Foundation Spelling Screening
Present Stage 1 Target 1.

Use the results to allocate

decodable reading books & spelling

tasks.

Reporting

+ Populate tracking sheet with
student results.

+ Cluster class into three targeted
teaching groups and set
differentiated learning foci for
Term 3.

It is likely that the students
acquiring skills slower than their
peers will be requiring regular
teaching and screening of pre-
CVC skills:

+ Subtest 1 Blending Three
Phonemes

+ Subtest 2 Alphabet Sound
+ Subtest 3 Segmentation

+ Subtest 4 Alphabet Recall &
Formation

By the end of the semester if
these students have sufficient
alphabet sound recall & blending
ability, present Exercise 1 &

2 from the Foundation Early
Reading Screen.

Foundation Early Reading Screen
Present the relevant parts:

- Exercise 1 VC (warm up)

+ Exercise 2 CVC

+ Exercise 3 Stage 1 Target 2
digraphs

Foundation Spelling Screening
+ Present Stage 1 Target 1 &2
+ Use the results to allocate

decodable reading books &
spelling tasks.

Reporting

+ Populate tracking sheet with
student results.

+ Cluster class into three targeted
teaching groups and set
differentiated learning foci for
the remainder of term.

Foundation Early Reading Screen
Repeat the relevant exercises (as
above).

Foundation Spelling Screening
Present Stage 1 Target 1 &2

Use the results to allocate

decodable reading books & spelling

tasks.

Reporting

+ Populate tracking sheet with
student results.

+ Cluster class into three targeted
teaching groups and set
differentiated learning foci for
Term 4.

It is likely that these students
may be a term behind their peers.
If this is the case screen CVC
skills using:

Foundation Early Reading Screen

Present the relevant parts:
+ Exercise 1 VC (warm up)
+ Exercise 2 CVC

Foundation Spelling Screening
+ Present Stage 1 Target 1.

Movement
_ &Motor

Screening & Tracking Whole Class

Pre-Reading & Pre-Spelling
Screens

Foundation Early Reading Screen

Present the relevant parts:

- Exercise 1 VC (warm up)

+ Exercise 2 CVC

+ Exercise 3 Stage 1 Target 2
digraphs

- Exercise 4 CCVC & CVCC

Foundation Spelling Screening
+ Present Stage 1 Target 1,2 & 3.

+ Use the results to allocate
decodable reading books &
spelling tasks.

Reporting

+ Populate tracking sheet with
student results.

+ Cluster class into three targeted
teaching three groups and set
differentiated learning foci for
the remainder of term.

Term 4 Foundation Early Reading
Screen

Repeat the relevant exercises (as
above).

Foundation Spelling Screening
Present Stage 1 Target 1, 2 & 3.

Reporting

+ Populate tracking sheet with
student results.

+ Prepare student tests for
handover to next year's teacher.

Screening & Tracking Low Ability Students

Itis likely that these students
may be a term behind their peers.
If this is the case screen CVC &
early digraph skills using:
Foundation Early Reading Screen
Present the relevant parts:

- Exercise 1 VC (warm up)
+ Exercise 2 CVC
+ Exercise 3: Stage 1 Target 2

Foundation Spelling Screening
+ Present Stage 1 Target 1 and 2.

Foundation Screening & Tracking Manual 6



Section 1

Foundation Pre-Reading
& Early Reading Screens

Foundation Early Reading Screen
ke of ealy decod

ing an

Student Record Form

The Foundation

$Humeeer ... The Foundation S Early Reading

Relevant Background Information. O
H

el g - = Screen is designed
Decoding Pre-requisite skills - jcal (& Phonemic) Section elai Y Exerise 1: VC Words (Refer o Stmulus Sheet 1) Accuracy  Reading Stategies Observed to track the

e Screen tracks

Subtest 1: Blending (A precursor to d

"
CVC Phoner evel Blendi
Instructions: | am going to 52y 3 sounds. Put then together and say the word” th ‘ Exercise 2 Stage 1 Target 1 (Refer to Stmulus Sheet 2) Accuracy | Reading Strategies Observed d eve | (6] p ment Of
Demopeyeied | Demepsyated | Demaretsted | Negative Observations e p FeC U FS O FS pin tap sit hat kit DBlending each letter .
S (TR e : — i, decoding and
o5 e .| OF d€COMING — . W
g g S i i e et somdsto. [ ves (I e: blendin g s s T2 S ) . e e ] word readin g
i) Did esoncsin [ ves o 0 .
o o T | S e hoo ik ho e h g |y
B = o rmawesess 0w || the gl p habet " S = = with Increasin
e = e 5 moon hook feed weed luck CWhole word reading m | h n a
= o |emm
sounds). - —— complex phonics.

s | 1HIS information

Alphabet Sound Knowledge Section Exercise 4: Stage 1 Target 3 (Refer to Stimulus Sheet 4) Accuracy
ki smell KL sli lad . . .
T ——T——— o = ] = | will highlight the
Instructions: “What are these sounds?” (Refer to the following sheets supplied in Foundation and Cursive font ) sank wink camp held gold _ N EWhole word reading g g
Subtest 2a: Group1 | Subtest 2b: Group 2 Subtest2c:Group3 | Subtest 2d: Group 4 | = Ciother .
P— P— Goncerting Pa— crise: Stage 1 Target 4 (Ffer o St Sheet ) Heifacy I g Srteges Obaervd areas requiring
Observations 3 Observations. Observations 3 Observations. sport away never spark train 0 OBlending each letter
=4 Donset & rime reading t t d t h
. L o e e wm . ameeew J targeted teaching
ot
e . o
a : ; =
> s and will also assist
strap shrunk splint scrap thirty scream tie
t /20 g g
nuse  toadstool  scorch  gound  pilow ke clue N the allocation o
P slippers. saw blew dusty flower smoke = * d eCOd a b | e rea d | n g
i Exercise 7: Stage 3 Phonic Concepts (Refer 10 Stimulus Sheet 5) Accuracy .
ignore | frighten | cringe pledge | struggle | career | emotion ma te ria |
n J20 "
doubt  breakfast  actor  photograph  scratch  quench  cupboard
vuetese— sore—/o_| owetsed_seon—_n2_| ouetesea__sawe__ns
e Seoe—_16 | omerevmed— seare—_112 | omerevmed— see—na | 9 tasty kidney  replace  beneath  anyone parent - %
vt soos 15| onteresed___sre—_12_| owereosed__some__r crtan
X if 100%)
2 i) Isthe Oves Ono
Note: Once blending is established and alphabet sound recall is being acquired, p— ) 9 i
T e e e e e e Score /26 i) s phonic knowledge limiting decoding/reading performance? Oves Ono
Date tested. Score__126 Clves  Ono
See our Copyright e of Useat s/ eracyog/copyright [ R e—, Y T he ot of difculy,

