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What to teach?

When to screen?

How to cater 
for the range 

in ability?



Early on in my career I identified that 
my tertiary training had not prepared 
me for the literacy and learning 
needs that I encountered in the 
classroom.   While completing my 
Masters in Education, I also became 
aware of the significant lag between 
research being published and 
findings being applied in curriculum 
and ultimately the classroom. Since 
then, it has been my goal to ensure 
the most current research finds 
its way into Australian classroom 
practice.
From the outset PLD operated 
as a clinic, a consultancy and a 
publishing house. In addition to 
delivering services to children, the 

clinic assisted the publishing house, 
by trialling and testing the devised 
programs. The success of the 
publishing range can be attributed to 
the clinic’s trialling of the programs.   
Although, no longer a clinic, PLD’s 
focus remains firmly on equipping 
educators with evidence-based 
programs and techniques developed 
by my team of Speech Pathologists, 
and Occupational Therapists. 

PLD’s work has been recognised in 
research and through  awards such 
as our ‘2018 & 2019 Primary Publisher 
of the Year’ Awards. 

The purpose of the Whole School 
Literacy Plan is to provide an outline 
on the effective use of PLD literacy, 
oral language and motor resources 
within a broad school-based 
strategy. When PLD resources are 
embedded within a whole-school 
strategy a level of consistency is 
achieved and the results from the 
programs are maximised.

If you have any questions or require 
further information, please contact 
PLD on mail@pld-literacy.org . 

All the best in delivering a quality 
literacy and learning process for the 
students in your care.

How to Use This Document
Within each age group are 
suggested targets, screening, 
timeframes and implementation 
recommendations, all referenced 
to specific PLD resources. Use the 
Whole School Literacy Plan to: 

•  Establish what needs to be 
taught and when to teach it and 
the programs and downloadable 
resources required.

•  Understand the best times to 
screen for meaningful data, and 
which assessment tools to use.

•  Work out the range in your 
students' abilities using the 
screens and then successfully 
cater to their individual skill 
levels with the use of specific 
programs and professional 
development. 

Keep in mind it may be appropriate 
for schools to adapt the timing of the 
skills outlined within this document 
based on student abilities. Schools 
may also choose to implement some 
or all of the recommendations. This 
booklet is designed to be a broad 
guide which can be adapted to the 
specific needs of your school.

Foreword from PLD Founder Diana Rigg
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Who is PLD?
Founded by Speech Pathologist and Educator Diana Rigg, PLD provides 
primary school educators with an innovative, evidence-based approach to 
literacy. As an Australian publisher and professional development provider, 
PLD advocates that children’s literacy and learning outcomes are maximized 
when the core areas of literacy, oral language, and movement and motor 
skills are simultaneously targeted. This approach was developed when PLD 
operated as a clinic, and the benefits of bringing together the disciplines of 
speech pathology, occupational therapy and education became obvious.

About PLD

Literacy
‘Word Attack’, spelling and decoding 
skills are derived from areas such 
as phonemic awareness and phonic 
knowledge. While these areas 
are important and are central to 
PLD’s evidence-based Structured 
Synthetic Phonics (SSP) program, 
the hallmark of literacy proficiency 
is comprehension and written 
expression ability and these areas 
are influenced by oral language and 
motor skills.

Oral Language
Oral language refers to the act of 
speaking and listening. The main 
components for the oral language 
skill set includes: word knowledge 
(vocabulary); sentence structure 
(grammar); language understanding 
(semantic and comprehension 
ability); and structured thinking (or 
the ability to elaborate, organise and 
sequence thoughts).
While poor oral language skills do 
not prevent children from reading, 
the long-term impact is concerning. 
By middle primary school, when both 
the curriculum and reading material 
increase in difficulty, a significant 
number of students will struggle 
to keep up with the demands of 
the curriculum if they have poorly 
developed language skills.

Movement and Motor
The way students organise their 
body and use their muscles to 
respond to what they hear is a big 
part of literacy. Often a physical 
response is required. A classic 
example is the ability to follow 
instructions and compose a written 
response. A range of physical 
skill development supports the 
functioning within a classroom and 
includes skills such as pencil grip, 
cutting skills, letter formation and 
handwriting.

PLD’s Approach: the three key areas in literacy development

Professional Development Options
The implementation of programs within the classroom is most effective when 
schools also invest in staff training. PLD offers a range of professional development 
options to allow educators around Australia access to evidence-based professional 
learning in Literacy, Oral Language and Movement and Motor.
School Based Professional Development Workshops  
     https://pld-literacy.org/consultancy-enquiry/
Online Courses  
     https://pld-literacy.org/online-literacy-training-courses/
Seminars  
     https://pld-literacy.org/seminars/

Learn more about  
PLD’s unique approach to 

literacy and learning at  
https://pld-literacy.org/about/ 

Literacy

Oral
Language

Movement
& Motor

Why the need to focus  
on all three areas?
Literacy involves more than just 
recognising words on a page. To be 
truly literate students need to be able 
to speak well, interpret what they’re 
hearing, and transfer all of this 
information into written language.  
It’s this unique three skill focus that 
sets PLD’s resources apart.
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Evidence based teaching is now the norm within Australian schools. For our education standards to meet national 
and international benchmarks, schools need to invest in programs that are supported by research.
PLD’s Structured Synthetic Phonics (SSP) approach is based on international research and our resources are 
upgraded as new research becomes available. In addition, our programs are independently assessed by third party 
researchers. This research shows that when PLD programs are used, by educators provided with PLD training, 
significant, measurable differences occur. 
Read our evidence-base in its entirety at https://pld-literacy.org/evidence-base-for-pld/

The Evidence-Base for PLD

The 2015 Education Department of WA study, conducted by Professor 
William Louden, selected nine top performing schools based on their 
NAPLAN results and reviewed their processes. The report, “High 
Performing Primary Schools: What do they have in common?” noted key 
characteristics included lower variation in teaching methods and the use 
of explicit teaching strategies for teaching phonological awareness and 
phonics.
Among the mandated resources utilised within these schools were 
synthetic phonics resources.  PLD’s programs were commonly used in the 
schools investigated.
Louden found that high performing schools used explicit teaching 
strategies for teaching phonological awareness and phonics through a 
structured ‘synthetic phonics’ program.
“Synthetic phonics is a systematic approach to teaching reading by beginning 
with sounds (phonemes) and blending (synthesising) these sounds to make 
words. All of the case study schools have implemented synthetic phonics 
programs in the early years…PLD Literacy and Learning… teach{es} phonemes 
(letter and digraph sounds), letter formation, blending of sounds together 
to form new words, segmenting sounds to read and write new words, and 
teaching specific ‘tricky words’ with irregular spelling.” Page 20-21

Underpins High Performance

AUSPELD is a national body 
comprised of state SPELD 
associations, and a recognised 
Global Partner of the International 
Dyslexia Association. It provides 
recommendations of evidence-based 
programs, that are supported by 
research linking them to improved 
academic results.
AUSPELD recommends PLD’s literacy 
range for the systematic sequence of 
teaching synthetic phonics; including 
phoneme-grapheme teaching, reading 
and writing (dictation) activities, and 
the introduction of high frequency, 
phonetically irregular words. 
In 2019, Dyslexia-SPELD Foundation 
of WA included PLD in their 
recommended evidence-based 
programs. 

In 2011, Speech Pathology Australia 
wrote a case study on the significant 
progress that was shown in a remote 
school, with students going from 
non-readers to readers very rapidly 
once alphabet sounds and phonemic 
awareness was systematically 
targeted using PLD’s approach to 
literacy instruction.
Before the PLD program was 
introduced, 100 per cent of the junior 
primary students were assessed 
as being ‘non-readers’,  while at the 
end of the first year of the program, 
this was reduced to 64 per cent. 
In addition only 25 per cent of the 
primary students were reading within 
one year of their reading age before 
the program, in comparison to 86 per 
cent after the first  year. 

Literacy Improvements  
in Remote Schools

Supporting Children with 
Learning Challenges

Tier 1 
Quality First Teaching
• Daily high quality instruction.
• Aiming to provide the best start  

for the majority and to reduce the  
number of students requiring  
tier 2 and 3.

Tier 2 
Additional Intervention
• Ideally early intervention.
• Short-term instruction. 
• Enabling students to acquire age  

appropriate skills.

Tier 3 
Highly Personalised Intervention
• Individualised instruction for an extended period of time.
• Students will make progress, but some will not reach the  

level of their peers.
• Students may have cognition, learning, behaviour, emotional, 

social, communication, sensory and/or physical needs.

Structured Synthetic 
Phonic Teaching

Adapted from “Independent review of the 
teaching of early reading” (2006)

Groups of three or less, 
presented by a specialist.

Small groups of students,  
presented by a general staff member or a specialist.

Consisting of a blend of whole class, small group and individual instruction. 

AUSPELD recommends a three tier approach to implementing structured 
synthetic phonics in schools, as explained in the above graphic, and has 
identified PLD as a recommended wave 1 (whole class) program and a  
wave 2 (small group) evidence-based structured synthetic phonics program. 
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Early Years
Kindergarten (WA, QLD, SA, TAS) Preschool (ACT, NT, NSW, VIC)

Introduction to the Early Years
The Early Years are a significant period in a child’s development. 
It is essential for Early Childhood theory to be balanced with opportunities for targeted and repeated skill development. This builds readiness 
for the Foundation school year. For best outcomes, play and child centred approaches need to be balanced with targeted instruction.
Preparation to begin implementing PLD in the Early Years: 

• Download the Early Years Screens: https://pld-literacy.org/screening-tools/ - refer to Early Years Pre-literacy Screen.
• Register for the tracking sheets: https://pld-literacy.org/monitoring/

Whole Year Scope and Sequence Overview
While some of the children will progress faster and some slower, below is the plan for the bulk of the children.

Professional Learning Options
The professional learning focuses upon literacy and learning instruction in the Early Years.

O
nl

in
e 

Co
ur

se
s

Se
m

in
ar

Phonological 
Awareness

Phonics:  
The Alphabet

Letter  
Formation

Fine Motor  
Skills

Gross Motor  
Skills

Speaking in 4 Year  
Old Sentences

Parent  
Education

Te
rm

 1

Blending and 
Segmenting Syllables 
(with a focus on 
vocabulary. )
Screen: Subtest 1 in 
the Early Years  
Pre-Literacy Screen

Letter name focus and 
general familiarisation 
with the alphabet. 
Learn to sing the 
alphabet

Trace the outlines of 
the child’s christian 
name; large letters

Repeated practice of:
• Building block towers 
• Rolling play dough sausages
• Threading large beads
• Scissors – snipping 

activities

Repeated practice of: 
• Balance activities
• Hopping on one foot
• Jumping and landing 

activities
• Ball kicking

Transitions out the door 
verbalising repetitive 
grammatically correct simple 
sentences. E.g. 
My name is …
I am …  years old.
I am wearing … [colour or clothing] 

In the parent session 
discuss the importance 
of oral language for 
literacy and academic 
success. 
Video and milestone 
sheets for ‘Now that I am 
3’. and 'Now that I am 4’.
Commence the 
comprehension question 
program, by sending 
home each week a 
picture book with the 
associated PLD scripted 
question card. 

Te
rm

 2

Initial Sound 
Awareness 

Screen: Subtest 2 in 
the Early Years  
Pre-Literacy Screen 

Tip out a letter puzzle 
and replace the 
letters from a-z, while 
singing or saying the 
alphabet)

Pre-writing patterns; 
sideways left to right, 
tall lines and short 
lines, circles, up and 
overs, down and 
unders and zig-zags.

Repeated practice of:
• Making play dough flat 

pancakes
• Scissors – cutting straight 

lines
• Finger plays  with songs
• Pre-writing patterns 

Repeated practice of: 
• Jumping rope
• Obstacle courses
• Ball throwing 

overarm and 
underarm

Object description (or ‘show 
and tell’) based upon semantic 
vocabulary groups. The focus 
being naming the item and 
describing its main colours and 
distinctive components.

Te
rm

 3

Blending: Onset & 
Rime

Screen: Subtest 3 in 
the Early Years  
Pre-Literacy Screen 

Alphabet sound 
recognition for the 
group 1 sounds;  
s, a, t, p, i, n. 
Screen: Subtest 4a in 
the Early Years  
Pre-Literacy Screen.

Alphabet lower case 
recall &  formation 
for the group 1 
sounds; s, a, t, p, i, n.
Screen: Subtest 5a 
in the Early Years  
Pre-Literacy Screen 

Repeated practice of:
• Rolling play dough balls
• Scissors – cutting simple 

shapes
• Colouring activities
• Letter formation – s, a, t, p, i, n

Repeated practice of:
• Body strength and 

control activities – 
e.g. animal walks

• Skipping
• Ball bouncing

Event-based news devised upon 
an event that occurred within the 
day and consisting of when? who? 
what? and where?

As children progress 
from letter naming to 
the sounds share with 
parents - pronouncing the 
alphabet sounds video.
Continue to distribute a 
range of oral language 
and motor information 
and milestone sheets. For 
example:
• Speech sound 

development
• Listening poster 
•  Recommended picture 

books

Te
rm

 4

Blending 3 
phonemes (optional) 
for the able students 
or groups.
Progress Check: 
Subtest 3 in the  
Early Years  
Pre-Literacy Screen

Alphabet sound 
recognition for the 
group 1 and 2 sounds; 
s, a, t, p, i, n and  
c, h, e, r, m, d
Screen: Subtest 4b in 
the Early Years  
Pre-Literacy Screen

Alphabet lower case 
recall &  formation 
for the group 2 
sounds; c, h, e, r, m, d

Screen: Subtest 5a 
in the Early Years  
Pre-Literacy Screen

Repeated practice of:
• Using ‘tools’ – toy hammer, 

nuts /bolts, squeeze toys
• Scissors – cutting shapes
• Dot-to-dots
• Letter formation –  

c, h, e, r, m, d

Repeated practice of:
• Body control 

activities – e.g. 
wheelbarrows

• Catching large balls
• Eye tracking 

activities

Picture book retells or activity 
retelling.

Targets
By the end of the Early Years the average child should have:

Literacy
• Acquired strong initial sound (or phoneme) awareness. 
• Knowledge of at least half of the alphabet sounds.
• Acquired onset and rime blending. 

Movement and Motor
• Letter formation skills emerging for at least half of the 

alphabet.
• Demonstrated a range of fine motor skills.
• Demonstrated a range of gross motor skills. 

Oral Language
• The vocabulary for a range of semantic groups.
• The ability to formulate thoughts into sentences. 
• Answer Marion Blank level 2 and 3 picture book 

comprehension questions.

Tools for Educating Parents
 Children benefit when home  
 and school work together. 

PLD has created a range of 
materials specifically for schools 
to use in parent education.  They 
are designed to be used at parent 
education sessions, included in 
school newsletters and school 
websites and apps.  Our full range 
of milestone downloads can be 
found at: 
https://pld-literacy.org/
downloadable-literacy-resources

Our video content specifically 
targetting early years’ parents can 
be found at:   
https://pld-literacy.org/ey-parent-
playlist

Children should progress through the following  
Stages 1 to 4 in order to develop good cutting skills.

Stage 1 
 Children learn to hold scissors appropriately and to open  
and close scissors.
Children learn to place their thumb in the top ring of the  
scissors and their two or three fingers in the bottom ring. 
At this early stage it is recommended that adults prompt 
children to produce the ‘thumbs up’ sign before taking hold of 
the scissors. If students require muscle strengthening or hand 
coordination practice, play a game of “Open Shut Them!”

Stage 2 
Children learn to hold and snip paper.
Children learn to hold the paper in their non-cutting hand  
and to open the scissors, push the blade forward and shut the 
scissors resulting in snips to paper. Remember ‘Thumps Up’.

To Make Snips...

“Open the scissors.” 

“Push the blades forward.”

“Shut the scissors.”

A Note About Dominance
Research suggests that the majority of children show a 
dominant preference by 3 years and most by school age, 
however some actually establish dominance as late as 8 or 9 
years old. Making  
a preference is important as it allows the child to develop skill 
and endurance with that hand.
If a child has not yet made a preference, it is suggested that the 
child be encouraged to participate in activities: 
• that involve crossing the midline,
• that use both hands together,
• where both are active and 
•  where one hand does the work and the other one assists. 
Don’t try to choose the dominant hand but observe which hand 
is used the most often or is more skilful. It may also be helpful to 
refer the child to an Occupational Therapist for an assessment, 
prior to commencing year one.

Developmental Norms  
For Children Learning  
To Cut With Scissors
At age 2 - 2½ years... 
Child is able to open and shut scissors with two hands.

Developmental Norm
At age 2½ - 3 years...  
Child is able to snip paper. Child holds scissors in one  
hand (dominant hand is not likely established at this stage).  
The paper may be held by an adult.

Two or three fingers 
 in the bottom ring 

of the scissors.

Thumb in the top ring 
of the scissors.

‘Thumbs Up’ 
Prompt children to  
produce the ‘thumbs up’ 
sign before taking hold  
of the scissors.

Thumb in  
the top ring.

Thumb up 
on paper.

The adult may hold  

the paper if needed.