Term 2 Term3 Term 4

Stimulus Sheet 2 - Stimulus Sheet Stimulus Sheet 4 -

shop chin that shed

skip  smell trip slip glad

Si-l- hO-I- rich rash thin thick sank  wink camp held gold

k|'|' ne'l' much them moon  hook

. sport  away never spark  train

run Jog feed weed luck tfook

o faint  under sharp noise enjoy

gum Wln queen shoot  when quit

our Copyright Terms of Use at htps://pld-teracy.org/copyright our Copyright Terms of Use at hitps://pld-teracy.org/copyright our Gopyright Terms of Use at htps://plditeracy.org/copyright

s/iold eading orofle-foundation-year

Always commence screening from exercise 1each term.
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How to Conduct Foundation Pre-Reading

& Early Reading Screens o Mgﬁg;gp‘/

Language

5 glad

Materials Required: shed

Id  gold

thick

hook
wk  train

took
se  enjoy

o @ Q > 3 =+

quit

Coloured pen Early Reading Student Coloured Piece
Record Form & Record Form & of Card
Stimulus Sheets Stimulus Sheets

Preparation:

Duplicate the student record forms for each student. Write the name of each student on the student record form. Add the
date of the testing and who the screen is being administered by.

Estimated Time Allocation for.
Subtest 1: CVC Phonemic Blending (one minute, when presented individually). Instructions are located on page 9.

Subtest 2a, b, ¢, d: Alphabet Sound Knowledge - Supporting Reading (two minutes when presented individually).
Instructions are located on page 10.
Exercise 1, 2, 3, 4: Single Word Reading (three minutes when presented individually). Instructions are located on page 11 and 12.

Marking & Scoring the Reading Test Items:
Record exactly what the child has said (and not just a tick or cross). This will provide information on the student's early
reading process.

. Example 1: Example 2:
Cloyales At Mg o i TRk e Read the word ‘tap’ | Read the word ‘shop’

Sounds out and blends each alphabet sound (and digraph). t/a/p v sh/o/pv
Sounds out with ‘chunking’ of some letters. May also be described as onset & rime reading. t/ap v/ sh/op v
Reads the word automatically as a whole word, without sounding aloud or ‘in the student's head’. = tap v/ shop v/
Sounds out the word, but does not blend. t/a/lp? % shop ? %
No response or would not attempt. ? ?

Other Observations

Self corrected and reread (or re-attempted) the word. t/a/p=tat SCv sh/o/p = ship SC v/
Rereads when a student loses their place and rereads a line(s) of words. RR RR
When the student is prompted with alphabet sounds, phonic sounds or blending. P P

© PLD Organisation Pty. Ltd. Foundation Screening & Tracking Manual 8



Foundation Pre-Reading Screen

Term 1 Blending Three Phonemes 0l e [ iy

Language

Instructions for the Presentation of Subtest 1: CVC Phonemic Level Blending

+ Explanation to the student: “I am going to say three sounds. Put them together and say the word".
+ Remember that NO prompting is permitted in the test items.

+ In the space provided, write exactly what the student verbalised.

- Note the occurrence of any observable ‘Negative Observations' (which indicate that further skill development is still
required) even if the student scores 100%.

Be sure to enter the results into the PLD Tracking Sheets.

Decoding Pre-requisite skills - Phonological (& Phonemic) Awareness Section

Subtest 1: Blending (A precursor to decoding or reading ability.)

CVC Phonemic Level Blending

Instructions: ‘I am going to say 3 sounds. Put them together and say the word.”

Demonstrated Demonstrated Demonstrated . b .
v % v % v % Negative Observations
M (1 second pause) U (1 second pause) § = | ] ] ] (sugges‘;ing further skill development is
required

s d u d n= . .

(1 second pause) U (1 second pavse) D D D i.) Was the task presented with short D Yes
f (1 second pause) @ (1 second pause) N = D D D pauses between sounds?
b (1 second pause) @ (1 secondpause) d = | [ ] ] i) Did the student request the sounds to [ ] ves

be repeated?

£ 0 second pavse) 8 (1 secondpavse) p= | [] [ [ iii.) Did the student repeat the sounds in [] ves
Date Tested Score /5= % order to process the task?
Date Tested NN Score /5= % v) E)(;cé;?teivteal;l;?f%?;i:?d|fflcuIt and D ves
Date Tested Score /5= %
Notes:

n Pre-Reading Screen - Student Record Form
Transiton (NT 2) Prep (b, VG, TAS) Ki

H

[ERS[ERE/ERE R R £

The ‘Foundation Pre-Reading Screen’

© PLD Organisation Pty. Ltd. Foundation Screening & Tracking Manual 9



Foundation Pre-Reading Screen

Term 1: Alphabet Sound Knowledge

Oral
Language

Instructions for the Presentation of Subtest 2: Alphabet Sound Knowledge - Supporting Reading
+ Explanation to the student: ‘I am going to point to a sound. In the box number __ | want you to say the sound .."

+ Remember that NO prompting is permitted in the test items.

+ Progress through Subtests 2a, b, ¢ & d and calculate each student’s score out of 26.

Movement
& Motor

+ Remember to note the occurrence of any observable ‘Concerning or Negative Observations' (which indicate that further

skill development is still required) even if the student scores 100%.

Be sure to enter the results into the PLD Tracking Sheets.

Alphabet & Phonic Knowledge (for reading)

Subtest 2: Alphabet Sound Knowledge - Supporting READING (Stimulus Sheets 1 & 2)

Instructions: “What are these sounds?” (Refer to the following sheets supplied in Foundation and Cursive font.) in appendix

Subtest 2a: Group 1

Concerning
Observations

Letter name/sound confusion

Subtest 2b: Group 2

Concerning
Observations

Letter name/sound confusion

Subtest 2c: Group 3

Concerning
Observations

Letter name/sound confusion

Subtest 2d: Group 4

Concerning
Observations

Letter name/sound confusion

— o 3 =

Areliance on adult prompting

A reliance on adult prompting

Areliance on adult prompting

S L_ISlow recall m L_ISlow recall f L_ISlow recall w L_ISlow recall
L_IA reliance on adult prompting L_IA reliance on adult prompting LA reliance on adult prompting L_IA reliance on adult prompting
Letter name/sound confusion Letter name/sound confusion Letter name/sound confusion Letter name/sound confusion

a Slow recall r Slow recall | Slow recal i Slow recall

Areliance on adult prompting

Letter name/sound confusion
Slow recall
Areliance on adult prompting

Letter name/sound confusion
Slow recall
Areliance on adult prompting

Letter name/sound confusion
Slow recall
Areliance on adult prompting

Letter name/sound confusion
Slow recall
Areliance on adult prompting

“
S

Letter name/sound confusion

Letter name/sound confusion

Letter name/sound confusion

Letter name/sound confusion

Stimulus Sheet 1 - Alphabet (Foundation Font)

Alphabet Sound Recognition (supporting reading)
Instructions: “What are these sounds?"

Group 2

Group 3

Group 4

S

P

q,

© PLD Organisation Pty. Ltd.

S5

O @ Q. >

Stimulus Sheet 2 - Alphabet

Alphabet Sound Recognition (supporting reading)
Instructions: “What are these sounds?"

S

&=~ § 9 = o I

o] Slow recall e Slow recall o Slow recall k Slow recall
A reliance on adult prompting A reliance on adult prompting A reliance on adult prompting A reliance on adult prompting
. Letter name/sound confusion Letter name/sound confusion Letter name/sound confusion Letter name/sound confusion
1 Slow recall C Slow recall V] Slow recall y 4 Slow recall
Areliance on adult prompting Areliance on adult prompting A reliance on adult prompting Areliance on adult prompting
L_ILetter name/sound confusion L_ILetter name/sound confusion L_Letter name/sound confusion L_ILetter name/sound confusion
n L_ISlow recall d L_ISlow recall b L_ISlow recall Y L_ISlow recall
LA reliance on adut prompting LA reliance on adult prompting LA reliance on adult promptin LA reliance on adult prompting
Date tested Score____/6 Date tested Score____/12 Date tested Score____/18 = Lettername/sound confusion
q L_ISlow recall
Date retested Score __/6 Date retested Score __/12 Date retested Score__/18 || Areliance on adult prompting
Date retested: Score:___/6 Date retested Score____/12 Date retested Score___/18 Lettername/sound confusion

X [ stow recal
L__|Areliance on adult prompting
Date tested Score ___/26
Date tested Score ____ /26
Date tested Score ____ /26

—

= S S\« QS 3 —+

The ‘Foundation
Pre-Reading Screen’

Sample Stage 1 Phonic Screening:

th + th

ee

Stage 1 Target 2:

qu

ay

Qi

Stage 1 Target 4:

er+er

ch sh

oo+ 0O

ck wh

or ar
oy oOi

ng all
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Foundation Early Reading Screen

Term 1 & Term 2 P P

Instructions:
+ Say: “You are going to do some reading for me. Place your finger under each word, and read each one. | will tell you when to stop.”

+ Use the coloured card to reveal one line of text at a time.

Discontinue Rule:

+ Continue to read through the allocated subtests or reading exercises until the student makes five consecutive errors or if the
student is visibly fatiguing or reluctant to continue.

A reading sample from a Foundation student in early Term 2: How to interpret the
Single Word Reading testing results from the

Foundation Early Reading
Screen?

Exercise 1: VC Words (Refer to Stimulus Sheet 1) Accuracy Reading Strategies Observed

i . % e i E(en ing each letter
R A 2 e

O Whole word reading

At this stage of reading

Exercise 2: Stage 1 Target 1 (Refer to Stimulus Sheet 2) Accuracy Reading Strategies Observed
i i i : ) ) i acquisition, students typicall
d"'\/ téb E) Eﬁnding each letter di q | ith P y
/10 O Onset & rime reading K ay il _One orr more
et i _bD O Whole word reading of the following screening
Wi W O Other observations:
L
) ) ) Accuracy:
A reading sample from a Foundation student in late Term 2: ) )
- Exercise 2 readlng
Exercise 1: VC Words (Refer to Stimulus Sheet 1) Accuracy Reading Strategies Observed . \
: = : accuracy will be steadily
at It n }é on 5 4. («Eﬁlending each letter increasina but students
— picesmes e 3 5 /5 = b
V/ Y 7 / f uzﬁhole word reading 9
v can range from 20% to
Exercise 2: Stage 1 Target 1 (Refer to Stimulus Sheet 2 Accuracy Reading Strategies Observed ® 8
- 80% or 100%.

)
r P ,?” , ' o Vi }éft / ﬁt /}& % o HfBlending each letter

O Onset & rime reading Reading Strategies:

i i <7 . Whole word readin
/7/ 711 / 7n C/Lﬁb Z//n )J /41 - U % Eomer ’ - Most students operating
vt qurn) at this level will still be

'sounding-out’ (decoding)
words e.g. p/i/n or p/in, as
opposed to whole word
reading.

It can go on up. It tips up and off.

Other Relevant
Observations:

- Decoding can be initially
Ben kicks e nut Fin icksthe big ra slow or laboured decoding
of the words.

- Students can initially
show fatigue within the
presentation of Exercise 2.

Sam is sad.

Single Word Reading

Exercise 1: VC Words (Refer to Stimulus Sheet 1) Accuracy Reading Strategies Observed Foundation
: . z . Books:
at it in IS on
5= % OBlending each Iet_ter Ve . HRset1,
— O Whole word reading (Exercise 1) AddHRset1,
. . . . DLset1, DRset1,
Exercise 2: Stage 1 Target 1 (Refer to Stimulus Sheet 2) Accuracy Reading Strategies Observed Bt TUset1, SRmulti1
in ta sit hat kit i
p p 1 O Blending 'each Iett.er cve Year1&2
- O Onset & rime reading (Exercise 2) Catch-Up Books:
net run jog gum win - o 00 Whole word reading HRset1b

O Other

© PLD Organisation Pty. Ltd. Foundation Screening & Tracking Manual 11



Early Reading Screen

Term 3 & Term 4

The instructions and preparation materials are outlined on page 8 and 11.

* ltis likely that in Term 3 & Term 4, students will require the presentation of

Exercise 2, 3 & 4.

* For lower ability students commence with Exercise 1 & 2.