 PLD Organisation Pty. Ltd. Page 1 of 2

Key Area: Movement and Motor
Developing Cutting Skills

Literacy

Oral
Language

Movement
& Motor

The full version can be downloaded at: https://pld-literacy.org/overview-tables-early-years-to-year-6/
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Term 1 Term 2 Term 3 Term 4
Phonological awareness training focused upon preparation 
for the alphabet and blending (pre-reading)

Blending and alphabet instruction (with a focus on 
letter formation)

Phonological Awareness Skill 1: 
Syllabification 

• 2 and 3 syllable words

Phonological Awareness Skill 2:  
Initial Sound Awareness

• Continuant Sound Awareness  
• Stop Sound Awareness

Phonological Awareness Skill 3:  
Blending

• Onset and Rime Blending 
• Three Phoneme Blending (High performing students)

Explicit Instruction 
Over weeks 1-6 of Term 1 teach  
the skill of syllabification. This will 
consist of whole class and small 
group work.
Typically children require 3 or 4 three 
minute instruction sessions each day.
Programs: Vst1 & Vst2

Progress Check
In Week 6 or 7 following the intensive 
instruction period, review skill 
development with the presentation of 
sub test 1 in the Early Years  
Pre-Literacy Screen. 

Catering for the Range in Ability 
Using the data collected, establish 
the 2 or 3 ability groups and schedule 
small group sessions with a more 
specific focus. For the  children who 
have acquired the skill (i.e. 80-100%), 
continue to consolidate and/or 
progress to next skill. For the children 
who have almost demonstrated the 
skill (i.e. 40-60%), schedule further 
practice. The children who have not yet 
acquired the skill (i.e. 0-20%) regular 
short targeted sessions are a priority. 

Explicit Instruction 
Over weeks 1-6 of Term 2 teach  
the skill of initial continuant sounds 
(“SSSSun starts with a … ?”) and initial 
stop sounds (“Table starts with a 
..?”). Typically students require 3 or 4 
instruction sessions each day. This 
should be delivered to the whole group 
and within small group rotations.
Program: CCpfa

Progress Check
In week 7, following the intensive 
instruction period, review skill 
development through the presentation 
of sub test 2 in the Early Years Pre-
Literacy Screen. 

Catering for the Range in Ability 
Using the data collected, adjust the  
2-3 ability groups. For the children  
(i.e. 80-100%) who have acquired 
the skill continue to consolidate and 
progress to next skills. For the children 
who have almost demonstrated the 
skill (i.e. 40-60%), schedule further 
practice and skill development time. 
For the children who have not acquired 
the skill (i.e. 0-20%), targeted sessions 
will be required.

Explicit Instruction 
Over weeks 1-6 in Term 3 schedule regular whole group and small group  
blending instruction sessions. Blending tasks can take as little as 2 minutes.  
It is recommended that a minimum of 3-4 sessions are scheduled each day. In 
addition to whole class and small group teaching time, utilise the opportunities at 
transition time.
Programs: L2b1 (whole group), CCpfr (small group), L2b2 (optional)

Progress Check
In week 7 following the intensive instruction period review blending skills through 
the presentation of sub test 3 in the Early Years Pre-Literacy Screen. 

Catering for the Range in Ability 
Using the data collected, refine the 3 ability groups and schedule small group 
targeted sessions. For the children who have acquired the skill (i.e. 80-100%) 
continue to consolidate and move to next skill. For the children who have almost 
demonstrated the skill (i.e. 40-60%), schedule further practice. For the children 
who are having difficulty (i.e. 0-20%) schedule regular short targeted onset 
and rime blending sessions and possibly also additional initial sound (Term 2) 
instruction is recommended.

Alphabet Sound Knowledge (with a focus on lowercase letters)
• Alphabet Sound Recall (for reading)
• Alphabet Sound Formation (for spelling and writing)

• Group 1: s, a, t, p, i, n ( Term 3)
• Group 2: c, h, e, r, m, d (Term 4)
• Group 3: g, o, u, l, f, b (should time allow in Term 4)

Explicit Instruction 
Over weeks 1-6, teach the 6 alphabetic 
sounds in group 1 (s, a, t, p, i, n). The 
sound a day or sound a week approach 
is not recommended. (The 6 sounds 
should be taught simultaneously.) 
Typically children require 3 or 4 three 
minute instruction sessions each 
day. It is important to also integrate 
corresponding letter formation for these 
sounds so when learning the sounds 
children are learning to form the sounds. 

Programs: CCal, Mlff, Mlfc

Progress Check
In week 7 screen group 1 sounds using 
sub test 4a and 5a in the Early Years 
Pre-Literacy Screen.

Catering for Range in Ability 
Using the data collected adjust the 
ability groups.
For the children who have acquired 
group 1 sounds (i.e. 5/6 or 6/6), 
continue to target group 1 sounds. 
while progressing onto group 2 sounds. 
For the children who are not acquiring 
alphabet sounds at the pace of their 
peers, schedule regular targeted group 
1 sessions, and possible further initial 
sound (Term 2) instruction.

Explicit Instruction 
Over weeks 1-6, consolidate group 1 
sounds (s, a, t, p, i, n) and teach the 6 
alphabet sounds in group 2 (c, h , r, e, 
m, d). Typically children require 3 or 4 
three minute instruction sessions each 
day. It is important to also integrate 
the corresponding letter formation 
instruction. Research reports the gains 
are strongest when children learn to 
write the alphabet sounds they are 
learning.

Programs: CCal, Mlff, Mlfc

Progress Check
In week 7 screen alphabet sounds 
covered using the sub tests 4b and 5b  
in the Early Years Pre-Literacy Screen.

Catering for Range in Ability 
Continue targeting alphabet sound 
skills at a whole class and small group 
level right until the end of the year. 
Some children will be close to decoding 
as they have learned many of the 
alphabet sounds and can blend. Ideally 
the program aims for the majority of 
children to know 50-75% of the alphabet 
sounds and have acquired onset and 
rime blending. Other children will have 
lower alphabet and blending skills.
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Literacy

Phonological awareness training  
with semantic categories

Vocabulary  
and syllable  
time

Set 1

Template to size

Literacy

Beginning sound awareness; 
a phonemic awareness program

Preparing  
for the  
alphabet

Template to size

Literacy

Pre-Literacy & 
Early Literacy 
Screens
Revised Edition

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Profiling skill development to direct 
targeted teaching

Vocabulary & 
Syllable Time: Set 1

Vst1

Vocabulary & 
Syllable Time: Set 2

Vst2

Preparing for  
the Alphabet

CCpfa

Literacy

Preparing  
for reading

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A phonemic awareness program targeting  
onset and rime and phoneme blending

Preparing for 
Reading  

CCpfr

Literacy

Learning  
to Blend Onset  
and Rime

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A phonemic awareness program  
preparing children for reading

Literacy

Learning to 
Blend Three  
Phonemes

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A phonemic awareness program  
preparing children for reading

Learning to Blend 
Onset and Rime

L2b1

Learning to Blend 
three phonemes
L2b2 (optional)

Pre-Literacy & Early 
Literacy Screens

Spre

TERM 1 TERM 2 SCREENING  
TOOL

Literacy

Alphabet the  
multi sensory  
way
foundation font

Incorporating stage 1 phonic concepts

Movement and Motor

Letter  
Formation for 
Little People
Foundation Font

Step 1

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

An early childhood  approach to  
instructing  letter formation

Alphabet the  
Multi-Sensory Way

Ccal/Ccalc

Letter Formation for 
Little People: Step 1

Mlff

OPTIONAL  
TERM 4TERM 3 & 4 TERM 3 & 4

Early Years
Kindergarten (WA, QLD, SA, TAS) Preschool (ACT, NT, NSW, VIC)
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Term 1 Term 2 Term 3 Term 4
Gross Motor: promoting core strength and good posture 
Repeated Practice of:
• Balance activities
• Hopping on one foot
• Jumping and landing activities
• Ball kicking

Repeated Practice of:
• Jumping rope
• Obstacle courses
• Ball throwing overarm and 

underarm

Repeated Practice of:
• Body strength and control activities – 

e.g. animal walks
• Skipping
• Ball bouncing

Repeated Practice of:
• Body control activities – e.g. 

wheelbarrows
• Catching large balls
• Eye tracking activities

Fine Motor: Promoting functional pencil grasp and efficient handwriting
Repeated Practice of:
• Building block towers 
• Rolling play dough sausages
• Threading large beads
• Scissors – snipping activities

Repeated Practice of:
• Making play dough flat pancakes
• Scissors – cutting straight lines
• Finger plays  with songs
• Pre-writing patterns 

Repeated Practice of:
• Rolling play dough balls
• Scissors – cutting simple shapes
• Colouring activities
• Letter formation – s,a,t,p,i,n

Repeated Practice of:
• Using ‘tools’ – toy hammer, nuts /bolts, 

squeeze toys
• Scissors – cutting shapes
• Dot-to-dots
• Letter formation – c,h,e,r,m,d

Preparing for Letter Formation Letter Formation Learning 
Pre-Writing Patterns Group 1 s, a, t, p, i, n Group 2 c, h, e, r, m, d  (optional Group 3)

Explicit Instruction 
Over Semester 1 target the six basic patterns that form the basis of most letter 
formation.
Sideways, left to right, tall lines & short lines, circles, drawn forwards & 
backwards, up & overs and down & unders and zig zags
Rehearse pre-writing patterns with verbal cues, big body movements, art and 
craft activities, wipe clean posters and photocopied resource sheets.
Programs: Mpw, Ppw

Explicit Instruction 
Over weeks 1-6 
instruct s, a, t, p, i ,n 
letter formation to 
the whole group. 

Emphasise starting 
points, verbal cues 
and directionality.

As follow up in small 
group activities 
present using A3 
template sheets with 
students standing. 
This helps stablise 
the wrist and 
shoulder.

Program:  
Mlff (or  Mlfc)

Progress Check
Screen in Week 7. This will review skill 
development of the group 1 alphabet 
sounds through the presentation of Subtest 
5a from the Early Years Pre-literacy Screen.

Catering for the Range in Ability 
For the students who are acquiring the 
skill progress from A3 sized letters and 
students standing to 
the A4 letters and 
students seated.
For the students 
who are experiencing 
difficulty, continue 
presenting the A3 
letter formation task 
applied to s, a, t, p, i, n 
in addition to a range 
of fine and gross 
motor experiences.

Explicit Instruction 
Over weeks 1-6 
instruct c, h, e, r, m, 
d letter formation to 
the whole group. 

Emphasise starting 
points, verbal cues 
and directionality.

As follow up in small 
group activities 
present A3 template 
sheets with students 
standing. This helps 
stablise the wrist and 
shoulder.

Program: 
Mlff (or Mlfc)

Progress Check
Screen in Week 7. This will review 
development of the group 2 alphabet 
sounds through the presentation of 
Subtest 5b from the Early Years Pre-
literacy Screen.

Catering for the Range in Ability 
Continue the process right up to the end of 
the year. Use the data collected, to refine 
ability groups within the class. Remember 
repeated practise at 
their area of need will 
provide the greatest 
benefit as students 
prepare for the 
Foundation school 
year. Repeated 
practise aims to refine 
the accuracy but also 
the automaticity of 
the motor formation 
program.

8 Letter Formation For Little People - Step 1     PLD Organisation Pty. Ltd. 

Forming and recalling the correct letter formations.

REFERENCE CARD: VERBAL CUES FOR LETTER GROUP 1

around back... 
around forward

around...
up... 

and down

down... 
and across

down...
up... 

and around

down... 
and a dot

down...
up and over

a
ro

un
d

up

d
o

w
n

d
o

w
n

1

2 across

d
o

w
n

u
p

a
ro

u
n

d

d
o

w
n

dot

d
o

w
n up

 a
nd

 o

ver

snake apple

tiger pop

itchy nose

FULL YEAR TERM 3 & 4
Template to size

Movement and Motor

Preparing
Children for
Handwriting

Step 1

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

The range of motor skills that support handwriting

Template to size

Movement and Motor

Outlines 4 stages  of development  
with  developmental  norms

Developing 
cutting  
skills

Movement and Motor

Preparing children for letter formation

Pre-writing 
patterns

Movement and Motor

Letter  
Formation for 
Little People
Foundation Font

Step 1

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

An early childhood  approach to  
instructing  letter formation

Movement and Motor

Alphabet sounds & formation on the basis  
of scripted verbal cues

Alphabet  
Finger Tracing 
and Rainbow 
Writing

Preparing Children 
for Handwriting

Mhu4

Developing Cutting 
Skills Stages 1, 2, 3

Mcs123

Pre-writing  
Patterns

Mpw

Letter Formation for 
Little People Step 1

Mlff (or Mlfc)

Alphabet Finger 
Tracing & Rainbow

CCaft

TERM 1, 2, 3 TERM 2
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Start on 
the dot.1 Say the cue words 

as you write the 
letter.

3Stay in the 
path.2 “Down... 

and across.”

Change colour  
and repeat to make a 
rainbow letter.

4

In
st

ru
ct

io
ns

:

This letter makes 

 the sound “t”
Level 1

A3 paper and a standing activity
Rainbow Letters 

providing repeated practice. 

d
o

w
n

1

across2

tiger

     

Correct posture?

 Yes

 No
    

Correct grip?

 Yes

 No
    

Correct cue said when writing?

 Yes

 No
    

Correct formation?

 Yes

 No
   

“Down... 
and 

across.”

O
b

se
rv

a
tio

ns
:

18 Letter Formation For Little People - Step 1     PLD Organisation Pty. Ltd. 

     

Correct posture?

 Yes

 No
    

Correct grip?

 Yes

 No
    

Correct cue said when writing?

 Yes

 No
    

Correct formation?

 Yes

 No
   

“Down... 
and 

across.”

O
b

se
rv

a
tio

ns
:

Start on 
the dot.1 Say the cue words 

as you write the 
letter.

3Stay in the 
path.2 “Down... 

and across.”

Change colour  
and repeat to make a 
rainbow letter.

4

In
st

ru
ct

io
ns

:

This letter makes 

 the sound “t”
Level 2

A4 paper and a seated activity
Rainbow Letters 

providing repeated practice. 

d
o

w
n

1

across2

tiger
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Forming and recalling the correct letter formations.

REFERENCE CARD: VERBAL CUES FOR LETTER GROUP 2

down...  
up and over...
up and over

down...  
up... 

and curve

down...
 half up and over

push forward...  
and up... 

and around

around...  
up high... 
and down

around

d
o

w
n

up

curve

d
o

w
n

ha
lf 

up
an

d over

push forw
ard

 &
 u

p

a
ro

u
n

d

a
ro

un
d

up
 h

ig
h

d
o

w
n

a
ro

un
d

d
o

w
n up

 an

d over

up
 an

d over

mix

rabbit

hot

egg

car

dig

Early Years
Kindergarten (WA, QLD, SA, TAS) Preschool (ACT, NT, NSW, VIC)
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Start on 
the dot.1 Say the cue words 

as you write the 
letter.

3Stay in the 
path.2 “Down... up... 

and curve.”

Change colour  
and repeat to make a 
rainbow letter.

4

In
st

ru
ct

io
ns

:

This letter makes 

 the sound “r”
Level 1

A3 paper and a standing activity
Rainbow Letters 

providing repeated practice. 

d
o

w
n

up

curve

rabbit

     

Correct posture?

 Yes

 No
    

Correct grip?

 Yes

 No
    

Correct cue said when writing?

 Yes

 No
    

Correct formation?

 Yes

 No
   

“Down... 
up... 
and 

curve.”

O
b

se
rv

a
tio

ns
:
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This letter makes 

 the sound “r”
Level 2

A4 paper and a seated activity
Rainbow Letters 

providing repeated practice. 

d
o

w
n

up

curve

     

Correct posture?

 Yes

 No
    

Correct grip?

 Yes

 No
    

Correct cue said when writing?

 Yes

 No
    

Correct formation?

 Yes

 No
   

“Down... 
up... 
and 

curve.”

O
b

se
rv

a
tio

ns
:

Start on 
the dot.1 Say the cue words 

as you write the 
letter.

3Stay in the 
path.2 “Down... up... 

and curve.”

Change colour  
and repeat to make a 
rainbow letter.

4

In
st

ru
ct

io
ns

:

rabbit

 

Key Area: Movement and Motor

Getting Ready for Writing

Throughout the early years, children are 
encouraged to participate in a range of  
fine motor activities that develop: 
• their manipulative skills
• a dominant hand
• the ability to use both hands together

In conjunction with the above motor 
activities, introducing pre-writing patterns 
aids the smooth transition  
to writing alphabet letters. 

Pre-Writing Patterns presents a simple, 
systematic and fun approach for teaching 
the foundation skills that are necessary 
for fluent handwriting. It outlines six basic 
movements that are essential for children to 
learn the pre-writing patterns used to make 
pictures and then combined to make letters 
and numbers. 

Six basic patterns form the  
basis of all alphabet letters. 
The patterns below combine to make letters.

Sideways, sideways,  
left to right

Tall lines and  
short lines

Zig zagsCircles, drawn forwards 
and backwards

Up and overs Down and unders/
Down, back and unders

PLD’s programs that develop the above skills can be viewed by searching the codes:  
Mpw, WBpw, Ppw available from www.pld-literacy.org  mail@pld-literacy.org  Phone: +61 (08) 9227 0846

This information sheet can be downloaded and distributed providing PLD’s logo and contact details are not removed.  
 PLD Organisation Pty. Ltd. 

Tall lines and 
short lines

Sideways, sideways,  
left to right

Circles, drawn forwards 
and backwards

Down and unders/ 
Down, back and unders

Up and overs

Zig zags

Literacy

Oral
Language

Movement
& Motor

 

Key Area: Movement and Motor 

Now that I am 4 years old...
I should be able to;

Tips for Home
• Encourage your child to undress and dress 

independently. Help only in the parts they 
have difficulty with.

• At mealtimes encourage your child  
to eat their meal independently.  
Prepare to get messy!

• Provide a range of manipulative activities, 
eg: play dough, drawing, cutting, gluing, 
puzzles, beads and pegboards.