A reading sample from a Foundation student at the end of Semester 2:

Exercise 2: Stage 1 Target 1 (Refer to Stimulus Sheet 2)

Ein tap 7{1 hat
net run

il

)
: shop i c}ﬁ/n /ét shed
/r}ash bphliln” /:;/ck /:/—7;;:

Exercise 1: VC Words (Refer to Stimulus Sheet 1)
at it in is

Exercise 2: Stage 1 Target 1 (Refer to Stimulus Sheet 2)
pin tap sit hat

net run jog gum

Exercise 3: Stage 1 Target 2 (Refer to Stimulus Sheet 3)

shop chin that shed
rash thin thick much
moon hook feed weed
took queen shoot when

Exercise 4: Stage 1 Target 3 (Refer to Stimulus Sheet 4)

skip smell trip slip

sank wink camp held

Exercise 5: Stage 1 Target 4 (Refer to Stimulus Sheet 4)
sport away never spark

faint under sharp noise

Exercise 6: Stage 2 Phonic Concepts (Refer to Stimulus Sheet 5)

strap shrunk splint scrap
nurse toadstool scorch ground
slippers saw blew dusty

© PLD Organisation Pty. Ltd.

on

kit

win

rich
them
luck

quit

glad

gold

train

enjoy

thirty
pillow

flower

ck =_C}Q°

ad g__no

/5= %

O Other
Accuracy
scream tie
) /20
knife clue
smoke = %

Accuracy

9 no

Reading Strategies Observed

V{Blending each letter

i/éOnset & rime reading
= Cd o Whole word reading
=, ' o
O Other

Accuracy

1 Z /20 ﬂ\/élending each letter

i000nset & rime reading

Reading Strategies Observed

1 Whole word reading
O Other

o

Accuracy Reading Strategies Observed

Aending each letter

/60nset & rime reading
OWhole word reading

[ Other

Accuracy

Reading Strategies Observed

O Blending each letter
O Whole word reading

Accuracy Reading Strategies Observed
10 O Blending each letter

— 0O Onset & rime reading

_ % O Whole word reading

O Other

Accuracy Reading Strategies Observed

Also Stage 1 Target 2 (Exercise 3), Target
3 (Exercise 4) & Target 4 (Exercise 5):

____J20 O Blending each letter
O Onset & rime reading
O Whole word reading
= % OOther
Accuracy Reading Strategies Observed
(page 20)
o O Blending each letter
O Whole word reading
g % OOther
Accuracy Reading Strategies Observed
O Blending each letter
— 110

O Onset & rime reading
O Whole word reading

VC (Exercise 1) & CVC (Exercise 2)

+ Foundation Reading Books (Semester 1):
HRset1, AddHRset1, DLset1, DRset1, TUset1,
SRmultil1 (page 6-8)

* Year 1 & 2 Catch-Up Reading Books:
HRset1b (page 18)

» Foundation Reading Books (Semester 2):
HRset2, AddHRset?2, TUset2, DLset2, DRset?2,
SRmulti2, NFmulti2 (page 9-12)

+ Year 1 & 2 Catch-Up Reading Books:
HRset2b, HRset34b (page 18-19)

+ Year 3-6 Catch-Up Reading Books:

MDog12, MDog1x, ThatDog1, MagBelt1

! Jane Clarke
Trevor Dunton

Oral Movement
Language & Motor

How to interpret the testing
results from the Foundation Early
Reading Screen?

At this stage of reading acquisition,
students typically display one or more
of the following screening observations:

Accuracy:
- Exercise 2 reading has become
more accurate (e.qg. 80%-100%).

- Exercise 3 reading accuracy will
increase as phonic learning occurs.

Reading Strategies:

- Students should now be decoding
with increased efficiency. This
means that students should be
beginning to transition from blending
each letter/phonic concept to onset
& rime decoding and occasionally
full word automatic reading e.g. from
sh/i/p to sh/ip or ship.

Other Relevant Observations:
- Students should be reading the
words with increased speed.

- Fatigue should be less of a factor, as
the student should be able to attempt
Exercise 2, 3, & 4 in the one sitting.

ond is a mess. Plip and Plop did it.

Foundation Screening & Tracking Manual 12



Foundation Pre-Reading Screen - Student Record Form

Pre-Primary (WA), Transition (NT), Reception (SA), Prep (QLD, VIC, TAS), Kindergarten (NSW, ACT),

Name of Student: ..., ClasS: ..o

Relevant Background INfOrmation...........c..oocooiiiiiiieee e

Decoding Pre-requisite skills - Phonological (& Phonemic) Awareness Section

g D History of ear infections?

0

:I-{s Student currently has a speech or language delay?
.-‘Z, Family members with language/literacy delays?

o

ORI oo

Subtest 1: Blending (A precursor to decoding or reading ability.)
CVC Phonemic Level Blending

Instructions: ‘I am going to say 3 sounds. Put them together and say the word.”

Demonstrated
v

Demonstrated
v

Demonstrated
v

Negative Observations

M (1 second pause) U (1 second pause) § =

(suggesting further skill development is

S (1 second pause) U (1 second pause) N =

required)

i.) Was the task presented with short

f (1 second pause) @ (1 second pause) N =

pauses between sounds?

b (1 second pause) € (1 second pause) d=

ii.) Did the student request the sounds to
be repeated?

t (1 second pause) @ (1 second pause) p=

O|0oQdm

Qoo

Qoo

iii.) Did the student repeat the sounds in
order to process the task?

|:| Yes
|:| Yes
|:| Yes

Date Tested Score /5= %
_ o iv.) Did the task appear difficult and |:| Yes
Date Tested Score /5= % cognitively effortful?
Date Tested Score /5= %
Notes:

Alphabet Sound Knowledge Section

Subtest 2: Alphabet Sound Knowledge - Supporting READING (Stimulus Sheets 1 & 2)

Instructions: “What are these sounds?” (Refer to the following sheets supplied in Foundation and Cursive font.)
Subtest 2a: Group 1

Concerning
Observations

Demonstrat

l:l Letter name/sound confusion

Subtest 2b: Group 2

Concerning
Observations

Demonstrat

l:l Letter name/sound confusion

Subtest 2c: Group 3

Concerning
Observations

Demonstrat

l:l Letter name/sound confusion

Demonstrated

Subtest 2d: Group 4

Concerning
Observations

l:l Letter name/sound confusion

l:l A reliance on adult prompting

l:l A reliance on adult prompting

l:l A reliance on adult prompting

S l:l Slow recall m l:l Slow recall f l:l Slow recall \"." l:l Slow recall
A reliance on adult prompting A reliance on adult prompting A reliance on adult prompting D A reliance on adult prompting
l:l Letter name/sound confusion l:l Letter name/sound confusion l:l Letter name/sound confusion l:l Letter name/sound confusion
.
a l:l Slow recall r Slow recall I l:l Slow recall j l:l Slow recall

l:l A reliance on adult prompting

l:l Letter name/sound confusion
i' l:l Slow recall
Areliance on adult prompting

l:l Letter name/sound confusion
Slow recall
A reliance on adult prompting

l:l Letter name/sound confusion

g l:l Slow recall

A reliance on adult prompting

l:l Letter name/sound confusion
l:l Slow recall

l:l A reliance on adult prompting

l:l Letter name/sound confusion

l:l Letter name/sound confusion

l:l Letter name/sound confusion
(o) [ Jsiow recal

l:l Letter name/sound confusion

l:lslow recall

A reliance on adult prompting

A reliance on adult prompting

A reliance on adult prompting

p [ I siow recall e Slow recall
A reliance on adult prompting A reliance on adult prompting A reliance on adult prompting |:| Areliance on adult prompting
l:l Letter name/sound confusion l:l Letter name/sound confusion l:l Letter name/sound confusion l:l Letter name/sound confusion
.
1 [ I siow recall C [ Jsiow recall U [ Jsiow recall y4 [ Jsiow recall

l:l A reliance on adult prompting

l:l Letter name/sound confusion
n l:l Slow recall
l:l A reliance on adult prompting

d

l:l Letter name/sound confusion
Slow recall
l:l A reliance on adult prompting

l:l Letter name/sound confusion

b l:l Slow recall

l:l A reliance on adult prompting

l:l Letter name/sound confusion
l:l Slow recall

l:l A reliance on adult prompting

l:l Letter name/sound confusion

Date tested Score ___/6 Date tested Score ___ /12 Date tested Score ____ /18
q [ siow recal
Date retested Score ____ /6 Date retested Score 12 Date retested Score /18 [ ] A reliance on adult prompting
Date retested: Score: ____/6 Date retested Score ____/12 Date retested Score____/18 [ 1eternamesound confuson
x l:l Slow recall
. . . . . . l:l A reliance on adult prompting
Note: Once blending is established and alphabet sound recall is being acquired, PO T
students are ready to commence Stage 1 Target 1 reading tasks.
Date tested Score ____ /26
See our Copyright Terms of Use at https://pld-literacy.org/copyright Date tested Score ____ /26

© PLD Organisation Pty. Ltd.
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Stimulus Sheet 1 - Alphabet (Foundation Font)

Alphabet Sound Recognition (supporting reading)
Instructions: “What are these sounds?”

S a T

©
m r

< h
| - C 0
. | g
; 0 U o

Group 4
/N
N

~<

o} X

See our Copyright Terms of Use at https://pld-literacy.org/copyright
© PLD Organisation Pty. Ltd. Foundation Screening & Tracking Manual 14



Stimulus Sheet 2 - Alphabet (cursive Font)

Alphabet Sound Recognition (supporting reading)
Instructions: “What are these sounds?”

S a

r
m
€
f
O
w
f

= S S\ QUL S S —+

X

See our Copyright Terms of Use at https://pld-literacy.org/copyright

© PLD Organisation Pty. Ltd. Foundation Screening & Tracking Manual 15



Foundation Early Reading Screen

Tracking the emergence of early decoding and word reading and to assign decodable reading books.

Name of Student School Year

Date Tested Mid Term End of Term Mid Term End of Term
Term 1 Term 3

Term 2 Term 4

Single Word Reading

Exercise 1: VC Words (Refer to Stimulus Sheet 1) Accuracy Reading Strategies Observed
at it in is on ., OBlending each letter
—/5= % O Whole word reading
Exercise 2: Stage 1 Target 1 (Refer to Stimulus Sheet 2) Accuracy Reading Strategies Observed
pin tap sit hat kit O Blending each letter
/10

[ Onset & rime reading
O Whole word reading

net run jog gum win - %
° O Other
Exercise 3: Stage 1 Target 2 (Refer to Stimulus Sheet 3) Accuracy Reading Strategies Observed
shop chin that shed rich
rash thin thick much them /20 O Blending each letter
O Onset & rime reading
moon hook feed weed luck O Whole word reading
= % O Other
took queen shoot when quit
Exercise 4: Stage 1 Target 3 (Refer to Stimulus Sheet 4) Accuracy Reading Strategies Observed
skip il uilly slip glad /10 O Blending each letter
K ink held Id O Whole word reading
san win camp e go - % I
Exercise 5: Stage 1 Target 4 (Refer to Stimulus Sheet 4) Accuracy Reading Strategies Observed
sport away never spark train 10 O Blending each letter
— O Onset & rime reading
faint under sharp noise enjoy _ o 0O Whole word reading
N ? O Other
Exercise 6: Stage 2 Phonic Concepts (Refer to Stimulus Sheet 5) Accuracy
strap shrunk splint scrap thirty scream tie
. . — 20
nurse toadstool scorch ground pillow knife clue
slippers saw blew dusty flower smoke = &
Exercise 7: Stage 3 Phonic Concepts (Refer to Stimulus Sheet 5) Accuracy
ignore frighten cringe pledge struggle career emotion
/20
doubt breakfast actor photograph  scratch qguench cupboard
tasty kidney replace beneath anyone parent = %
Negative Observations (suggesting further skill development is required, even if the student scored 100%) Notes

i) Isthe letter naming (rather than alphabet sounds) complicating decoding efforts?  [IYes [No
ii.) Is phonic knowledge limiting decoding/reading performance? Oves [INo
iii.) Is the student experiencing difficulties blending while decoding? Oves [INo

Make a note of when the student's speed of processing slows down, this can identify the point of difficulty.
© PLD Organisation Pty. Ltd. Foundation Screening & Tracking Manual 16



Stimulus Sheet 1 - VC Words

“Read the following words. They will gradually
become more difficult. | will tell you when to stop.”

on

See our Copyright Terms of Use at https://pld-literacy.org/copyright

© PLD Organisation Pty. Ltd. Foundation Screening & Tracking Manual 17



Stimulus Sheet 2 - CVC Words

N Tap
S| hat
kit net

run  |og

gum Wwin

See our Copyright Terms of Use at https://pld-literacy.org/copyright

© PLD Organisation Pty. Ltd. Foundation Screening & Tracking Manual
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Stimulus Sheet 3 - Stage 1 Target 2 Digraphs

shop chin

rch rash

much them

feed weed

gueen shoot

See our Copyright Terms of Use at https://pld-literacy.org/copyright

© PLD Organisation Pty. Ltd.

that

thin

Moon

luck

when

Foundation Screening & Tracking Manua

shed

thick

hook

took

quit

19



Stimulus Sheet 4 - CCVC & CVCC Words

skip smell trip slip glad

sank  wink camp held gold

sport  away never spark  train

faint  under sharp noise enjoy

Full version available to download at https://pld-literacy.org/product/early-reading-profile-foundation-year

See our Copyright Terms of Use at https://pld-literacy.org/copyright

© PLD Organisation Pty. Ltd. Foundation Screening & Tracking Manua 20



The Foundation
Pre-Spelling Screen tracks
the precursors of spelling (ie:
phonemic segmentation and

alphabet recall and formation).