• Build some outside playtime into your day, 
use your local parks or your backyard to 
run, climb, swing, jump and play ball.

• Join in activities with your child.  
It is more fun to play together.

Causes For Concern
• Avoids or has difficulty with hand activities, 

eg: drawing, puzzles, scissor use.
• Has difficulty with dressing or eating.
• Stumbles or falls frequently or often  

bumps into people or objects.
• Has trouble keeping their eyes on what  

they are doing.
• Avoids or dislikes messy play or 

unexpected touch.
• Seems very busy and isn’t able to calm  

or quiet self.
• Avoids or dislikes equipment that is fast 

moving or off the ground, eg: swings, 
roundabouts.

• Has difficulty matching colours,  
sizes and shapes.

Fine and Gross Motor Developmental Milestones

Should you have any concerns 
about your child’s development, 

consult an Occupational Therapist.

Use My Body
• To pedal a small trike
• Run around
• Climb up stairs
• Kick, catch and throw a large ball
• Balance on each foot for a 

moment
• Stand on tip toe
• Jump with both feet
• Sway and march to music
• Begin to hop on one foot

Use My Hands
• To do simple finger actions to songs
• Build with construction toys
• Hold my pencil with thumb and fingers and draw simple lines
• Manipulate large buttons
• String beads onto a shoelace
• Complete simple puzzles
• Use scissors to make simple cuts

Make Sense of the World
• Recognise up to 5 colours
• Show my age using my fingers
• Count 5 objects aloud
• Put 2 halves of a picture together
• Understand hot and cold
• Start to remember details on a picture
• Start to sort real objects

PLD’s programs that develop the above skills can be viewed by searching the codes: Mhu4, Mcs123, Mpw, WBpw, Ppw, Mlff/Mlfc, DSPPf/DSPPc on 

www.pld-literacy.org  mail@pld-literacy.org  Phone: +61 (08) 9227 0846
This information sheet can be downloaded and distributed providing PLD’s logo and contact details are not removed.  

 PLD Organisation Pty. Ltd. 
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When children first begin to draw using crayons, pencils or brushes they use a dagger grasp. In a natural developmental 
sequence they will hold the writing implement in a variety of grasps until they settle on a functional tripod grip for handwriting. 
The developmental sequence is a result of neurological and physical growth in the child.
As we look below at the development of different grasps and drawing skills we can observe that there is a natural progression 
as the child’s fine motor skills develop. The complexity of the drawing skills increases as the child develops more control over 
the pencil or crayon in his or her hand. See the following pages for more information.

12 Months to 2 Years
• Development of fine pinch grip and precise release of small objects
• Both hands develop skilled function and work together
• Crayon is held initially in the palm (Palmar Supinate or Dagger grasp pictured right).  

Movement mainly occurs from shoulder, the arm and hand move as a unit.
• Makes marks on paper with crayon
• Vigorous scribble in imitation
• Scribbles spontaneously
• Draws a stroke then obliterates by scribbling
• Imitates drawing a vertical line

2 Years To 3 Years
• Crayon or tools may be held across all fingers, with the palm facing down. Digital Pronate grasp  

(pictured right) movement mainly occurs at the elbow, the forearm and hand move as a unit.
• Imitates drawing a circle
• Copies a horizontal line
• Copies a vertical line
• Draws 2 or more strokes when attempting to copy a cross

3 Years To 4 Years
• The fingers (often all four) are held on the pencil shaft opposite the thumb. Quadropod grasp (pictured 

top right).Movement can occur from the wrist, the hand moves as a unit with the fingers static. Static 
Tripod grasp (pictured bottom right). Adjustments to the pencil are made with the opposite hand (3½ - 4 
years).

• Copies a circle
• Imitates a horizontal cross
• Imitates a zig zag line
• Joins two dots
• Draws a diagonal stroke by following a continuous dotted line
• Traces over a diamond shape (rounded corners)
• Draws a man with a head and one other body part e.g. arms, legs
• Traces and stays on most of the time a 7cm wide horizontal line.

4 Years To 6 Years
• Child developing ability to manipulate objects between the fingers and palm and rotate objects  

with the fingers.
• Uses a Static Tripod grasp (pictured right) of a pencil consistently
• Developing fine control to manipulate a pencil
• The thumb, index and middle fingers work as a unit for precise control of the pencil, the ring and little 

fingers provide support. Horizontal movement across the page occurs at the wrist elbow and shoulder  
(4½ to 6 years).

• Copies a diagonal line, a square, a diagonal cross, circle and triangle
• Draws a man with a head, arms and legs
• Colours in a simple picture staying mainly within the lines (no more than 0.6 cm)
• Draws a man with a head, trunk, arms, legs, feet and three facial features
• Connects a series of dots to make a simple drawing

Dagger

Pronate

Quadropod

Static Tripod

Static Tripod

PLD’s programs that develop the above skills can be viewed by searching the codes: Mpw, WBpw, Ppw, Mhu4, Mprd, Mlff/Mlfc,  
DSPPf/DSPPc, DSY1f/DSY1c on www.pld-literacy.org  mail@pld-literacy.org  Phone: +61 (08) 9227 0846

This information sheet can be downloaded and distributed providing PLD’s logo and contact details are not removed.  PLD Organisation Pty. Ltd. 
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Key Area: Movement and Motor
The Development of  
Appropriate Pencil Grip

Literacy

Oral
Language

Movement
& Motor

 

PARENT EDUCATION DOWNLOADS

Available for download at:
 https://pld-literacy.org/downloadable-literacy-resources/

• Sitting back in my chair.
• Back straight and leaning slightly forward.
• Feet are flat on the floor.

Am I Ready to Handwrite?Am I Ready to Handwrite?

Do I have good posture?

The pencil is held between the pads 
of my index finger and thumb 
(of my writing hand). 

Do I have good pencil grip?

The paper is tilted and 
held steady with my 
non-writing hand.

Do I have the paper 
ready to write on?

This keeps my hand 
steady so that my 
fingers can do the work.

Now I am ready 
to handwrite.

Right handed writers
 tilt the top, right, 

corner of the 
page up.

Left handed writers 
tilt the top, left, 

corner of the page up.

www.pld-literacy.org
ISBN  978-1-921560-77-4

© PLD Organisation Pty. Ltd.

Do I have the heel, 
of my writing hand, 
on the paper?

Am I Ready to 
Handwrite?

Phw

CLASSROOM 
POSTER
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TERM 4 TERM 4

Oral Language

Oral language preparation for writing

Developing 
News Telling 
and Narrative 
Skills For 4 

Year Olds

Template to size

Oral Language

Picture 
Book 
Retelling

Step 1

              Year                Year

     1 & 2      3, 4, 5 & 6

       E
ar

ly
 Y

ea
rs 

   F
oundation

YEAR 
LEVEL

Developing oral narrative skills for later 
writing & comprehension

Oral Language

Activity
Retells

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Play, cooking, craft and curriculum 
integration language tasks.

Developing News 
Telling & Narrative Skills 
For 4 Year Olds       Mn4

Picture Book 
Retelling: Step 1

Pbr4

Activity Retells for 
3-5 Year Olds

Ar35

TERM 1, 2, 3 & 4

Oral Language
Speech 
Development 
Screen

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A simple articulation screen  
for teachers and parents

STUDENTS WITH  
LANGUAGE DELAYS

Template to size

Oral Language

10 Minute 
Language 
Games

Set 1

Template to size

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Developing vocabulary and the ability  
to speak in sentences

Oral Language

Semantic 
Scenes and 
Questioning

Set 1

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A school-based or home-based program.

10 Minute Language 
Games: Set 1 

10m4

Semantic Scenes  
and Questioning

Set 1    Sem4

Speech  
Development Screen

Ssd

STUDENTS WITH  
SPEECH ERRORS

HOME  
PROGRAMS

Oral Language

Comprehension
Questions for
3 Year Olds
Revised Edition

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A home or school picture book program

Oral Language

Comprehension
Questions for
4 year olds
Revised Edition

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

The establishment of school-based 
and home-based programs.

Comprehension 
Questions for 3 Year 

Olds    Mc3

Comprehension 
Questions for 4 Year 

Olds    Mc4

Term 1 Term 2 Term 3 Term 4

Speaking in Grammatically Correct and Lengthy Sentences 
Whole Class Instruction (5-10 minutes daily)
Simple Sentence Construction Object Description or ‘Show and Tell’ Event-Based News Activity Retells (Option 1)

Explicit Instruction 
Use transition times to practice 
verbalising repetitive sentences 
segmented into words.
For example, when transitioning out 
the door, child steps through a series 
of hoops saying...
• My name is  ____.
• I am ____years [insert age].
• My favourite colour is____.
• I am wearing____ [insert clothing].
• I like eating_____ [insert fruit].

Explicit Instruction 
Schedule daily short 5-10 minute 
sessions.  Rather than students 
bringing an object from home, the 
descriptions are recommended to be 
based upon the following semantic 
groups. 
For example schedule descriptions 
based upon:
• Week 1 & 2: Farm animals 
• Week 3 & 4: Furniture and items 

around the home 
• Week 5 & 6:  

Zoo animals 
• Week 7 & 8:  

Transport 
• Week 9 & 10:  

Items brought  
in from home

Program: Mn4

Explicit Instruction 
Schedule daily short sessions focused 
upon an event that occurred within the 
day. The sentence outlining the event 
should consist of:  
Who?  What?  When?  Where? 
For example:
•  This morning we did activities at the 

tables 
•  Today all the children did a painting of 

an animal. 
•  This morning we all cooked biscuits in  

the oven. 
•  After lunch we  

walked to the  
library

•  Today all the  
kids went to  
Assembly

Program: Mn4

Schedule weekly  
activity retell sessions.  
The retell should be  
based upon a motor,  
simple art or cooking  
session and should  
consist of:

Made/Did?  Used?   
Then?  And then?
Programs: Ar35/Mn4

Picture Book Retelling (Option 2)

In addition read repetitive books from 
the recommended picture book list 
which can be downloaded at: 
https://pld-literacy.org/product/
recommended-reading-books-for-the-
early-years/
These simple repetitive picture books 
facilitate the development of vocabulary 
and grammar. Repeated readings of 
these simple texts is recommended.

Schedule weekly short  
sessions which retell  
familiar picture books. 
Retells consist of a  
beginning, 2 or 3  
events and an ending. 
Focus on book each  
fortnight

Program: Pbr4

Vocabulary and Semantic Development 
Specifically for students with oral language difficulties (10 minutes once or twice a week)
Vocabulary & Syntax   Vocabulary & Semantics  

Explicit Instruction 
Vocabulary and sorting tasks. This context allows for the vocabulary to be 
added to simple sentences. The children can copy the sentences and then self 
generate on the basis of  the following semantic categories:

Explicit Instruction 
Presentation of scripted questioning on the basis of the following semantic 
categories:

• Food

• Things that take you places

• Things you wear

• Farm animals

• Around the home

• Toys

• Food

• Farm animals

• Clothing 

• Insects, mini beasts

• Beach

• Zoo Animals

Program: 
Sem4

Supplement the program cards with 
semantic-based plastic items so that the 
enjoyment is maximised while engaging in 
repeated oral language practice.

Program: 10m4

Progress Check (optional) 
An end of semester progress check is located in Semantics Scenes and 
Questioning Set 1. This information can be used to demonstrate progress and/
or be used to accompany a speech pathologist referral.

Progress Check (optional)
End of year progress check from the Semantics Scene Set 1.

Boost Reading Comprehension (through the facilitation of a home program)

Scripted Picture Book Comprehension Questions

Instructions
Provide a book with its corresponding scripted question card each week.           Program: Mc4
Parent training video located at: https://pld-literacy.org/product/comprehension-questions-for-4-year-olds/. 

Progress Check (optional)
The comprehension questions program includes a targeted progress check. It can be presented mid year and/or at the end of the year. The information will provide 
evidence of progress and/or can be used to accompany a referral to a speech pathologist.

ISBN  978-1-921560-71-2
www.pld-literacy.org

When?When?

Made?Made?

Used?Used?

I . . .I . . . Then...Then... And then...And then...

Three StepThree Step

Activity RetellsActivity Retells4 
Ye

ar
 O

ld

© PLD Organisation Pty. Ltd.

Promoting Literacy Development

Who?Who?

When?When?

What?What?

Where?Where?
www.pld-literacy.org
ISBN  978-1-921560-46-0

Event BasedEvent Based

NewsNews4 
Ye

ar
 O

ld

© PLD Organisation Pty. Ltd.

Promoting Literacy Development

Object BasedObject Based

NewsNews
4 Year Old

GreetingGreeting

Thank YouThank You

What?What?

Colour?Colour?

Parts?Parts?Shape?Shape?

Size?Size?

www.pld-literacy.org
ISBN  978-1-921560-59-0

© PLD Organisation Pty. Ltd.

Promoting Literacy Development

TE
RM

 1

TE
RM

 2

TE
RM

 3

TE
RM

 4

Early Years
Kindergarten (WA, QLD, SA, TAS) Preschool (ACT, NT, NSW, VIC)
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Foundation
Pre-Primary (WA), Transition (NT), Reception (SA), Prep. (QLD, VIC, TAS), Kindergarten (NSW, ACT)

Introduction to the Foundation Year
This in one of the most important years in a child’s schooling.
The delivery of Structured Synthetic Phonics (SSP) instruction combined with regular term by term tracking of skill development 
to inform teaching, will enable the majority of students to achieve a positive start to their schooling. 
Preparation to begin implementing in Foundation: 

• Download the Foundation Literacy Screens: https://pld-literacy.org/screening-tools/ 
• Register for the tracking sheets: https://pld-literacy.org/monitoring/ 

Targets
By the end of the school year the average Foundation student should be able to:

Literacy
• Read CVC and CCVC words and words with a range of the 

common Stage 1 digraphs.
• Spell CVC and CCVC words and words with a range of the 

common Stage 1 digraphs. 
• Write dictated and self generated sentences.

Movement and Motor
• Form all of the letters of the alphabet.
• Place handwritten letters on lines.
• Demonstrate a range of  fine and gross motor skills.

Oral Language
• Verbalise the vocabulary for a range of semantic groups.
• Generate sentences for writing relatively independently.
• Answer Marion Blank level 3 and 4 picture book 

comprehension questions.

Professional Learning Options
The professional learning focuses upon literacy and learning instruction in the Foundation Year.

Tools for Educating Parents
Children benefit when home and school work together. 

PLD has created a range of 
materials specifically for schools 
to use in parent education.  They 
are designed to be used at parent 
education sessions, included in 
school newsletters and school 
websites and apps.  Our full range 
of milestone downloads can be 
found at: 
https://pld-literacy.org/
downloadable-literacy-resources

Our video content specifically 
targetting early years’ parents can 
be found at:  
https://pld-literacy.org/foundation-
parent-playlist

What makes it easier?
• Big pieces of paper.
• Big crayons, brushes and markers (larger tools en-

sure children use the right muscles and hand and 
finger position for the activity and are less likely to 
adopt incorrect grasps to control the tool).

• Use thick outlines.

www.pld-literacy.org  mail@pld-literacy.org  Phone: +61 (08) 9227 0846
This information sheet can be downloaded and distributed providing PLD’s logo and contact details are not removed.  PLD Organisation Pty. Ltd. 
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Key Area: Movement and Motor

Good Pencil Grip
Literacy

Oral
Language

Movement
& Motor

Whole Year Scope and Sequence Overview
While some of the students will progress faster and some slower, below is the plan for the bulk of the students. 

The full version can be downloaded at: https://pld-literacy.org/overview-tables-early-years-to-year-6/

Phonemic 
Awareness

Phonics:  
Alphabet & Digraphs

Letter  
Formation

High Frequency 
Words (HFW)

Structured Synthetic 
Phonics Reading

Structured Synthetic 
Phonics Spelling

Speaking in 5 Year  
Old Sentences

Parent  
Education

Te
rm

 1

Blending 3 phonemes 
(for decoding.)

Segmentation of CVC 
words (for spelling).

Foundation  
Pre-Literacy Screen  
subtest 1b & 
subtest 3

Alphabet sound 
recognition (for reading)
Group 1: s, a, t, p, i, n
Group 2: c, h, e, r, m, d
Group 3: g, o, u, l, f, b
Group 4: w, x, v, j, k, q, y
Foundation  
Pre-Literacy Screen 
Subtest 2

Repeated practise 
of group 1 and 2 
alphabet sounds 
with letter shapes,  
starting points and 
verbal cues

Foundation  
Pre-Literacy Screen 
Subtest 4 

n/a

Until the students know 
all of the alphabet 
and have phonemic 
awareness skills 
teaching HFW is 
premature.

n/a

Term 1 focus - 
 pre-reading or 
preparation for the 
reading program.
Refer to the phonemic 
awareness and 
alphabet section.

n/a

Term 1 focus,  
pre-spelling or preparation 
for the spelling program.
Refer to the phonemic 
awareness and letter 
formation section.

Object description 
(or ‘show and tell’) 
based upon semantic 
vocabulary groups.

Explain the importance 
of oral language for 
literacy success. 
Distribute a range of 
oral language and 
motor information and 
milestone sheets

Te
rm

 2

Continue to develop 
phonemic awareness 
blending and 
segmentation skills.

Continue to develop 
alphabet sound recall 
with a focus on speed 
of recall. 

Repeated practise 
of group 3 and 4 
alphabet sounds 
with letter shapes,  
starting points and 
verbal cues

Foundation  
Pre-Literacy Screen 
Subtest 4

Regular HFW’s:  at, it, in, 
on, from, and, 

Other HFW’s: the, a, I, is

Decoding of regular 
CVC words in enlarged 
formats in games and 
cards. Decodable reading 
books commence. 

Screen: Stage 1 Early 
Reading Profile; and 
typically VC and CVC 
section only.

Spelling of regular CVC 
words in a progressive 
manner; with group 1, then 
group 1 & 2,  then with 
group 1, 2 and 3 and then 
the whole alphabet. 

Screen: Phonic Sight Word  
Sequence Placement Test.

Event-based news 
devised upon an 
event that occurred 
within the day and 
consisting of when? 
who? what? where? 
and why? with joining 
words so or because.

Commence the 
comprehension 
question program. 
Send home each week 
a picture book with 
the associated PLD 
scripted question card. 
Share the parent 
explanation video.

Te
rm

 3

PA skills applied to 
the words presented 
in the reading and 
spelling tasks.

Stage 1 target 2 
digraphs (two letters 
representing one sound) 
sh, ch, th (voiced), th 
(un-voiced), oo (long), 
oo (short), ee, ck, wh 
and qu

Repeated practice of 
group 1 and 2 sounds 
with smaller letters, 
starting points, verbal 
cues and in the 
context for formation 
on lines.

HFW’s (sound-out and 
stop and think) as, was, 
is, his, to, be, have, of

HFW’s with digraphs.

Reading material and 
tasks should consolidate 
CVC alphabet words 
while introducing CVC 
words with stage 1 target 
1 digraphs.  
Screen: Stage 1 Early 
Reading Profile.

Spelling words should 
continue to consolidate 
CVC alphabet words while 
introducing CVC words with 
stage 1 target 1 digraphs.

Screen: Phonic Sight Word  
Sequence Placement Test.

Activity Retells 
recounted each week, 
consisting of what 
was made? What was 
used? What were the 
steps?

Share with parents  the 
video on early reading 
acquisition. 

O
nl

in
e 

Co
ur

se
s

Se
m

in
ar
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Term 1 Term 2
Pre-literacy Instruction: Preparation for reading & spelling Commencement of the early reading & spelling program

Explicit Instruction
In order to prepare students for the early literacy program scheduled from Term 2, 
first pre-reading and pre-spelling skills need to be targeted. This targeted instruction 
must commence from week 1 in Term 1 and be delivered both at a whole class 
level plus within small group work. The following list of skills require simultaneous 
instruction throughout Term 1.

Skill Area 1: Alphabet Sounds (with an emphasis on lower case and sounds):

Skill Area 2: Lower-Case Letter Formation

Skill Area 3: Phonemic Awareness:
Blending 3 Phonemes (for decoding) Segmentation (for spelling)

 

Progress Check
In week 6, following daily explicit instruction, review how the pre-literacy skills are 
developing using the following short sub-tests from the Foundation Pre-literacy 
Screen:

• Subtest 1b: Phonemic awareness blending
• Subtest 2: Alphabet sound recall
• Subtest 3: Phonemic awareness segmentation
• Subtest 4 (optional): Alphabet recall and formation

Week 10 repeat the Foundation Pre-literacy Screen subtest to determine the 
students who have sufficient alphabet knowledge and blending ability to support  
decoding which is scheduled to commence from Term 2. 

Catering for Range in Ability
On the basis of the testing in week 10, group students in the following manner, so 
that targeted group teaching can be scheduled from the outset in Term 2.

• The students starting to decode and/or are very close to decoding (i.e. with high 
alphabet sound scores of 21-26/26 and high blending and segmenting scores 
(i.e. 80-100%)

• The students who are acquiring their pre-literacy skills but who require further 
instruction (i.e. 12-19/26 for alphabet sound recall and 20-40% blending and 
segmentation scores.)

• The students who are far from starting to decode: (i.e. very low alphabet sound 
knowledge and 0% scores for blending and segmenting.)

Explicit Instruction
Continue to develop pre-literacy skills at a whole class and small group level. This 
will include daily attention to the following areas:

• Alphabet sound recall (for decoding)
• Alphabet formation (for spelling and writing)
• Phonemic awareness blending (for decoding)
• Phonemic awareness segmentation (for spelling and writing)

If the testing at the end of Term 1 indicated that students are ready for decoding, 
commence introducing CVC decoding tasks. If a large proportion of the students are 
ready for decoding, then integrate this instruction at a whole class level. If a small 
group is ready for decoding, then present the daily reading instruction at a small 
group level. 
Initially commence the reading instruction with opportunities to sound-out regular 
CVC words comprised only of the alphabet. These words are ideally presented in 
games, on cards and in an enlarged accessible format. Early decodable readers are 
also appropriate to introduce to this group within Term 2. 
CVC with group 1 sounds CVC with group 1 & 2 sounds

CVC with group 1, 2 & 3 sounds CVC with the entire alphabet

Teach the regular alphabet based high frequency 
words.  
By mid Term 2, if students have adequate 
pre-spelling skills (i.e. letter formation and 
segmentation ability) commence a CVC spelling 
program. Students with immature letter formation 
ability and segmentation skills, can commence 
spelling activities with PLD’s First Spelling Words 
and the use of Wikki Stix. For other students 
CVC spelling words can be written. Remember, 
repeated practice is typically required.

Progress Check
In week 6 following the intensive instruction, review skill development. Present the:

• Foundation Early Reading Profile for the students who are beginning to read.
• The Foundation Pre-Literacy Screen is only to be presented to  the ‘pre-literacy 

students’ who are not yet starting to decode words.
In week 10, schedule the End of Term 2 ‘Phonic Sight Word Sequence’  whole class 
spelling assessment. For many students at this point in time, they will only complete 
the CVC list words.

Catering for Range in Ability
It is important to continue to review the test results and refine the groupings of 
students, so that each group can receive the appropriate leveled tasks relative to 
their skill development.

• It is likely that the students in the pre-literacy group have reduced in number. 
It is common that they are continuing to expand their alphabet knowledge, 
but that their phonemic awareness (blending and segmentation skills) may be 
inhibiting their ability to commence decoding and spelling tasks.

• The majority of the class should have commenced decoding and spelling 
CVC words. It's typical for the students to be non-automatic readers as they 
more commonly verbalise each letter sound when engaged in decoding. Letter 
formation when spelling is still typically effortful at this stage in the year. 

The Foundation Reading Profile will establish the type of home reading and Guided 
Reading material that students require. The end of term spelling screen will 
determine the students who are ready to progress onto digraphs in semester two.

Literacy

Learning to 
Blend Three  
Phonemes

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A phonemic awareness program  
preparing children for reading

Literacy

Learning  
to Segment  
CVC Words

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A phonemic awareness program  
preparing children for spelling

Literacy

Preparing  
for reading

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A phonemic awareness program targeting  
onset and rime and phoneme blending

Learning to Blend 
Three Phonemes

L2B2

Learning to Segment 
CVC Words: Set 2

L2S

Preparing for 
Reading  

CCpfr

LiteracyFirst 
Reading 
Words

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Learning to read CVC words in a progressive  
step by step manner.

First Reading  
Words
CCfrw

WHOLE CLASS TEACHING TERM 1 TERM 1, 2, 3 & 4

Literacy

Preparing  
for Spelling

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A phonemic awarenes program targeting  
CVC segmenting

Literacy

Alphabet the  
multi sensory  
way
foundation font

Incorporating stage 1 phonic concepts

Preparing for 
Spelling  
CCpfs

Alphabet the  
Multi-Sensory Way

CCal/CCalc

SMALL GROUP TEACHING TERM 1 TERM 2 & 3

Home Reader Further 
Practise Books: Set 1 

HRset1

Guided Reading 
Books: Set 1

SRmulti1

FROM TERM 2

Learning To Blend Three Phonemes (4-5 years)  PLD Organisation Pty. Ltd.

?
Blending Three Sounds 

Instructions:  
Can you guess this picture?  

It’s a picture of the … “s” (1-2 second pause) “u” (1-2 second pause) “n”?

If students experience difficulty blending the three sounds:

1. Repeat the sounds: 

• “s” (1-2 second pause) “u” (1-2 second pause) “n” 

• “s” (1-2 second pause) “u” (1-2 second pause) “n”  

• “s” (1-2 second pause) “u” (1-2 second pause) “n”?

2. Reduce the pausing between the sounds: 

• “s” (½ second pause) “u” (½ second pause) “n” 

• “s” (½ second pause) “u” (½ second pause) “n”?

3. Reveal the picture while continuing to present the sounds “s”… “u”… “n”?

For best results, present one set (4 cards) of this quick guessing 
game two or three times a day.

Literacy
Stage 1 
Phonic Bingo 
Games

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Facilitating reading skill development  
through repeated practise

Stage 1 Phonic 
Bingo Games

G1

Learning to Segment CVC Words  PLD Organisation Pty. Ltd.Learning to Segment CVC Words  Map  PLD Organisation Pty. Ltd.

What are the sounds in the word... ‘map’?

G
ro

up
 1

s  a  t  p  i  n G
ro

up
 2

d  h  e  r  c  m

G
ro

up
 3

g  o  u  b  f  l G
ro

up
 4

j z x y k q w v

Guided 
Reading

Set 1

Reading book 

VC & CVC  
With limited basic 
sight words and 
minimal phonic 
concepts

Foundation
Pre-Primary (WA), Transition (NT), Reception (SA), Prep. (QLD, VIC, TAS), Kindergarten (NSW, ACT)
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Term 3 Term 4
Full reading & spelling program, while introducing daily writing Full reading, spelling & writing program

Explicit Instruction
While every class is different, it is likely that the following should be targeted:

• Consolidation of the alphabet sounds while introducing common digraphs 
(such as sh, ch, th, oo (long), oo (short), ee, ck, qu, wh.

• Continue to develop letter formation skills (further details on the following page)
• Decoding and spelling with CVC words and also early digraphs.
• Teach high frequency words. 

As spelling ability progresses, it is appropriate to increase the focus on writing tasks. 
It is recommended that the daily allocated writing tasks involve a combination 
of generative writing (in which phonetic spelling will occur) and phonic dictation 
(commencing at a CVC level with minimal irregular high frequency words). Below are 
some examples of short structured writing tasks taken from First Writing Tasks.
        Simple Sentence construction:  Self generated writing:

Progress Check
In week 6 following another period of targeted instruction, review skill development 
through presentation of the:

• Foundation Early Reading Profile (so that reading books can be adjusted). 
• If a small group of students are still unable to read and spell the Foundation 

Pre-Literacy Screen is still relevant to track the development of the alphabet  
and phonemic blending and segmentation skills. 

In week 10, schedule the End of Term 3 ‘Phonic Sight Word Sequence’  whole class 
spelling assessment.

Catering for Range in Ability
On the basis of the testing cycles, continue to refine the groupings and needs of the 
students. 
Reading groups:

• It is anticipated that while some students will require pure CVC reading material, 
other students are ready for reading material that also integrates early digraphs 
and sight words. 

Spelling groups:
• Each class typically has students who require a modified approach to 

CVC spelling words (with Wikki Stix and First Spelling Words), while others 
require hand written CVC spelling tasks and other students are learning and 
consolidating early digraph-based spelling words. 

Explicit Instruction
Continue whole class explicit instruction sessions targeting the broad range of  areas 
of need. While every class is different, it is likely that the following should be targeted:

• Consolidation of the alphabet sounds and common digraphs (such as sh, ch, th, 
oo (long), oo (short), ee, ck, qu and wh; while introducing CCVC and CVCC.

• Continue to develop letter formation skills with a focus on line placement.
• Teach the high frequency words.
• Decoding and spelling with CVC words and also early digraphs.

It is anticipated that reading groups may appear similar to the following: 

The spelling words provided to the class will also differ. Templates and words have 
been taken from the Phonic and Sight Word Sequence.

Progress Check
In week 6 following another period of intensive instruction, review skill development 
through presentation of:

• Foundation Early Reading Profile for the students who are reading
• The End of Term 4 ‘Phonic Sight Word Sequence’ whole class spelling 

assessment. 
This will provide handover information to the Year 1 class teachers. If students are 
having difficulty acquiring CVC reading and spelling, complete the screen on page 
20 (of this booklet) and can provide in the handover to Year 1 teachers. 

Catering for Range in Ability
Repeated practice at a student's area of need (or development) is what is required. 
Progressing students too quickly through the levels is not recommended. Factors 
such as a history of ear infections, family members who have had literacy issues, 
past (and or present) speech and language delays are some of the factors that may 
indicate students typically require additional time and opportunities to rehearse 
skills. A strong grounding in this important year of schooling sets students up for 
later success.
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What are these sounds?

th th
as in thumb as in feather
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What is this sound?
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s in as in tick, tock, c
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What is this tricky consonant?

as in quack

Punch
Hole

Punch
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Punch
Hole
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as in whip

What is this sound?

ch
What is this sound?

sh
as in hush

What is this sound?
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as in bee

longshort

What are these sounds?

oo oo
as in look as in moon
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Early Reading Profile: Tracking the emergence of early decoding and word reading

Name of Student                                                                                                School Year

Administered by                                                                                                 Date Tested

Single Word Reading
Instructions: “Read the following words. They begin easy and gradually get more difficult. I will tell you when to stop.”

Excercise 1: VC Words (Refer to Test Sheet 1) Accuracy Reading Strategies Observed

at it in is on
____/5 =________%

 Blending each letter  

 Whole word reading  

Excercise 2: CVC Words (Refer to Test Sheet 1) Accuracy Reading Strategies Observed

pin tap sit hat kit
______/10 

=________%

 Blending each letter  

 Onset & rime reading

 Whole word reading  

 Other
net run jog gum win

Excercise 3: CVC Words With Early Stage 1 Phonics (Refer to Test Sheet 1) Accuracy Reading Strategies Observed
shop chin that shed rich

______/20 

=________%

 Blending each letter  

 Onset & rime reading

 Whole word reading  

 Other

rash thin thick much them

moon hook feed weed luck

took queen shoot when quit

Excercise 4: CCVC and CVCC Words (Refer to Test Sheet 2) Accuracy Reading Strategies Observed

skip smell trip slip glad
______/10 

=________%

 Blending each letter  

 Whole word reading  

 Other
sank wink camp held gold

Excercise 5: Words With Late Stage 1 Phonics (Refer to Test Sheet 2) Accuracy Reading Strategies Observed
sport away never spark train

______/10 

=________%

 Blending each letter  

 Onset & rime reading

 Whole word reading  

 Other
faint under sharp noise enjoy

Excercise 6: Stage 2 Words (Refer to Test Sheet 3 in the Stage 2 section) Accuracy
strap shrunk splint scrap thirty scream tie

______/20 

=________%

nurse toadstool scorch ground pillow knife clue

slippers saw blew dusty flower smoke

Excercise 7: Stage 3 Words (Refer to Test Sheet 3 in the Stage 2 section) Accuracy
ignore frighten cringe pledge struggle career abroad

______/20 

=________%

doubt breakfast actor photoraph scratch quench cupboard

tasty kidney smear beneath anyone parent

Negative Observations (suggesting further skill development is required, even if the student scored 100%):
i.) Is the letter naming (rather than alphabet sounds) complicating decoding efforts?   Yes  No
ii.) Is phonic knowledge limiting decoding/reading performance?  Yes  No
iii.) Is the student experiencing difficulties blending while decoding?  Yes  No
Note: the exercise at which the student’s speed of processing increases (i.e they slow down when reading).

68      First Writing Activities  PLD Organisation Pty. Ltd

Written News - Event Based News (Level 1)

Name:_________________________________________

 
 When?

 
 Who?

 
 What?

 
 Where?

Draw a picture of your news.

Teacher Marking Guide - The student:

Literacy

Correctly spelled CVC words?  Yes   No

Handwriting
Wrote words on the line?  Yes   No

Spelled phonetically, representing dominant sounds  
(e.g. home – hom)?  Yes   No

Used lower case letters?  Yes   No
Used proper pencil grip?  Yes   No

Was able to read writing efforts back to an adult?  Yes   No Language Completed sentences with appropriate words?  Yes   No
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Generating Narrative from Pictures (Level 2) 

Story: The Hen’s Nest Name:_________________________________________

Teacher Marking Guide - The student:

Literacy

Included spaces between each word?  Yes    No

Handwriting
Wrote words on the line?  Yes    No

Correctly spelled CVC words?  Yes    No Used lower case letters?  Yes    No

Spelled phonetically, representing dominant sounds 
(e.g. home – hom)?  Yes    No

Used proper pencil grip?  Yes    No

Language Completed sentences with words 
that match the pictures?  Yes    No

Was able to read writing efforts back to an adult?  Yes    No

The hen has

The hen sat

The hen made
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Generating Narrative from Pictures

Picture Sequence Cards: The Hen’s Nest
Please Note:  PictUre cards are not in order. Students are required to cut out, correctly sequence and then glue onto their 

writing template.
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Generating Narrative from Pictures

Picture Sequence Cards: The Hen’s Nest
Please Note:  PictUre cards are not in order. Students are required to cut out, correctly sequence and then glue onto their 

writing template.
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Generating Narrative from Pictures

Picture Sequence Cards: The Hen’s Nest
Please Note:  PictUre cards are not in order. Students are required to cut out, correctly sequence and then glue onto their 

writing template.