Term 1

Foundation Pre-Spelling Screen - Student Record Form
" siion (), Reception (54, Prep GLDVIC, T

Quick Reference: Percentage Conversions

Section 2

Foundation Pre-Spelling
& Spelling Screens

Tip: Always commence spelling screening
from the CVC level each term

The Foundation Spelling Screens are designed to track the emergence of

spelling. The screens can be used to track skill development each term and

1/5 2/5 3/5 4/5 5/5
Stage 1
Target1& 3
20%  40% 60%  80% 100%
/7 2/7 3/7 4/7 5/7 6/7 Tt
Stage 1
Target 2
14% 28% | 42% 57% | T71% | 85% | 100%
1/9 2/9 3/9 4/9 5/9 6/9 7/9
Stage 1
Target 4
1%  22% | 33%  44% 55%  66%  T7%
1/16 2/16 3/16 4/16 5/16 6/16 7/16
Stage 2, 3,
4,5&6
6% 13% 19%  25%  31%  38%  44%

© PLD Organisation Pty. Ltd.

8/9

88%

8/16

50%

to assist in planning of targeted teaching and allocation of spelling levels.

Students with these scores should
not require a full term at these levels.

9/9 T
Scores indicating progress to

100% the next stage.
‘o

9/16 10/16 11/16 12/16 | 13/16 14/16 15/16 16/16

56%  63% 67% 75% | 81% 88% 94% 100%

Foundation Screening & Tracking Manual 21



Term 1: How to Conduct the Foundation Pre-Spelling Screen

Instructions for the Presentation of
Subtest 3: Segmentation of CVC Words

+ Explanation to the student: ‘I want you to
tell me the sounds in these words. | don't
want you to tell me the letter names. What
are the sounds in...?”"

+ Remember that NO prompting is
permitted in the test items.

+ Inthe space provided, write exactly what
the student verbalised.

+ Note the occurence of any observable
‘Negative Observations’ (which indicate
that further skill development is still
required) even if the student scores
100%.

[Foundation Pre-Spelling Screen - Student Record Form

Spelling Pre-requisite Skills - Phonemic Awareness Section

Spelling Pre-requisite skills - Phonemic Awareness Section

Movement
_ & Motor

Subtest 3: Segmentation of CVC Words (a precursor to spelling and writing)

Instructions: “What are the sounds in these words?”

top D Tickif correct response (-0 - p'). If an incorrect response, specify what the child answered.

lid D Tickif correct response (1- - ). If an incorrect response, specify what the child answered.

peg D Tickif correct response (p - e - ') If an incorrect response, specify what the child answered.
hbug D Tickif correct response (b - U - ). If an incorrect response, specify what the child answered.
AR D Tickif correct response (- u - t). If an incorrect response, specify what the child answered.

Date Tested Date Retested
Score Score
/5 /5
% %

Negative Observations (suggesting further skill development is required)

D Yes
ii.) Did the task appear difficult for the child, even if they answered correctly? D Yes

D Yes

i)

Did the student confuse the task and provide some letter names?

iii.) Was the student reliant upon adult prompting?

The ‘Foundation
Pre-Spelling Screen’

Instructions for the Presentation of
Subtest 4: Alphabet Sound Knowledge

+ Remember that NO prompting is permitted
in the test items.

+ Remember to note the occurrence of
any observable ‘Concerning or Negative
Observations' (which indicate that further
skill development is still required) even if
the student scores 100%.

Teacher Instructions

In an effort to be time efficient, it is
recommended that this screen is presented
to small groups of students, rather than
individually to each student.
+ "On your piece of paper, write the sound
/s/" WAIT
Teacher to record any negative observations.
+ "On your piece of paper, write the sound
/t/" WAIT
Teacher to record any negative observations.

+ Repeat as you progress through subtests
4a,b,c&d.

Sample Layout for Recording Student Results

1 2
7 8
13 14
19 20
25 26

© PLD Organisation Pty. Ltd.

Alphabet & Phonic Recall and Formation (for spelling)

Alphabet Sound Knowledge Section

Subtest 4: Alphabet Sound Recall & Formation - Supporting SPELLING & Writing

Instructions: “Write the lowercase sound ?"
ple 4a oup ple 40 oup ple 4 oup D 40 oup 4
= % = % SR SR
o s s s
3 15 co g Ob 0 3 1| Conce g Ob 0 3 =) Conce g Observatio 3 12| Conce g Ob 0
Y Y Y Y
[ Incorrect starting points/ formation [ incorrect starting points formation [ Incorrect starting points/ formation [ Incorrect starting points/ formation
S| | neppropristegrip m| | nappropriate grip f | | mappropriate grip W/ | [ neppropriate grip
D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip
D Incorrect starting points/ formation D Incorrect starting points/ formation D Incorrect starting points/ formation D Incorrect starting points/ formation
al |0 newopritearn r | |0 nepposrisegin 1 103 reppropritearo | R mE——
[T Refiant upon deskstrip [ Relant upon desk strip [T Reliant upon desk strip [T Reliant upon deskstrip
[ incorrect starting points/ formation [ incorrect starting points formation [ Incorrect starting points/ formation [ Incorrect starting points/ formation
t [ inappropriate grip h| [ meppropriate arip g [ inappropriate grip V| | inappropriate grip
D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip
D Incorrect starting points/ formation D Incorrect starting points/ formation D Incorrect starting points/ formation D Incorrect starting points/ formation
p| |0 reporpero e | Diwpopratcin o | napproprtearn k| | napsropictegio
[T Reliant upon deskstrip [ Relant upon desk strip [T Reliant upon desk strip [T Reliant upon desk strip
[ Incorrect starting points/ formation [ incorrect starting points formation [ Incorrect starting points/ formation [ Incorrect starting points/ formation
i [ inappropriate grip C/| [ inappropiategrip U| | neppropriate grip Z [ inappropriate grip
D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip
D Incorrect starting points/ formation D Incorrect starting points/ formation D Incorrect starting points/ formation D Incorrect starting points/ formation
n| |3 respopate oo d!| | rawoprtear bl | wespopategrn VI mp—_——
[T Refiant upon deskstrip [T Relant upon desk strip [T Reliant upon desk strip [T Reliant upon deskstrip
Date tested Score ___/6 Date tested Score____/12 | Date tested Score___/18 [ ncorrect starting points/ formation
q [ inappropriate grip
Date retested Score /6 Date retested Score nz2 Date retested Score ns D Reliant upon desk strip
Date retested Score____ /6 | Date retested Score____/12 | Dateretested______ Score___/18 [ ncorrect starting points/ formaion
X | [ inappropriate grip
Key D Reliant upon desk strip
[ = Forms a distinguishable lowercase letter with minimal concerning observations
[X] = Incorrect letter formation and/or many concerning observations BeeiEEE Score___/26
. . . Date retested Score 126
our Copyright Terms of Use at https://pld-literacy.org/copyright
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Foundation Pre-Spelling Screen - Student Record Form

Pre-Primary (WA), Transition (NT), Reception (SA), Prep (QLD, VIC, TAS), Kindergarten (NSW, ACT),

Risk Factors

Spelling Pre-requisite skills - Phonemic Awareness Section

D History of ear infections?
Student currently has a speech or language delay?
Family members with language/literacy delays?
OtNET: ..