Re
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g 

G
ro

up
 A

Re
ad

in
g 

G
ro

up
 B

Guided 
Reading

Set 1

Reading book 

VC & CVC  
With limited basic 
sight words and 
minimal phonic 
concepts

Home 
Reading

Set 1

Reading book 

VC & CVC
Limited sight 
words: e.g.  is, a, 
and, the

Guided 
Reading

Set 2

Reading book 

CVC, CCVC 
& CVCC  
With increased 
length some sight 
words and phonic 
concepts

Home 
Reading

Set 2

Reading book 

CVC, CCVC 
& CVCC
Early stage 1 
phonics, with 
limited length 
basic sight words
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Sound Out as You Spell (Template)

Rating completed by:
 Teacher
 Peer
 The Student

•	 Sounded	out	the	word	correctly	using	fingers?  Yes  No

• Wrote words in alternating colours, with individual sound/ segment/   Yes  No 
syllable	in	each	box?

•	 Demonstrated	correct	spelling	of	words?	  Yes  No

144 Phonic and Sight Word Sequence   PLD Organisation Pty. Ltd.

Sound Out as You Spell (Template)

Rating completed by:
 Teacher
 Peer
 The Student

•	 Sounded	out	the	word	correctly	using	fingers?  Yes  No

• Wrote words in alternating colours, with individual sound/ segment/   Yes  No 
syllable	in	each	box?

•	 Demonstrated	correct	spelling	of	words?	  Yes  No
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Sound Out as You Spell (Template)

Rating completed by:
 Teacher
 Peer
 The Student

•	 Sounded	out	the	word	correctly	using	fingers?  Yes  No

• Wrote words in alternating colours, with individual sound/ segment/   Yes  No 
syllable	in	each	box?

•	 Demonstrated	correct	spelling	of	words?	  Yes  No

b e g
s i t
r u n
y e s
t e n
h a d 

th e n
th a t
th e m
 f oo d
 m oo n 
 t  oo th

f r o m
s t o p
p l a n
d r u m
t r i p
s w i m 

SEM
ESTER O

N
E

SEM
ESTER TW

O

LiteracyFirst 
Spelling
 Words

Set 1

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Learning to spell CVC words in a progressive  
step by step manner.

LiteracyFirst 
Spelling
 Words

Set 2

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Learning to spell words with phonic concepts  
sh, ch, th, oo, ee, ck and CCVC and CVCC blends

First Spelling  
Words: Set 1

CCfsw

First Spelling  
Words: Set 1

CCfsw2

Template to size

Decoding 
and Spelling
Games

Literacy

              Year                Year

     1 & 2      3, 4, 5 & 6

       E
ar

ly
 Y

ea
rs 

   F
oundation

YEAR 
LEVEL

For targeted small group and home programs

Stage 1

Stage 1 Decoding 
and Spelling Games

Bsw1

TERM 2

Template to size

              Year                Year

     1 & 2      3, 4, 5 & 6

       E
ar

ly
 Y

ea
rs 

   F
oundation

YEAR 
LEVEL

Multiple genre presented at different levels to  
cater for the range in writing ability within the  
junior primary classroom.

Literacy

First  
Writing 
Activities

First Writing 
Activities

Mfwa

TERM 3 & 4 FULL YEAR  
PROGRAM

TERM 3 & 4

Literacy

Phonic and 
Sight Word  
Sequence
Revised Edition

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Outlining the relationship between letters and sounds

Phonic and Sight 
Word Sequence

Bpsw

FULL YEAR  
RESOURCE

LiteracyAlphabet 
Sound 
Charts Foundation

Font

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A multi-sensory approach to teaching alphabet sounds 
through listening, seeing and saying

Literacy

Phonic 
Charts

Stage 1

Representing the phonic and sound structure of words

Alphabet Sound 
Charts
CHal

Phonic Charts:  
Stage 1
CHph1

DISPLAY CHARTS

Home Reader Further 
Practise Books: Set 2 

HRset2

Guided Reading 
Books: Set 2

SRmulti2

Home 
Reading

Set 2

Reading book 

CVC, CCVC 
& CVCC
Early stage 1 
phonics, with 
limited length basic 
sight words

Foundation
Pre-Primary (WA), Transition (NT), Reception (SA), Prep. (QLD, VIC, TAS), Kindergarten (NSW, ACT)
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Foundation
Pre-Primary (WA), Transition (NT), Reception (SA), Prep. (QLD, VIC, TAS), Kindergarten (NSW, ACT)

Term 1 Term 2 Term 3 Term 4
Gross Motor: promoting core strength and good posture
Repeated Practice of:
• Ball kicking, throwing and catching
• Hopping and skipping activities
• Balancing on one foot at a time

Repeated Practice of:
• Monkey bars and complex obstacle 

courses
• Team ball sports
• Tiptoe walking

Repeated Practice of:
• Core strength activities – e.g. tug 

of war, scooter board games, fit ball 
activities

Repeated Practice of:
• Core strength activities – e.g. carrying 

bucket of bean bags, knee walking, 
‘Simon Says’ game

Fine Motor: promoting functional pencil grasp and efficient handwriting
Repeated Practice of:
• Threading small beads, tweezer and 

tong activities
• Using dominant and helper hand 

together 
• Letter formation emphasising verbal 

cues, starting points, and direction for 
s,a,t,p,I,n and m,r,h,e,d,c

Repeated Practice of:
• Scissors  - using correct grasp to cut 

complex shapes and curves
• Drawing a person with at least 6 body 

parts
• Letter formation emphasising verbal 

cues, starting points, and direction for 
f,l,g,o,u,b and w,j,v,k,z,y,q,x  

Repeated Practice of:
• Scissors  - using correct grasp to cut 

complex shapes and curves
• Using correct pencil grasp with helper 

hand holding paper steady
• Letter formation emphasising correct 

formation and line placement for 
s,a,t,p,I,n and m,r,h,e,d,c

Repeated Practice of:
• Scissors  - using correct grasp to cut 

complex shapes and curves
• Using correct pencil grasp with helper 

hand holding paper steady
• Letter formation emphasising correct 

formation and line placement for 
f,l,g,o,u,b and w,j,v,k,z,y,q,x

General Letter Formation Refined Letter Formation and Line Placement
Explicit Instruction 
Weeks 1-5: Group 1 - s, a, t, p, i, n
Weeks 6-10: Group 2 - m, r, h, e, d, c

Explicit Instruction 
Weeks 1-5: Group 3 - f, l, g, o, u, b
Weeks 6-10: Group 4 - w, j, v, k, z, y, q, x

Explicit Instruction 
Weeks 1-5: Group 1 - s, a, t, p, i, n
Weeks 6-10: Group 2 - m, r, h, e, d, c

Explicit Instruction 
Weeks 1-5: Group 3 - f, l, g, o, u, b
Weeks 6-10: Group 4 - w, j, v, k, z, y, q, x

Initially the tasks facilitate repeated practice of the letters at a Step 1 level, with 
starting points and letter shapes. Students progress to Step 2 tasks which remove 
the letter shapes and provide starting points only.

Progress Check (optional): Foundation Pre-Literacy Screen - subtest 4.

Within the Step 3 tasks facilitate repeated practice of smaller letters, with starting 
points, letter shapes and in the context of line placement. Step 4 increases the 
complexity further with multiple letters and again line placement.

Progress Check (optional): Letter Checker screes are also available within Mlff2

Movement and Motor

Letter  
Formation for 
Little People
Foundation Font

Step 2

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

An early childhood  approach to  
instructing  letter formation

Letter Formation for 
Little People Step 2

Mlff2

Movement and Motor

Alphabet sounds & formation on the basis  
of scripted verbal cues

Alphabet  
Finger Tracing 
and Rainbow 
Writing

Alphabet Finger 
Tracing & Rainbow 

Writing    CCaft

FULL YEAR
Template to size

Movement and Motor

Cutting corners and curves

Developing 
Cutting  
Skills

Step 2

Developing Cutting 
Skills: Step 2

Mcs4

Template to size

Movement and Motor

Preparing
Children for
Handwriting

Step 1

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

The range of motor skills that support handwriting

FULL YEAR FINE AND GROSS MOTOR

 Letter Formation For Little People - Step 2     PLD Organisation Pty. Ltd. 9

Level 1a
With starting points and  

letter shape guide

This letter makes 
 the sound “s”

Forming Rainbow Letters 
Providing repeated practice. 

Start on 
the dot.1 Say the cue 

words as you 
write the letter.

2Stay in the 
path.2 “Around back... 

around forward.”

Repeat until  
all letters are 
completed.

4

In
st

ru
ct

io
ns

:

     

Correct posture?

 Yes

 No
    

Correct grip?

 Yes

 No
    

Correct cue said when writing?

 Yes

 No
    

Correct formation?

 Yes

 No
   

“Around 
back... 
around 

forward.”

O
b

se
rv

a
tio

ns
:

snake

Change colour 
and repeat steps 
1-4 to make 
rainbow letters.

5

10 Letter Formation For Little People - Step 2     PLD Organisation Pty. Ltd. 

Start on 
the dot.1 2 Circle your 

best letter.4

In
st

ru
ct

io
ns

:

     

Correct posture?

 Yes

 No
    

Correct grip?

 Yes

 No
    

Correct cue said when writing?

 Yes

 No
    

Correct formation?

 Yes

 No
   

“Around 
back... 
around 

forward.”

O
b

se
rv

a
tio

ns
:

Level 1b
With starting points only.

This letter makes 
 the sound “s”

Forming Letters 
Providing repeated practice. 

snake

Say the cue words 
as you write the 
letter.

“Around back... 
around forward.”

Repeat until  
all letters are 
completed.

3

SEMESTER 1 TEMPLATES

STEP 1 STEP 2
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Level 2a
Single letters with starting 
points, letter shape guide 

and line placement.

snake

Forming Letters 
Introducing lines with new cue wordsar

ound

a
r o

u
n

d

BUMP

This letter 
makes the 
sound “s”

Start on 
the dot.1

In
st

ru
ct

io
ns

:

BUMP the 
baseline.3

     

Correct  
posture?

 Yes

 No
   

Correct position 
of helper hand?

 Yes

 No
    

Correct cue said  
when writing?

 Yes

 No
   

Correct  
formation?

 Yes

 No
   

Correct line 
placement?

 Yes

 No
   

“Around... 
around...  
BUMP...  

and stop”

O
b

se
rv

a
tio

ns
:

Say the cue words as 
you write the letter.2 “Around... around...  

BUMP...  and stop”

Repeat until all letters 
are completed.4

72 Letter Formation For Little People - Step 2     PLD Organisation Pty. Ltd. 

Level 2b
Single letters- with 

 increasing complexity

Forming Letters 
Developing Independence 

This letter 
makes the 
sound “s”ar

ound

a
r o

u
n

d

BUMP

snake

Start on 
the dot.1

Circle your  
best ‘Go’ letter.

In
st

ru
ct

io
ns

:

BUMP the 
baseline.3

     

Correct  
posture?

 Yes

 No
   

Correct position 
of helper hand?

 Yes

 No
    

Correct cue said  
when writing?

 Yes

 No
   

Correct  
formation?

 Yes

 No
   

Correct line 
placement?

 Yes

 No
   

“Around... 
around...  
BUMP...  

and stop”

O
b

se
rv

a
tio

ns
:

Say the cue 
words as you 
write the letter.

2 “Around... around...  
BUMP...  and stop” Erase your worst 

letter and re-do.

Before you finish:

Go

Trace

Follow

SEMESTER 2 TEMPLATES

STEP 3 STEP 4

36 Letter Formation For Little People - Step 2     PLD Organisation Pty. Ltd. 

Forming and recalling the correct letter formations.

REFERENCE CARD: VERBAL CUES FOR LETTER GROUP 3

hook down... 
and across down

around... 
up... 

and a tail

around...
in a circle

down... 
curve up...
and down

down... 
half up... 

and around

d
o

w
n

ar
ou

nd

up
ta

il

in a
 c

irc
le

                           
   

   
   

 a
ro

u
nd

            
d

o
w

n
ha

lf 
up a

ro
und

ho

ok

d
o

w
n

1

2 across

d
o

w
n

curve u

p

d
o

w
n

lipsfive

octopusgoggles

up book
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Forming and recalling the correct letter formations.

REFERENCE CARD: VERBAL CUES FOR LETTER GROUP 4

down... curve 
up...  

down... 
and curve up

down...
tail...  

and a dot

down... 
and (curve) up

down... 
half up...
around... 
and out

across...   
back down...
and across

down... 
curve up...  
and a tail

around... 
up...
tail...

and a kick

down forward...
 back down

d
o

w
n

curve u
p

d
o

w
n

curve u
p

tai l

d
o

w
n

dot

d
o

w
n

curve u
p

d
o

w
n

ha
lf 

up aroun
d

out

across

across

back
 d

ow
n d

o
w

n

curv

e
 u

p
ta

il

a
ro

un

d

up
ki

ck
ta

il

back
 d

ow
n

d
o

w
n fo

rw
a

rd

wind

jet

violin kangaroo

zip yell

box

quack
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Forming and recalling the correct letter formations.

REFERENCE CARD: VERBAL CUES FOR LETTER GROUP 2

down...  
up and over...
up and over

down...  
up... 

and curve

down...
 half up and over

push forward...  
and up... 

and around

around...  
up high... 
and down

around

d
o

w
n

up

curve

d
o

w
n

ha
lf 

up
an

d over

push forw
ard

 &
 u

p

a
ro

u
n

d

a
ro

un
d

up
 h

ig
h

d
o

w
n

a
ro

un
d

d
o

w
n up

 an

d over

up
 an

d over

mix

rabbit

hot

egg

car

dig
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Forming and recalling the correct letter formations.

REFERENCE CARD: VERBAL CUES FOR LETTER GROUP 1

around back... 
around forward

around...
up... 

and down

down... 
and across

down...
up... 

and around

down... 
and a dot

down...
up and over

a
ro

un
d

up

d
o

w
n

d
o

w
n

1

2 across

d
o

w
n

u
p

a
ro

u
n

d

d
o

w
n

dot

d
o

w
n up

 a
nd

 o

ver

snake apple

tiger pop

itchy nose

Template to size

Movement and Motor

Step 2

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

The range of motor skills that support handwriting

Preparing
Children for
Handwriting

 

When children first begin to draw using crayons, pencils or brushes they use a dagger grasp. In a natural developmental 
sequence they will hold the writing implement in a variety of grasps until they settle on a functional tripod grip for handwriting. 
The developmental sequence is a result of neurological and physical growth in the child.
As we look below at the development of different grasps and drawing skills we can observe that there is a natural progression 
as the child’s fine motor skills develop. The complexity of the drawing skills increases as the child develops more control over 
the pencil or crayon in his or her hand. See the following pages for more information.

12 Months to 2 Years
• Development of fine pinch grip and precise release of small objects
• Both hands develop skilled function and work together
• Crayon is held initially in the palm (Palmar Supinate or Dagger grasp pictured right).  

Movement mainly occurs from shoulder, the arm and hand move as a unit.
• Makes marks on paper with crayon
• Vigorous scribble in imitation
• Scribbles spontaneously
• Draws a stroke then obliterates by scribbling
• Imitates drawing a vertical line

2 Years To 3 Years
• Crayon or tools may be held across all fingers, with the palm facing down. Digital Pronate grasp  

(pictured right) movement mainly occurs at the elbow, the forearm and hand move as a unit.
• Imitates drawing a circle
• Copies a horizontal line
• Copies a vertical line
• Draws 2 or more strokes when attempting to copy a cross

3 Years To 4 Years
• The fingers (often all four) are held on the pencil shaft opposite the thumb. Quadropod grasp (pictured 

top right).Movement can occur from the wrist, the hand moves as a unit with the fingers static. Static 
Tripod grasp (pictured bottom right). Adjustments to the pencil are made with the opposite hand (3½ - 4 
years).

• Copies a circle
• Imitates a horizontal cross
• Imitates a zig zag line
• Joins two dots
• Draws a diagonal stroke by following a continuous dotted line
• Traces over a diamond shape (rounded corners)
• Draws a man with a head and one other body part e.g. arms, legs
• Traces and stays on most of the time a 7cm wide horizontal line.

4 Years To 6 Years
• Child developing ability to manipulate objects between the fingers and palm and rotate objects  

with the fingers.
• Uses a Static Tripod grasp (pictured right) of a pencil consistently
• Developing fine control to manipulate a pencil
• The thumb, index and middle fingers work as a unit for precise control of the pencil, the ring and little 

fingers provide support. Horizontal movement across the page occurs at the wrist elbow and shoulder  
(4½ to 6 years).

• Copies a diagonal line, a square, a diagonal cross, circle and triangle
• Draws a man with a head, arms and legs
• Colours in a simple picture staying mainly within the lines (no more than 0.6 cm)
• Draws a man with a head, trunk, arms, legs, feet and three facial features
• Connects a series of dots to make a simple drawing

Dagger

Pronate

Quadropod

Static Tripod

Static Tripod

PLD’s programs that develop the above skills can be viewed by searching the codes: Mpw, WBpw, Ppw, Mhu4, Mprd, Mlff/Mlfc,  
DSPPf/DSPPc, DSY1f/DSY1c on www.pld-literacy.org  mail@pld-literacy.org  Phone: +61 (08) 9227 0846

This information sheet can be downloaded and distributed providing PLD’s logo and contact details are not removed.  PLD Organisation Pty. Ltd. 
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Key Area: Movement and Motor
The Development of  
Appropriate Pencil Grip
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Oral
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Movement
& Motor

 

Children should progress through the following  
Stages 1 to 4 in order to develop good cutting skills.

Stage 1 
 Children learn to hold scissors appropriately and to open  
and close scissors.
Children learn to place their thumb in the top ring of the  
scissors and their two or three fingers in the bottom ring. 
At this early stage it is recommended that adults prompt 
children to produce the ‘thumbs up’ sign before taking hold of 
the scissors. If students require muscle strengthening or hand 
coordination practice, play a game of “Open Shut Them!”