Subtest 3: Segmentation of CVC Words (a precursor to spelling and writing)

Instructions: “What are the sounds in these words?"

top I:l Tickif correct response (*t- 0 - p'). If an incorrect response, specify what the child answered.
d | L] 1t coneotresponee (11, a0 MGorect response,specty hatthe chid answered
veg | [ ok fconeotresponse (p-e g1, I an incorrect response, specify what the child answered
bug | [ Tokifcorectrespanse (b-u-g1 I an incorrect response, specify what the child answered
mut | L] ik foomect response (1001 I an incorrect response, specify what the child answered

Date Tested Date Retested
Score Score
/5 /5
% %

Negative Observations (suggesting further skill development is required)

D Yes

i.)  Did the student confuse the task and provide some letter names?

ii.) Did the task appear difficult for the child, even if they answered correctly? D Yes

D Yes

iii.) Was the student reliant upon adult prompting?

Alphabet Sound Knowledge Section

Instructions: “Write the lowercase sound ?"

Subtest 4: Alphabet Sound Recall & Formation - Supporting SPELLING & Writing

Please note that while Subtest 4 is part of the PLD screening schedule, this data is not required to be added to the tracking sheets

%
S
N

Subtest 4a: Group 1

Concerning Observations

D Incorrect starting points/ formation

=}
c
=3
o
(7]

Subtest 4b: Group 2

Concerning Observations

D Incorrect starting points/ formation

Subtest 4c: Group 3

Concerning Observations

D Incorrect starting points/ formation

Subtest 4d: Group 4

o

Concerning Observations

D Incorrect starting points/ formation

D Reliant upon desk strip

D Reliant upon desk strip

D Reliant upon desk strip

S D Inappropriate grip m D Inappropriate grip f D Inappropriate grip W D Inappropriate grip

D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip

D Incorrect starting points/ formation D Incorrect starting points/ formation D Incorrect starting points/ formation D Incorrect starting points/ formation
a D Inappropriate grip r D Inappropriate grip I D Inappropriate grip j D Inappropriate grip

D Reliant upon desk strip

D Incorrect starting points/ formation
D Inappropriate grip
D Reliant upon desk strip

D Incorrect starting points/ formation
D Inappropriate grip
D Reliant upon desk strip

D Incorrect starting points/ formation

D Inappropriate grip
D Reliant upon desk strip

D Incorrect starting points/ formation

D Inappropriate grip
D Reliant upon desk strip

D Incorrect starting points/ formation

D Incorrect starting points/ formation

D Incorrect starting points/ formation

D Incorrect starting points/ formation

Key

[V] = Forms a distinguishable lowercase letter with minimal concerning observations

[¥] = Incorrect letter formation and/or many concerning observations

See our Copyright Terms of Use at https://pld-literacy.org/copyright
© PLD Organisation Pty. Ltd.

p D Inappropriate grip e D Inappropriate grip (o) D Inappropriate grip k D Inappropriate grip
D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip
D Incorrect starting points/ formation D Incorrect starting points/ formation D Incorrect starting points/ formation D Incorrect starting points/ formation
i D Inappropriate grip C D Inappropriate grip U D Inappropriate grip y4 D Inappropriate grip
D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip
D Incorrect starting points/ formation D Incorrect starting points/ formation D Incorrect starting points/ formation D Incorrect starting points/ formation
n D Inappropriate grip d D Inappropriate grip b D Inappropriate grip y D Inappropriate grip
D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip D Reliant upon desk strip
Date tested Score____/6 Date tested Score ____ /12 | Date tested Score ____/18 [ J incorrect starting pointsy formation
q D Inappropriate grip
Date retested Score___ /6 Date retested Score___ /12 Date retested Score___ /18 D Reliant upon desk strip
Date retested Score____ /6 Date retested Score____ /12 | Date retested Score____/18 [ ] incorrect starting points formation

X D Inappropriate grip

D Reliant upon desk strip
Date retested Score __/26
Date retested Score___ /26

Foundation Screening & Tracking Manual



Materials Required:

Coloured Pen (for teacher)

Writing Pencil (for students)

Preparation:

Term 2, 3 & 4: How to Conduct and Mark

the Foundation Spelling Screens

Term 2 Term 3

Spelling Test Words for
Foundation Students

+ Duplicate the student spelling template for each student.
+ Itis recommended that the spelling test is presented to students arranged in small groups.

+ Explanation to student “We are going to complete a spelling activity. The words will gradually become more difficult. Let's get

started. Listen carefully to the words | am asking you to spell and do your best.”

Instructions:

+ "Word number 1 is ..... [place it in a sentence]. Write the word ..."
+ Repeat the process for each word in the sections.

Discontinue Rule:

Oral
Language

Movement
& Motor /

Student Record

Form

Continue to spell the words until the student makes five consecutive errors or if the student is visibly fatiguing or reluctant to
continue. Ideally keep testing at least up until the recommended targets for each term.

Marking & Scoring the Reading Test Items:

FAQ's

Do | mark the word correct
when the student reverses
letters?

What happens when the
student reverses a ‘b’ or ‘d"?

Do | mark the word correct
when the student uses
capital letters?

Do I mark the word correct
when the student writes the
correct phonic pattern, but
other letters in the test word
are incorrect?

Do | mark the word correct
when the student gets the
middle letter (typically the

vowel) incorrect?

© PLD Organisation Pty. Ltd.

Response

Letter reversals are a common occurrence in the first year of
learning to spell and write. Repeated practice forming letters (and
particularly letters subject to frequent reversals) is needed with an
emphasis on starting points and verbal cues.

When the word 'rod’ is spelled ‘rob’ (with a reversal of a d) technically
this is an error. However, within the first year of learning to spell,
such errors are common and a degree of flexibility can be shown

in this initial period of screening.

When students write their spelling words with some (or all)
upper-case letters, this reflects a handwriting weakness and not a
spelling issue. This observation signals the need for intensive
lower-case letter formation skill development.

No! Spelling test words are only marked correct, if they have been spelled
correctly. If the target phonic pattern is correct, but other errors exist
within the word, then technically the word should still be marked incorrect.
Including the phonic pattern means that the concept is emerging but it
definately has not been mastered and is not ready for transference into
writing.