Stage 2 
Children learn to hold and snip paper.
Children learn to hold the paper in their non-cutting hand  
and to open the scissors, push the blade forward and shut the 
scissors resulting in snips to paper. Remember ‘Thumps Up’.

To Make Snips...

“Open the scissors.” 

“Push the blades forward.”

“Shut the scissors.”

A Note About Dominance
Research suggests that the majority of children show a 
dominant preference by 3 years and most by school age, 
however some actually establish dominance as late as 8 or 9 
years old. Making  
a preference is important as it allows the child to develop skill 
and endurance with that hand.
If a child has not yet made a preference, it is suggested that the 
child be encouraged to participate in activities: 
• that involve crossing the midline,
• that use both hands together,
• where both are active and 
•  where one hand does the work and the other one assists. 
Don’t try to choose the dominant hand but observe which hand 
is used the most often or is more skilful. It may also be helpful to 
refer the child to an Occupational Therapist for an assessment, 
prior to commencing year one.

Developmental Norms  
For Children Learning  
To Cut With Scissors
At age 2 - 2½ years... 
Child is able to open and shut scissors with two hands.

Developmental Norm
At age 2½ - 3 years...  
Child is able to snip paper. Child holds scissors in one  
hand (dominant hand is not likely established at this stage).  
The paper may be held by an adult.

Two or three fingers 
 in the bottom ring 

of the scissors.

Thumb in the top ring 
of the scissors.

‘Thumbs Up’ 
Prompt children to  
produce the ‘thumbs up’ 
sign before taking hold  
of the scissors.

Thumb in  
the top ring.

Thumb up 
on paper.

The adult may hold  

the paper if needed.
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Key Area: Movement and Motor
Developing Cutting Skills
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Key Area: Movement and Motor 

Now that I am 5 years old...
I should be able to;

Tips for Home
• Have your child help with household chores, 

eg: setting the table, packing away toys, or 
putting clean crockery and cutlery away.  
It’s great for matching and sorting.

• Encourage your child to be as independent  
as possible in dressing, eating, and grooming 
(ie: teeth brushing, hair brushing).

• Try and build some table activity time into 
your day, drawing, cutting and gluing. Use 
a wide variety of materials, and writing 
implements to keep it interesting.

• Grab a ball and throw it, kick it, bounce it  
and catch it!

• Play some outside games, eg: skipping with 
a rope, races that involve hopping, skipping, 
jumping, running, balancing.

• Join in activities with your child. It is more  
fun to play together.

Causes For Concern
• Avoids or has difficulty with hand activities, 

eg: drawing, puzzles, scissor use.
• Difficulties with dressing or eating.
• Stumbles or falls frequently or often bumps 

into people or objects.
• Has trouble keeping their eyes on what  

they are doing.
• Avoids or dislikes messy play or  

unexpected touch. 
• Seems very busy and isn’t able to calm or 

quiet self.
• Avoids or dislikes equipment that is fast 

moving or off the ground, eg: swings, 
roundabouts.

• Difficulty matching colours, sizes and shapes.

Fine and Gross Motor Developmental Milestones

Should you have any concerns about 
your child’s development, consult an 

Occupational Therapist.

Use My Body
• To pedal a small trike 

around objects and  
make U turns

• Run around obstacles and 
turn corners with speed

• Walk up and down stairs 
with alternate feet

• Begin to bounce a large ball
• Balance on one foot for  

the count of 10
• Walk on tip toe
• Walk backwards
• Begin to jump rope
• Hop on one foot for several hops
• Balance on a wide beam
• Begin to skip on one foot
• Catch and throw a beanbag

Use My Hands
• Use my pencil to draw a person and some simple objects
• Fasten small buttons and use a zipper
• Cut out large shapes with scissors
• Screw and unscrew lids, nuts and bolts
• Cut food with knife
• Brush my own teeth
• Colour in a simple picture

Make Sense of the World
• Know most of my colours
• Use my eyes to follow moving objects
• Count up to 10 objects aloud
• Feel objects without looking and can identify  

simple shapes and objects
• Copy simple patterns
• Differentiate differences in size
• Complete an unfinished drawing
• Start to notice when something is missing

PLD’s programs that develop the above skills can be viewed by searching the codes: Mprd, Mcs4, Mlff/Mlfc, DSY1f/DSY1c, DSS1f/DSS1c on 

www.pld-literacy.org  mail@pld-literacy.org  Phone: +61 (08) 9227 0846
This information sheet can be downloaded and distributed providing PLD’s logo and contact details are not removed.  
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PARENT EDUCATION DOWNLOADS

• Sitting back in my chair.
• Back straight and leaning slightly forward.
• Feet are flat on the floor.

Am I Ready to Handwrite?Am I Ready to Handwrite?

Do I have good posture?

The pencil is held between the pads 
of my index finger and thumb 
(of my writing hand). 

Do I have good pencil grip?

The paper is tilted and 
held steady with my 
non-writing hand.

Do I have the paper 
ready to write on?

This keeps my hand 
steady so that my 
fingers can do the work.

Now I am ready 
to handwrite.

Right handed writers
 tilt the top, right, 

corner of the 
page up.

Left handed writers 
tilt the top, left, 

corner of the page up.

www.pld-literacy.org
ISBN  978-1-921560-77-4

© PLD Organisation Pty. Ltd.

Do I have the heel, 
of my writing hand, 
on the paper?

Am I Ready to 
Handwrite?

Phw

CLASSROOM 
POSTER

PLD's Structured 
Synthetic Phonics 
(SSP) alphabet letter 
of presentation 
order is matched 
with the letter 
formation order. 
In this way, when 
learning the 
alphabet sounds 
students are 
simultaneously 
learning to write the 
alphabet sounds.

Available for download at:
 https://pld-literacy.org/downloadable-literacy-resources/

Preparing Children for 
Handwriting: Step 1

Mhu4

Preparing Children for 
Handwriting: Step 2

    Mprd

What makes it easier?
• Big pieces of paper.
• Big crayons, brushes and markers (larger tools en-

sure children use the right muscles and hand and 
finger position for the activity and are less likely to 
adopt incorrect grasps to control the tool).

• Use thick outlines.

www.pld-literacy.org  mail@pld-literacy.org  Phone: +61 (08) 9227 0846
This information sheet can be downloaded and distributed providing PLD’s logo and contact details are not removed.  PLD Organisation Pty. Ltd. 
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Key Area: Movement and Motor

Good Pencil Grip
Literacy

Oral
Language

Movement
& Motor
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Foundation
Pre-Primary (WA), Transition (NT), Reception (SA), Prep. (QLD, VIC, TAS), Kindergarten (NSW, ACT)

Term 1 Term 2 Term 3 Term 4
Speaking in Grammatically Correct and Lengthy Sentences 
Whole Class Instruction (5-10 minutes daily)
Object Description or ‘Show and Tell’ Event-Based News Activity Retells Picture Book Retelling

Explicit Instruction 
Schedule daily short sessions 5-10 
minute sessions. Rather than students 
bringing objects in from home, the 
descriptions are more appropriately 
based upon semantic groups and 
collection of plastic objects. 
For example:
•  Week 1 & 2: Australian Animals
•  Week 3 & 4: Transport
•  Week 4 & 6: Mini-beasts (or insects)
•  Week 7 & 8: Furniture 
•  Week 9 & 10:  

Objects brought 
 in from home.

Program: Mn5

Explicit Instruction 
Schedule daily short sessions focused 
upon outlining an even that has occurred 
or that will occur within the day. The 
sentence outlining the event should 
consist of:
Who? What? When? Where? Why? (with 
a... because... so...) 
For example: 
“Today the class made a picture of our 
houses, because we are talking about 
where we live.”
“This morning we  
sang a song in  
music because  
we are  
practising for  
our assembly.”
“Today the class  
went to the  
library so we 
 could change  
our books.”

Program: Mn5

Explicit Instruction 

Schedule daily short sessions which 
recount an activity which has been or will 
be completed. 
The retell will consist of When? What was 
made? & What was used? … or … - What 
was made? What were 2 steps? (First I …. 
Following this I …..) NO AND THEN AND 
THEN! 
By Term 3 as single word spelling skills 
have progressed, many students can 
utilise the oral language rehearsal as a 
spring board into  
writing.

Program: Mn5 
(and Mfwa for  
writing templates)

Explicit Instruction 

Following multiple readings of a focus 
book over a period of a fortnight, 
students are given the opportunity to 
demonstrate their picture book  retell 
ability.

The retell should consist of a beginning 
(with When? Who? What? Where?), 2 or 3 
events and an ending.

So late in the school year, the fortnight 
could conclude  
with the oral  
rehearsal work  
leading into  
written tasks.

Program: Pbr5 
(and Mfwa for  
writing templates)

Vocabulary and Semantic Development 
Specifically for students with oral language difficulties (10 minutes once or twice a week)
Vocabulary & Syntax  Vocabulary & Semantics  

Explicit Instruction 
Vocabulary with carrier sentences are to be modelled by adults. The children can 
copy and then self generate on the basis of  the following semantic categories:

Explicit Instruction 
Presentation of scripted questioning on the basis of the following semantic categories:

•  Fruit and vegetables

•  Under the Sea

•  Weather and Seasons

•  Animals

•  Mini-beasts (or insects)

•  Jobs people do (or occupations)

•  The zoo

•  Transport

•  At home

•  Food

•  School

Program: Sem5

•  Australian Animals

•  Clothes

•  Under the Sea

•  A birthday party

Supplement the program cards with  
semantic-based plastic items so that the 
enjoyment is maximised while engaging in 
repeated oral language practice.

Program: 10m5

Progress Check (optional) 
An end of semester progress check is located in Semantics Scenes Set 2. This 
information can be used to demonstrate progress and/or used to accompany a 
referral to a speech pathologist.

Progress Check (optional)
End of year progress check from the Semantics Scene Set 2.

Boost Reading Comprehension (through the facilitation of a home program)

Scripted Picture Book Comprehension Questions

Instructions
Provide a book with its corresponding scripted question card each week.           Program: Mc5
Parent training video located at: https://pld-literacy.org/product/comprehension-questions-for-5-year-olds/. 

Progress Check (optional)
The comprehension questions program includes a targeted progress check. It can be presented mid year and/or at the end of the year. The information will provide 
evidence of progress and/or can be used to accompany a referral to a speech pathologist.

First...First... Second...Second... LastLast

Three StepThree Step

Activity RetellsActivity Retells
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When?When?

Make/ 
Going to
make?

Make/ 
Going to
make?

Going to
use?/

Will use?

Going to
use?/

Will use?

Made/
Did?

Made/
Did?

Used?Used?

For retells before the activity occurs.
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TERM 3 TERM 4

Oral Language

Oral language preparation for writing

Developing 
News Telling 
and Narrative 
Skills For 5 

Year Olds

Oral Language

Activity
Retells

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Play, cooking, craft and curriculum 
integration language tasks.

Template to size

Oral Language

Developing oral narrative skills for later  
writing & comprehension

Picture 
Book 
Retelling

Step 2

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Developing News 
Telling & Narrative Skills 
For 5 Year Olds       Mn5

Activity  
Retells
Ar35

Picture Book 
Retelling: Step 2

Pbr5

TERM 1, 2, 3 & 4

Oral Language
Speech 
Development 
Screen

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A simple articulation screen  
for teachers and parents

STUDENTS WITH  
LANGUAGE DELAYS

Oral Language

Semantic 
Scenes and 
Questioning

Set 2

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A school-based or home-based program.

Template to size

              Year                Year

     1 & 2      3, 4, 5 & 6

       E
ar

ly
 Y

ea
rs 

   F
oundation

YEAR 
LEVEL

Oral Language

Developing vocabulary and the ability  
to speak in sentences

10 Minute 
Language 
Games

Set 2

Semantic Scenes & 
Questioning: Set 2

Sem5

10 Minute Language 
Games: Set 2

10m5

Speech  
Development Screen

Ssd

STUDENTS WITH  
SPEECH ERRORS

Oral Language

Comprehension
Questions for
5 Year Olds

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A home or school picture book program

Comprehension 
Questions for 5 Year 

Olds       Mc5

HOME  
PROGRAMS

Template to size

              Year                Year

     1 & 2      3, 4, 5 & 6

       E
ar

ly
 Y

ea
rs 

   F
oundation

YEAR 
LEVEL

Multiple genre presented at different levels to  
cater for the range in writing ability within the  
junior primary classroom.

Literacy

First  
Writing 
Activities

First Writing 
Activities

Mfwa

INTEGRATE WITH WRITING 
TERM 3 & 4

TE
RM

 1

TE
RM

 2

TE
RM

 3

TE
RM

 4

 PLD Organisation Pty. Ltd www.pld-literacy.org PLD Whole School Literacy Strategy     13



Decodable Reading Books 
To maximise gains in the early reading phase, typically the first 18 months of reading, students require access to high quality reading books. 
Quality early reading materials will facilitate the opportunity for students to rehearse their decoding skills in a context that gradually increases in 
complexity and length. Within the designed book lists, sight words and phonic concepts are progressively introduced. Decodable readers typically 
should be viewed as a short-term resource, until students develop fluency and word attack skills.

We recommend the following home reader sets used in conjunction with the recommended screens.  By using the resources together, children 
will be allocated appropriate reading material, and teachers are able to produce evidence of measurable progress each school term within the 
early reading acquisition phase.

Determining the Appropriate Reading Material for Students 

Pr
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n 
(S

A)

Set 1 of the Home and Guided Reading books feature VC and CVC words. 
Prior to allocating these initial reading books, pre-literacy skills (i.e. alphabet sounds 
and phonemic awareness blending) must be taught and screened. This is outlined in 
the Term 1 section on page 10.

The screen on the right (typically presented in week 6 of Term 2) will track 
student's progress in the early weeks of learning to decode VC and CVC words.
Early Reading Profile – Foundation Year
   • Exercise 1: VC Words
   • Exercise 2: CVC Words

Set 2 of the Home and Guided Reading books feature CVC, CCVC, and CVCC 
words. Prior to allocating students these sets, screen again (typically in Week 6 of 
Term 3 and 4).
Early Reading Profile – Foundation Year
   • Exercise 1: VC Words
   • Exercise 2: CVC Words
   • Exercise 3 CVC Words with early Stage 1 phonics
   • Exercise 4: CCVC and CVCC words

Fo
un

da
tio

n 
Ye

ar
Ye

ar
 1

Set 3 of the Home and Guided Reading books feature Stage 1 and limited Stage 2 
phonic concepts. Prior to allocating students these sets, screen again (typically in 
Week 2 of Term 1 and Term 2).

Early Reading Profile – Year 1 and 2
   • Exercise 1: VC Words
   • Exercise 2: CVC Words
   • Exercise 3: CVC Words with early Stage 1 phonics
   • Exercise 4: CCVC and CVCC words
   • Exercise 5: Words with Late Stage 1 Phonics

Set 4 of the Home and Guided Reading books feature Stage 1 and Stage 2 phonic 
concepts with increased length. Prior to allocating students these sets, screen 
again (typically in Week 2 of Term 3 and Term 4).

Early Reading Profile – Year 1 and 2
   • Exercise 1: VC Words    • Exercise 4: CCVC and CVCC words
   • Exercise 2: CVC Words    • Exercise 5: Words with Late Stage 1 Phonics
   • Exercise 3 CVC Words with early     • Exercise 6: Stage 2 Words
                    Stage 1 phonics

Home Reading
Books: Set 1 

HRset1

Guided Reading 
Books: Set 1

SRmulti1

Guided 
Reading

Set 1

Reading book 

VC & CVC  
With limited basic 
sight words and 
minimal phonic 
concepts

Home Reading
Books: Set 2 

HRset2

Guided Reading 
Books: Set2

SRmulti2

Home 
Reading

Set 2

Reading book 

CVC, CCVC 
& CVCC
Early stage 1 
phonics, with 
limited length basic 
sight words

SE
M

ES
TE

R 
2

SE
M

ES
TE

R 
1

SE
M

ES
TE

R 
1

Home Reading
Books: Set 3 

HRset3

Guided Reading 
Books: Set 3

SRmulti3

Guided 
Reading

Set 3

Reading book 
Stage 1 and 
limited stage 2 
phonic concepts 
with increased 
length and further 
sight words

Home Reading
Books: Set 4 

HRset4

Guided Reading 
Books: Set 4

SRmulti4

Guided 
Reading

Set 4

Reading book 
Stage 1 and 2 
phonic concepts  
with increased 
length and further 
sight words 

SE
M

ES
TE

R 
2

Determining the Appropriate Reading Level for Your Students 
We have created labels to ensure the allocation of the books to students is appropriately structured. Download and attach them during the accession process.

Guided 
Reading

Set 1

Reading book 

VC & CVC  
With limited basic 
sight words and 
minimal phonic 
concepts

Home 
Reading

Set 1

Reading book 

VC & CVC
Limited sight 
words: e.g.  is, a, 
and, the

Guided 
Reading

Set 2

Reading book 

CVC, CCVC 
& CVCC  
With increased 
length some sight 
words and phonic 
concepts

Home 
Reading

Set 2

Reading book 

CVC, CCVC 
& CVCC
Early stage 1 
phonics, with 
limited length 
basic sight words

Guided 
Reading

Set 4

Reading book 
Stage 1 and 2 
phonic concepts  
with increased 
length and further 
sight words 

Home 
Reading

Set 4

Reading book 
Stage 1 and 2 
phonic concepts  
with increased 
length and further 
sight words 

Guided 
Reading

Set 3

Reading book 
Stage 1 and 
limited stage 2 
phonic concepts 
with increased 
length and further 
sight words

Home 
Reading

Set 3

Reading book 
Stage 1 and 
limited stage 2 
phonic concepts 
with increased 
length and further 
sight words

Exercise 1 & 2
Exercise 1, 2, 3 & 4

Exercise 1, 2, 3, 4 & 5
Exercise 1, 2, 3, 4, 5 & 6

Applying the Sticker
Cut along the  
dotted line.
Apply the sticker  
to the spine of the  
book, folding in  
the middle.

Book Cover

How the labels relate to  
the reading assessment.

The labels can be downloaded at
https://pld-literacy.org/book-labels
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Early Reading Profile: Tracking the emergence of early decoding and word reading

Name of Student                                                                                                School Year

Administered by                                                                                                 Date Tested

Single Word Reading
Instructions: “Read the following words. They begin easy and gradually get more difficult. I will tell you when to stop.”

Excercise 1: VC Words (Refer to Test Sheet 1) Accuracy Reading Strategies Observed

at it in is on
____/5 =________%

 Blending each letter  

 Whole word reading  

Excercise 2: CVC Words (Refer to Test Sheet 1) Accuracy Reading Strategies Observed

pin tap sit hat kit
______/10 

=________%

 Blending each letter  

 Onset & rime reading

 Whole word reading  

 Other
net run jog gum win

Excercise 3: CVC Words With Early Stage 1 Phonics (Refer to Test Sheet 1) Accuracy Reading Strategies Observed
shop chin that shed rich

______/20 

=________%

 Blending each letter  

 Onset & rime reading

 Whole word reading  

 Other

rash thin thick much them

moon hook feed weed luck

took queen shoot when quit

Excercise 4: CCVC and CVCC Words (Refer to Test Sheet 2) Accuracy Reading Strategies Observed

skip smell trip slip glad
______/10 

=________%

 Blending each letter  

 Whole word reading  

 Other
sank wink camp held gold

Excercise 5: Words With Late Stage 1 Phonics (Refer to Test Sheet 2) Accuracy Reading Strategies Observed
sport away never spark train

______/10 

=________%

 Blending each letter  

 Onset & rime reading

 Whole word reading  

 Other
faint under sharp noise enjoy

Excercise 6: Stage 2 Words (Refer to Test Sheet 3 in the Stage 2 section) Accuracy
strap shrunk splint scrap thirty scream tie

______/20 

=________%

nurse toadstool scorch ground pillow knife clue

slippers saw blew dusty flower smoke

Excercise 7: Stage 3 Words (Refer to Test Sheet 3 in the Stage 2 section) Accuracy
ignore frighten cringe pledge struggle career abroad

______/20 

=________%

doubt breakfast actor photoraph scratch quench cupboard

tasty kidney smear beneath anyone parent

Negative Observations (suggesting further skill development is required, even if the student scored 100%):
i.) Is the letter naming (rather than alphabet sounds) complicating decoding efforts?   Yes  No
ii.) Is phonic knowledge limiting decoding/reading performance?  Yes  No
iii.) Is the student experiencing difficulties blending while decoding?  Yes  No
Note: the exercise at which the student’s speed of processing increases (i.e they slow down when reading).

Early Reading Profile – 
Foundation Year can be 
downloaded at:  
https://pld-literacy.org/product/ 
early-reading-profile-foundation-
year/
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Early Reading Profile 2: Tracking the emergence of early decoding and word reading

Name of Student                                                                                                School Year

Administered by                                                                                                 Date Tested

Single Word Reading
Instructions: “Read the following words. They begin easy and gradually get more difficult. I will tell you when to stop.”

Excercise 1: VC Words (Refer to Test Sheet 1) Accuracy Reading Strategies Observed

at it in is on
____/5 =________%

 Blending each letter  

 Whole word reading  

Excercise 2: CVC Words (Refer to Test Sheet 1) Accuracy Reading Strategies Observed

fan vet yes sum got
_____/10 

=________%

 Blending each letter  

 Onset & rime reading

 Whole word reading  

 Other
sad job hug big nut

Excercise 3: CVC Words With Early Stage 1 Phonics (Refer to Test Sheet 1) Accuracy Reading Strategies Observed
shut chip them shot such

______/20 

=________%

 Blending each letter  

 Onset & rime reading

 Whole word reading  

 Other

this keep room book week

food thick suck teeth cook

rock quick look whip quiz

Excercise 4: CCVC and CVCC Words (Refer to Test Sheet 2) Accuracy Reading Strategies Observed

track twin flag plan clip
_____/10 

=________%

 Blending each letter  

 Whole word reading  

 Other
left cold hand bump rent

Excercise 5: Words With Late Stage 1 Phonics (Refer to Test Sheet 2) Accuracy Reading Strategies Observed
short tray fall march snail

______/10 

=________%

 Blending each letter  

 Onset & rime reading

 Whole word reading  

 Other
thing sister point smart toy

Excercise 6: Stage 2 Words (Refer to Test Sheet 3 in the Stage 2 section) Accuracy
splash drench season sprung squirm knee lie

______/20 

=________%

return coached sky mouth shallow trade true

swerve yawn drew creepy crown broke

Excercise 7: Stage 3 Words (Refer to Test Sheet 3 in the Stage 2 section) Accuracy
ignore frighten cringe pledge struggle career abroad

______/20 

=________%

doubt breakfast actor photoraph scratch quench cupboard

tasty kidney smear beneath anyone parent

Negative Reading Observations (suggesting further skill development is required):
i.) Is the letter naming (rather than alphabet sounds) complicating decoding efforts?   Yes  No
ii.) Is phonic knowledge limiting decoding/reading performance?  Yes  No
iii.) Is the student experiencing difficulties blending while decoding?  Yes  No
Note: the exercise at which the student’s speed of processing increases (i.e they slow down when reading).

Early Reading Profile – Year 1 and 
2 can be downloaded at:  
https://pld-literacy.org/product/ 
early-reading-profile-year-1-and-2/

Decodable Reading Books for 
Foundation and Year 1

In every class there will be students who require decodable reading material beyond Year 1. The following further 
practice sets are available for this purpose.  
Further Practice Set 1:  HRset1b            Further Practice Set 2:  HRset2b            Further Practice Set 3 & 4:  HRset34b
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Year 1 Targets
By the end of the school year the average Year 1 student should be able to:

Year 2 Targets
By the end of the school year the average Year 2 student should be able to:

Literacy
• Progress from decodable reading books and to be 

able to accurately and fluently read Stage 1 words 
and a percentage of Stage 2 words.

•  Demonstrate consistent and accurate Stage 1 
spelling and have progressed into Stage 2.

•  Fairly consistently transfer phonic concepts  
into extended writing.

Oral Language
• Generate complex sentences for writing.
• Demonstrate inferential, predictive and evaluative 

comprehension ability.

Literacy
• Accurately and fluently read Stage 2 words and a 

percentage of Stage 3 words.
•  Demonstrate fairly consistent and accurate Stage 2 

spelling and have progressed into Stage 3.
•  Fairly consistently transfer phonic concepts  

into extended writing.

Oral Language
• Connect rehearsed language with written genres.
• Demonstrate inferential, predictive and evaluative 

comprehension ability.

Year 1 & 2

Introduction to Year 1 & 2
Repeated targeted practice to facilitate automatic skills 
Establishing automatic and efficient skills in literacy, hand writing and oral 
language is a priority within this period. This is achieved through the delivery of 
targeted explicit Structured Synthetic Phonics (SSP) instruction and targeted 
repeated practice devised on the basis of the schedule of skills outlined below and 
the tracking of student skill development using the PLD tracking tools. 

Preparation to begin implementing PLD in the junior primary: 
• Download the following Year 1 and 2 Literacy Screens at   
   https://pld-literacy.org/screening-tools/ 

• Phonic Sight Word Sequence Placement Test
• Year 1 and 2 Early Reading Profile
• Assessments for Students Experiencing Difficulty in Stage 1

• Register for the tracking sheets: https://pld-literacy.org/monitoring/

Professional Learning Options
The professional learning focuses upon literacy and learning instruction in Year 1 and 2.

Whole Year Scope and Sequence Overview
Each and every Year 1 and 2 class differs. The range in ability of the students entering each class differs and the rate of progress each term will also 
differ. Each term it is important to establish the specific teaching and learning needs for each student and the class as a whole. This will involve a 
reading assessment to match suitable home and in-class reading material (refer to page 14), as well as regular phonic based spelling tests each term. 
The quick placement test is to be delivered to the whole class in one sitting. The spelling placement test will provide a clear indication of the specific 
phonic based spelling instruction that is required within the term.  

Week Term 1 Term 2 Term 3 Term 4

1
Present the PLD Placement Test 
Student results to be entered  onto ‘cloud-based’ 
tracking  by close of week 1. 

Revised ‘Phonic-based word study’ groups 
implemented on the basis of the end of Term 
1 testing. 

Revised ‘Phonic-based word study’ groups 
implemented on the basis of the end of Term 
2 testing. 

Revised ‘Phonic-based word study’ groups 
implemented on the basis of the end of Term 
3 testing. 

2

Decodable reading book allocation on the 
basis of:
• Year 1: Early Reading Profile
• Year 2: Early Reading Profile (for the students 

who still require decodable reading material)

Decodable reading book allocation on the 
basis of:
• Year 1: Early Reading Profile
• Year 2: Early Reading Profile (for the students 

who still require decodable reading material)

Decodable reading book allocation on the 
basis of:
• Year 1: Early Reading Profile 
 NB: Some students will have progressed 

beyond the need for this type of tracking.

Decodable reading book allocation on the 
basis of:
• Year 1: Early Reading Profile
 NB: Some students will have progressed 

beyond the need for this type of tracking. 

3-9

Explicit teaching phase
As outlined on pages 17 and 18.

Explicit teaching phase
As outlined on pages 17 and 18.

Explicit teaching phase
As outlined on pages 17 and 18.

Explicit teaching phase

Standardised spelling age to be calculated, to 
determine if students made a 12 month increase 
in their skills and how their spelling relates to 
their chronological age.

10
Present the End of Term 1 PLD Placement Test 
Student results to be entered  onto ‘cloud-based’ 
tracking  by close of week 10. 

Present the End of Term 2 PLD Placement Test 
Student results to be entered  onto ‘cloud-based’ 
tracking  by close of week 10.

Present the End of Term 3 PLD Placement Test 
Student results to be entered  onto ‘cloud-based’ 
tracking  by close of week 10.

Tools for Educating Parents
Children benefit when home and school work together. 

PLD provides a large range of materials 
that schools can disseminate within 
newsletters, digital communication and 
parent education sessions.

This and the full range of milestone 
downloads can be found at: 
https://pld-literacy.org/downloadable-
literacy-resources/

Our parent education YouTube playlist 
can be found at: https://pld-literacy.
org/jp-parent-playlist

Look Cover Say Write Check

 PLD Organisation Pty. Ltd. Phonic and Sight Word Sequence

LOOK
...at the sounds, or parts of the 
words as you read the word. 

three... th...r...ee
phonemic spelling strategy

twice... tw...ice
onset-rime spelling strategy

enormous...en...or...mous
syllabic spelling strategy

COVER
...the word. Try to see the word 
and all it’s sounds in your head.

SAY
...each sound or part of the 
word while revealing a finger.

three... th - r - ee
twice... tw - ice
enormous...en - or - mous

WRITE
...the word in alternating colours.

three... th - r - ee
phonemic spelling strategy

twice... tw - ice
onset-rime spelling strategy

enormous...en - or - mous
syllabic spelling strategy

CHECK
...your work.

* When students are slow to progress through stage 1, refer to the assessments for ‘Students Experiencing Difficulty at a Stage 1 level’ in the Year 1 & 2 
assessments and the Phonic Sight Word Sequence. The assessments help teachers understand the difficulties and formulate a plan for the classroom 
and ideally when co-ordinating with home and literacy support staff. 
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Literacy

Phonic and 
Sight Word  
Sequence
Revised Edition

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Outlining the relationship between letters and sounds

Phonic and Sight 
Word Sequence

Bpsw

STAGES 1, 2, 3, 4, 5,6
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STEP 1: Establishing the range in student ability

Placement Test Instructions
• Present the screen below to each class (ideally in week 1 of Term 1). 
• Progress through the screen until students start making errors. At this point the relevant students can be asked to cease the 

screen as their earliest point of difficulty has been identified.
• Either use a template or direct students to rule up their page in columns. Stage 1 words in column 1, stage 2 words in column 2 

and so on. This set-up will assist the process of analysing the results.
• Middle and upper primary teachers will still need to start the placement test at stage 1. However, it may be useful to present 

the spelling test in 2 to 3 sittings. 15 minutes before recess, 15 minutes after recess and for the students who are still strong 
spellers, 15 minutes after lunch.

Explanation to the class:
 "We are going to complete a spelling test. The words begin simple and gradually will become more difficult. When I tap you on 

the shoulder you can stop writing and read a book (while the other students keep spelling). The first list of words will be placed 
within the first column. The second list of words in the second column and so on. Listen carefully to the words I am asking you 
to spell and do your best. Please do not use an eraser. If you want to make two attempts of the word, I would like to see both of 
your attempts. Let’s get started."

Stage 1 Stage 2 Stage 3 Stage 4 Stage 5 Stage 6

Target 1 CCC- dge a as ‘o’ ac ch as ‘sh’

CVC

rod
run
lip

had
yes

strict edge squabble accelerate parachute

ccc-/squ igh ch as ‘k’ al as ‘schwa +l’ ob

squelch frighten mechanic essential obliterate

Double letters tch g as ‘j’ ate ous

Optional  
additional 

words

wet
sun

press kitchen gentleman accommodate carnivorous

a-e ph ear as ‘er’ able silent g

Target 2 shape orphan research admirable champagne

sh,
ch,

th & th
ck,
ee,

oo & oo
qu, wh

shut
chin
that
pick

weed
moon
quiz

i-e ea as ‘e’ age as ‘ij’ ible para

line instead luggage intelligible paralyse

ir mb/silent b augh al ir

skirt plumber naughty oriental irresistible

ow -le (schwa +l) si as ‘zh’ ious quet

window shuffle excursion anxious banquet

Target 3 oa ey ti as ‘sh’ cious sub

CCVC
&

CVCC

snip
trip

send
lump
gold

toast chimney reception malicious submersible

ew ce as ‘s’ ai as ‘e’ al eous

drew disgrace mountain hysterical miscellaneous

ou air c as ‘s’ ship ise

count repair celery relationship popularise

Optional  
additional 

words

pram
wind
sold

aw ore ous ent yse
yawn before tremendous obedient hydrolyse

ea -le (schwa +l) y as ‘I’ ary icle/acle

Target 4 steam grumble syllable documentary chronicle

ay,
ing,
or,
ar,
all,
ai,
er,
oi,
oy

clay
bring
sport
start
small
chain
under
point
joy

ue ge rr ou as ‘u’ cal

clue orange hurricane nourish reciprocal

ur or as ‘schwa er’ silent u cir silent n

hurt doctor guardian circumference solemn

Y qu our as ‘schwa er’ ar con
windy liquid neighbour circular convenience

kn oar tu as ‘ch’ ment silent p
knife roar furniture measurement pseudonym

Phonic and Sight Word Sequence  
Placement Test and Term Reviews

https://pld-literacy.org/screening-tools/

DOWNLOADABLE SCREENING TOOL

PLD Tracking Sheets Annual Standardised Tracking Sheets

DOWNLOADABLE TRACKING RESOURCE

Central to achieving consistency across the school, teachers should be conducting quarterly screening of all Year 1 to 6 classes. This commences within week 1 of 
Term 1 with the presentation of the Phonic Placement Test (located in the Screening Tools on the PLD website and in the Phonic and Sight Word Sequence)  
to determine the starting point for the phonics program. 
Term 1 Placement Test

• Use a template or direct students to rule up their page in columns. Stage 1 words in column 1, stage 2 words in column 2 and so on. This set-up will assist the 
process of analysing the results.

• Middle and upper primary teachers will also need to start the placement test at stage 1. It may be useful to present the spelling test in 2 to 3 sittings. 15 minutes 
before recess, 15 minutes after recess and for the students who are strong spellers, 15 minutes after lunch.

• Continue to present the Phonic Placement Test until students start making errors. At this point their earliest point of difficulty will be identified, and students can 
be asked to cease the test.

• Convert the score of each stage into a percentage.
Tracking student Progress
Enter the screen scores into the PLD Tracking Sheets (which can be requested at pld-literacy.org/monitoring/).  For more information on how to use the PLD Tracking 
sheets go to pld-literacy.org/tracking-tips/
The goal of the scoring/analysis process is to establish at which stage students require targeted instruction.  

• For the students with delays, the process will establish which “gaps” require attention. 
• For the age appropriate or advanced students, the screen will establish the stage at which they are operating and to which concepts they require exposure in 

order to progress their skills.
Once the three or four ability and teaching levels have been established teachers are in a good position to start planning the teaching directly for the class specific needs.

Progress Checks over Terms 2, 3 and 4
In the final week of each Term, review spelling skill development through presentation of the End of Term reviews. Re-enter the student test scores onto the tracking 
sheets after 10 weeks of instruction, and adjust the teaching groups. The End of Term 1 review is then used to establish a teaching focus for Term 2, Term 2’s 
review is used to establish a teaching focus for Term 3 and so forth. When tracking student progress, if students score 85% to 100% then they are to progress onto 
the subsequent level. If a number of errors are made, students need further spelling instruction with these concepts. If students remain at a specific stage, their 
percentage of accuracy should have increased.
• End of Term 1 review to establish a teaching 

focus for Term 2.
• End of Term 2 review to establish a teaching 

focus for Term 3.
• End of Term 3 review to establish a teaching 

focus for Term 4.