It is common for students who had ear infections, who present
with language delays or for whom English is not a first language
to experience difficulties with medial vowels e.g. a/u or i/e. This
observation signals the need for targeted teaching in the area.

Keep in mind, within Stage 1 Target 2 and 3, additional medial vowel
practice will occur.

Test Examples

SNIP~

v Test word: ‘snip’

Suggestion: Focus
on these letters
reinforcing starting
points and verbal
cues.

SNe e Y
AU f /
v Test word: ‘shut’

Yrishx

\

N\ac X

® Test words:
‘wish" and ‘much’

| N \x
\GC Y

® Test word: ‘luck’
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Term 2, 3 & 4: Phonic-Based Spelling Screens

Oral Movement
Language & Motor

The Term 2,3 & 4
spelling screens
are scheduled
through the
presentation of the
following spelling
placement screens.
Instructions and
preparation has
been outlined on
page 24.

Term 2 Spelling Screening Term 3 Spelling Screening Term 4 Spelling Screening

Tip:

Always commence
spelling screening
from the CVC level
each term

Sample Student
Record Form

Stage 1, Target 1: CVC Words Stage 1, Target 1: CVC Words

Notes

[] Letter reversal

[ ] Medial voweel difficulties
[ ] other obsenvations

Notes
[] Letter reversal
[ ] Medial vowel difficuttes

[ ] other observations

*Option: provide additional words then convert into a percentage

*Option: provide additional words then convert into a percentage.

Stage 1, Target 2: Early Stage 1 Phonics

Stage 1, Target 1: CVC Words

Notes
[ Letter reversal
[ Medial vowel difficulties
["] other observations
Score: /5 *Option: provide additional words then convert into a percentage
Stage 1, Target 2: Early Stage 1 Phonics
Phoni requiring i b
*Option: provide additional words then convert into a percentage.
Stage 1, Target 3: CCVC + CVCC Words
Notes
[ Letterreversal
[ ] Medial vowel difficulties
[ other observations
*Option: provide additional words then convert into  percentage.
Notes/Phonic concepts requiring instruction.
Score: JT % *Option: provide additional words then convert into a percentage.

See our Copyright Terms of Use at https://pld-literacy.org/copyright
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Stage 1 Phonic-Based Spelling Screen Template

Name:

Term:

Stage 1, Target 1: CVC Words

Notes

D Letter reversal

D Medial vowel difficulties
D Other observations

*Option: provide additional words then convert into a percentage.

Score: /5
Stage 1, Target 2: Early Stage 1 Phonics

Notes/Phonic concepts requiring instruction.

Stage 1, Target 3: CCVC + CVCC Words

(%]
Q
o
=
D
~
~

*Option: provide additional words then convert into a percentage.

Note

[]
[
L]

s
Letter reversal

Medial vowel difficulties

Other observations

Stage 1, Target 4: Late Stage 1 Phonics

w
Q
o
=
e

*Option: provide additional words then convert into a percentage.

Score: /9 e,

Notes/Phonic concepts requiring instruction.

*Option: provide additional words then convert into a percentage.

See our Copyright Terms of Use at https://pld-literacy.org/copyright
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Term 2, 3 & 4: Screening the Reading & Spelling of

Movement

Irregular High Frequency Words - Optional P

Review Semester 1 & 2 irregular high frequency word knowledge through the presentation of the screens below. This check
could be presented in Week 10 of Terms 2 & 4. For more information see the outline located on page 6.

Stage 1 Target 1

Flash Words ¥ Heart Words

- an at £ sat sit = 2
Foundation Semester 1 i it Fon et red et o 1]
man  dad did set —
Bom TRT0 bod b ten | Hstee | [ths i
cat  sad  pet  men E and |

I Tbod  top get  cut  from | [o5 ha
. bag big  dog  but stop his of

on us bed  pig got  mum frog

——
up If [Hleg  bit  hot run
° . pd sun fun  lot  not
&y ;
NA Bt ves  kd swim was for
==

Charts can be downloaded at
https:/pld-literacy.org/phonic-sequence

has of for was The

Observations:
Reading Score /10

Spelling Score /10

Stage 1 Target 2&3

Foundation Semester 2 - *

seem

Fish  wish much chip en  seem  fres
shot _shop such hnch | [ feet  feeth  green o
me we

keep  week  slesp PR
beck Pk @@ need  thres  sse o e
B duck  sick he
kick  black | [ thon this book pool [ food too
thot  with good ook maon focth| 15 who
them think ool room zoo do info
then  thonk | [ look saon
end  gold  left  pink  went afe_yol |
hand  told  fist  just  wind
Bwhon whoh JB 005 (00 best i 2 2
box  six od  help  lost  next B
Fox %

cold  land  must  jump

Charts can be downloaded at
https:/pld-literacy.org/phonic-sequence

she he To who

do info are you

Observations:

Reading Score /11

Spelling Score /11

See our Copyright Terms of Use at https://pld-literacy.org/copyright
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Glossary of Terms

Synthetic Phonics - is a way of teaching children to read and spell. It has been identified as
the most successful approach to establishing early literacy skills. The ‘synthetic’ component
relates to the ‘synthesising' or blending of phonemes (or individual speech sounds) and the
‘phonic’ component relates to written symbols (graphemes) being linked to the individual
speech sounds (phonemes).

Phonological Awareness - the ability to think about, reflect on and manipulate the sound
structures of spoken language (including alliteration, rhyme, syllables and sounds).

Phonemic Awareness - the ability to identify and manipulate individual sounds within spoken
words. A sub-skill of phonological awareness.

Phonemes - are the smallest unit of speech sounds contained within words. For example the
word teeth, has three phonemes: t/ee/th. It is generally agreed that there are approximately
44 sounds that make up the English language. As there are only 26 letters in the alphabet
some letters need to be combined to represent the remaining speech sounds.

A Digraph - is when two successive letters represent a single speech sound (or phoneme).
Digraphs occur as vowels and consonants.
» Common consonant digraphs include: sh (as in ship), ch (as in chop), wh (as in when),
th (as in think) and th (as in then).
« Common vowel digraphs include: ai (as in rain), ea (as in leaf), oo (as in broom) and oo
(as in look).

Graphemes - are the letters and groups of letters that represent phonemes (or individual
speech sounds).

R-Controlled Vowels - When the letter 'r' follows a vowel, it makes it change it's sound. This
is why it is commonly called an r-controlled vowel or a “Bossy R"E.g.a+r="ar" u+r="er".

PNIAD
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Except as permitted by the copyright law applicable to you, you may not reproduce or
communicate any of the content on this website, including files downloadable from this
website without the permission from the copyright owner.
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