Term 4 - Rather than completing an end of Term 4 placement test, it is recommended that an end of year (or mid-November) non PLD standardised reading and 
spelling age is sourced to determine if each student attained a 12 month increase in ability. Information on recommended standardised assessments can be found 
on the FAQ section of the website and the annual standardised tracking sheets, can be sourced from: pld-literacy.org/monitoring

 

pld-literacy.org/monitoring
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Establishing Consistent Screening &  
Tracking Processes
Whole School Screening and Student Progress Tracking

Stage 1 Stage 2 Stage 3

Ta
rg

et
 1

CVC

fog

get

pad

run

man

CCC- dge
strand pledge

squ igh
squint frightened

Double letters tch
frizz stretch

Ta
rg

et
 2

sh,
ch,
th,
ck,
ee,
oo

shop

much

with

luck

keep

hook 
queen

a-e ph
skate dolphin

i-e ea as ‘e’
slime breakfast

ir silent b
squirm thumb

ow -le (schwa +l)
shallow baffle

Ta
rg

et
 3 CCVC

&
CVCC

flag

glad

soft

pond

sold

oa ey
coach jockey

ew ce as ‘s’
grew embrace

ou air
around fairy

Ta
rg

et
 4

ay,
ing,
or,
ar,
all,
ai,
er,
oi,
oy

today

cling

port

march

stall

brain

winter

joint

boy

aw ore
straw ignore

ea -le (schwa +l)
reach scribble

ue ge
true hinge
ur or as ‘schwa er’

nurse spectator
Y qu

frosty quarter
kn oar

know board

Stage 2 Words

Ta
rg

et
 1

Ta
rg

et
 2

Ta
rg

et
 3

Stage 1 Words

Stage 1 Stage 2 Stage 3 Stage 4 Stage 5 Stage 6

Ta
rg

et
 1

CVC

fog

get

pad

run

man

CCC- dge a as ‘o’ ac ch as ‘sh’
strand pledge squadron accomplice moustache

squ igh ch as ‘k’ al as ‘schwa +l’ ob

squint frightened chemist residential obnoxious

Double letters tch g as ‘j’ ate ous
frizz stretch generation authenticate precocious

Ta
rg

et
 2

sh,
ch,
th,
ck,
ee,
oo

shop

much

with

luck

keep

hook 
queen

a-e ph ear as ‘er’ able silent g
skate dolphin rehearse comparable sovereign

i-e ea as ‘e’ age as ‘ij’ ible para
slime breakfast advantage accessible paraphernalia

ir silent b augh al il
squirm thumb caught hysterical illiterate

ow -le (schwa +l) si as ‘zh’ ious quet
shallow baffle conclusion oblivious croquet

Ta
rg

et
 3 CCVC

&
CVCC

flag

glad

soft

pond

sold

oa ey ti as ‘sh’ cious sub
coach jockey consideration luscious subcontinent

ew ce as ‘s’ ai as ‘e’ el eous
grew embrace bargain satchel simultaneous

ou air c as ‘s’ ship ise
around fairy parcel apprenticeship subsidise

Ta
rg

et
 4

ay,
ing,
or,
ar,
all,
ai,
er,
oi,
oy

today

cling

port

march

stall

brain

winter

joint

boy

aw ore ous ent yse
straw ignore miraculous independent breathalyse

ea -le (schwa +l) y as ‘I’ ary icle/acle
reach scribble symbol contemporary oracle

ue ge rr ou as ‘u’ cal
true hinge embarrassed encourage theological
ur or as ‘schwa er’ silent u cir silent n

nurse spectator disguise circumscribe condemn
Y qu our as ‘schwa er’ ar con

frosty quarter demeanour perpendicular congregation
kn oar tu as ‘ch’ ment silent h

know board agriculture commitment  exhaust

Stage 2 WordsStage 1 Words Stage 3 Words

Sample of a Junior 
Primary Student's  
Test Results

Entry of a Junior Primary 
class profiles into PLD 
Tracking Sheets

Sample of a 
Middle Primary 
Student's Test 
Results

Entry of a Middle 
Primary class 
profiles into PLD 
Tracking Sheets

Stage 4 Words
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Year 1 & 2

Literacy

Phonic and 
Sight Word  
Sequence
Revised Edition

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Outlining the relationship between letters and sounds

Template to size

Literacy

Spelling  
Activities for  
the Junior 
Primary

Based on synthetic phonics and linguistic theory

+

Revised  
Edition

Phonic and Sight 
Word Sequence

Bpsw

Spelling Activities for 
the Junior Primary

SAjp

Catering for the Range in Ability and Instructing Word Study Lists
At the commencement of a weekly teaching cycle, provide each student with a word study list. It is expected that teachers provide three or four levels of words for each 
class devised on the basis of the placement testing (outlined on page 15). Typically word lists should be comprised of one or two focus phonic concepts devised from 
the lists in the Phonic and Sight Word Sequence. 
Rather than providing the words as purely spelling words, a broader set of word study goals are proposed. Students should be able to: 

   •  Read and spell the words.
   •  Sound out the word, identifying the phonemes (i.e. apply phonological awareness skills) and phonics within the words.
   •  Transfer the words into extended writing within the context of dictation and self generated writing.
   •  Retain the concepts over the long term and not just during the week they are presented.

Establish a structured approach to literacy blocks. A well trialled structure, which can be easily adapted to form a section of literacy blocks occurs below. 

Design a weekly routine of skill rehearsal tasks with a specific focus over a five day or weekly cycle. When instructing the spelling list words it is essential to focus on 
the phonic structure in conjunction with the sound structure.  Why? Phonemic awareness instruction (or the ‘sound out as you spell strategy’) is imperative in order for 
phonics instruction to be effective.  
Monday - Tasks that focus students on phonemic based spelling: For example Double Time and re-writing list words into Elkonin boxes with alternating colours.
Tuesday -Tasks that focus students on phonemic based spelling: For example Double Time, Look Cover Say Write Check using Elkonin boxes and alternating colours.
Wednesday - Tasks that focus students on phonemic based spelling: For example Sound Pyramids again with Elkonin boxes.
Thursday -Tasks that require students to transfer their phonic knowledge into extended writing: For example phonic passages presented as a dictation task.  
Friday - Tasks that require students to transfer their phonic knowledge into extended writing: For example phonic passages presented as a dictation task. 
Specific Activities can be selected (or adapted from): Spelling Activities in the Junior Primary. https://pld-literacy.org/product/spelling-activities-for-the-junior-primary/ 

Structuring Synthetic Phonics Within Literacy Blocks
1. Organisation Potential Time Frame: 1-2  minutes

• Place spelling books on desks/tables, collect two coloured pencils/pens, then return to the group for the ‘teaching phase’. 

2. Revision of concepts already covered and explicit introduction of the words/concepts of the week. Potential Time Frame: 5 minutes

• Commence by revising phonic concepts already covered. This can be facilitated through PLD flip books, flash cards or the design of a Powerpoint.
• Follow this by reading and ‘sounding-out’ the spelling words within each assigned spelling list. For the students with lower literacy skills this provides exposure to future 

concepts. For the average and more able students this provides on-going revision of previously covered concepts. Important for all students within the class, this daily 
practice reinforces phonemic awareness skills, which is essential for the retention of phonic concepts.

• Later in the week the use of small white boards with the whole class can also be a useful process. 

3. Demonstration of the task for the day. Potential Time Frame: 4 minutes

• Rather than rotating groups a simple and effective process involves every student completing the same task even though their assigned list words may differ. Hence 
even though the specific set of assigned words will differ the task being completed by the whole class is the same.

• Importantly show the students how to complete the task properly, rather than completing the task with short cuts. Explain WHAT is the purpose of the assigned task, 
and what is the learning that should be occurring. 

• Explain and model the task for the day with one (or two) words from each of the spelling lists. 

4.  Set a timer for the task completion. Potential Time Frame: 10 or 15 minutes

• Students will be expected to complete the daily task with their assigned spelling words. At this point in the session, the teacher typically joins the weak or less  
independent students.

Template to size

Literacy

Flash cards, games, assessments and display

Teaching  
the First 100 
Sight Words

Teaching the First 
100 Sight Words     

CCsight2

WORD SELECTION ACTIVITY SELECTION HIGH FREQUENCY WORDS

Literacy
Stage 1 
Phonic Bingo 
Games

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Facilitating reading skill development  
through repeated practise

Stage 1 Bingo 
Games

G1

DECODING

Literacy

Phonic 
Charts

Stage 2

              Year                Year

     1 & 2      3, 4, 5 & 6

       E
ar

ly
 Y

ea
rs 

   F
oundation

YEAR 
LEVEL

Representing the phonic and sound structure of words

LiteracyAlphabet 
Sound 
Charts Foundation

Font

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A multi-sensory approach to teaching alphabet sounds 
through listening, seeing and saying

Alphabet Sound 
Charts
CHal

Phonic Charts:  
Stage 2
CHph2

DISPLAY CHARTS

Literacy

Phonic 
charts

Stage 1

Representing the phonic and sound structure of words

Phonic Charts: 
Stage 1  
CHph1

Note: the 
alternating black 
and grey colouring 
highlights the 
relationship 
between the letters 
and the sounds 
within the word. 

It is strongly 
recommended 
that words are 
also assigned to 
students in this 
same format.

Phonics: CVC 
Sounding strategy: 
individual sounds

Phonics: sh and CCVC
Sounding strategy: 
individual sounds

ar and or
Sounding strategy: 
individual sounds

s it

tap

pan

tip

sip

ship

wish

shed

from

stop

drum

shark
smart
sharp

north
sport
short

Potential Word Study Lists for a Year 1 Class

St
ag

e 
1 

Ta
rg

et
 1

 s
,a

,t,
p,

i,n
 C

VC
 L

is
t

 A
 c

om
bi

na
tio

n 
St

ag
e 

1 
Ta

rg
et

 2
 &

 3
 li

st

St
ag

e 
1 

Ta
rg

et
 4

 li
st

Phonics: or and aw
Sounding strategy: 
individual sounds

dge and igh
Sounding strategy: 
individual sounds

Phonics: tion
Sounding strategy: 

syllabic spelling

storm
sport
north
thorn

draw
straw
yawn

hedge
ledge
edge

sledge
wedge

high
sigh

bright
might

fraction

mention

action

section

fiction

option

lotion

Potential Word Study Lists for a Year 2/3 Class

A 
co

m
bi

na
tio

n 
St

ag
e 

1 
Ta

rg
et

 4
 &

  
 S

ta
ge

 2
 li

st

St
ag

e 
3 

lis
t w

ith
 2

 c
on

ce
pt

s 
an

d 
 

in
di

vi
du

al
 p

ho
ne

m
e 

sp
el

lin
g

 S
ta

ge
 3

 li
st

 in
tr

od
uc

in
g 

 
sy

lla
bi

c 
sp

el
lin

g

s i t

CVC words made from the 
alphabet sounds.

sh i p

CVC words containing  
early digraphs.

sh ar k

Words containing  
later digraphs.

d r aw

Words containing  
vowel digraphs.

m igh t

Words containing  
trigraphs.

frac tion

Words with increasing 
vocabulary and which are 

broken into syllables.
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Year 1 & 2

Literacy

Revised  
Edition

Stage 1 

Synthetic  
Phonics
Flip Book

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Developing the relationship  
between sounds and phonics

Literacy

Revised  
Edition

Stage 1 and 2

Synthetic  
Phonics
Flip Book

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Developing the relationship  
between sounds and phonics

Template to size

Decoding 
and Spelling
Games

Literacy

              Year                Year

     1 & 2      3, 4, 5 & 6

       E
ar

ly
 Y

ea
rs 

   F
oundation

YEAR 
LEVEL

For targeted small group and home programs

Stage 1

Stage 1 Synthetic 
Phonics Flip Book

SP1

Stage 1 & 2  Synthetic 
Phonics Flip Book

SP2

Stage 1 Decoding 
and Spelling Games

Bsw1

Literacy

Phonic and 
Sight Word  
Sequence
Revised Edition

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Outlining the relationship between letters and sounds

Template to size

Literacy

Spelling  
Activities for  
the Junior 
Primary

Based on synthetic phonics and linguistic theory

+

Revised  
Edition

Phonic and Sight 
Word Sequence

Bpsw

Spelling Activities 
for the Junior 

Primary     SAjp

FULL YEAR PROGRAMS
Template to size

For targeted small groups and home programs

Stage 2 

Decoding 
and Spelling
Games

Literacy

Stage 2 Decoding 
and Spelling Games

Bsw2

Template to size

Literacy

Learning to apply phonic knowledge 
to extended writing tasks.

              
                

             
 

 
 

       
 

    

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Stage 1 

Phonic
Dictation
Revised Edition

Template to size

Literacy

Learning to apply phonic knowledge 
to extended writing tasks.

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Phonic
Dictation
Revised Edition

Stage 2 

Phonic Dictation: 
Stage 1  

Md1

Phonic Dictation: 
Stage 2  

Md2

PHONIC DICTATION

Phonic 
Concepts

Sample of 
Reading &  

Spelling Words

Phonic Concepts 
Transferred into  

Sentences.

Reading, Spelling  
& Writing Tasks 

Apps for further 
Reading & 

Spelling Practice

Decoding Real & 
Nonsense Word 

Practice

Phonic Concepts 
Transferred into  

Dictated Passages.

STAGE 1 yet sun A pig sat in mud.

Ta
rg

et
 1

CV
C jam fan Tom has a red pen.

wet hot My pet dog bit my leg.

STAGE 1 shed boot Trish has a fish tank.

Ta
rg

et
 2

sh
, c

h,
 th

 
oo

, e
e,

 c
k,

  
qu

, w
h thin deep That moth is red.

such duck Look the moon is up.

STAGE 1 trap held The club flag is red. 

Ta
rg

et
 3

CC
VC

 &
 

CV
CC

drop wink The chest had gold in it.

 slip camp Do not trip on the step.

STAGE 1 stay tall A storm went north.

Ta
rg

et
 4

ay
, in

g,
 o

r, 
ar

, a
ll, 

ai
,  

oy
, o

i, e
r sting train The ball hit the wall.

sport winter A train has wet paint.

Phonic 
Concepts

Sample of 
Reading &  

Spelling Words

Phonic Concepts Transferred  
into Sentences.

Phonic Concepts Transferred into  
Dictated Passages.

STAGE 2 splash toast I ate ice-cream at the beach.

a-
e,

 e
-e

, i
-e

, o
-e

, u
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, u
-e
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ow

, o
e,

 ie
, u

e,
 u

e,
 e

w
, e

w
, e

a,
 

ow
, o

u,
 a

w
, i

r, 
ur

, y

strict drew Red flowers grew in the garden.

shrink count The house was underground.

press yawn The hawk’s claws are quite sharp.

shape skirt It was the girl’s third birthday.

smoke clue The splash sprayed out of the pool.

third hurt I stayed home alone.

The Boasting Toad 
Tom the toad lived on a boat that sailed around a moat. Tom the toad 
liked to croak and boast about his roasts. He gloated that his roasts 
were the best in the land. But when the croaking, gloating toad saw that 
his boasting made the other toads moan and groan, Tom the toad put 
an end to his boasting ways.

Surfing Sunburn 
Max had been surfing when he got bad sunburn. The sunburn hurt Max 
very much. The sunburn even turned into blisters. Max visited a nurse 
about his burning and hurting skin. The nurse burst the sunburn blisters. 
Next the nurse squirted cream on the sunburn. Max needed to take a 
shirt next time he went for a surf.

Template to size

Literacy

Repeated practice, phonemic awareness and  
progress check assessments

CVC Words 
Reading, Spelling  
and Writing Tasks

Stage 1
Target 1

              
                

       
Year1 & 2      

 
 

 
Year

3, 4, 5
&
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Ea
rly

Ye
ar

s  

  Foundation

YEAR 
LEVEL

Reading 
Race 
1a

Spell 
Star 
1a

Website 
Code: 
Bcvc

My Dog 
Tom was in bed. 
Tom had a nap. 
Tom got up. 
Tom went for a run. 
Tom was hot and red.

Website 
Code: 
RNW1

Template to size

Literacy

Repeated practice, phonemic awareness and  
progress check assessments

Early Stage 1
Reading, Spelling  
and Writing Tasks

Stage 1
Target 2

              
                Year

       
Year1 & 2      3, 4, 5 & 6

       
 

l
Ea

r y
Ye

ar
s  

  Foundation

YEAR 
LEVEL

Reading 
Race 
1b

Spell  
Star 
1b

Website 
Code: 
Bph1

Going Fishing 
A man was in a rush. He 
got on a ship. He went to 
get fish. But the ship had a 
crash. The ship did not go. 
The man did not fish.

Website 
Code: 
RNW2

Template to size

Literacy

Repeated practice, phonemic awareness and  
progress check assessments

Stage 1
Target 3

CCVC and CVCC
Reading, Spelling 
and Writing Tasks

Foundation

              
                

       
Year1 & 2      

 
 

 
 

Year

3, 4, 5
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Ea
rly

Ye
ar

s  

  Foundation

YEAR 
LEVEL

Reading 
Race 
1c

Spell  
Star 
1c

Website 
Code: 
Bblends

Fred's Trip 
Fred went on a trip in his 
truck. Fred went on a track in 
his truck. Crash, smash, bang! 
Fred’s truck hit a tree. Fred 
cannot go on his trip.

Website 
Code: 
RNW3

              Year                Year

     1 & 2      3, 4, 5 & 6
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ly
 Y

ea
rs 
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oundation

YEAR 
LEVEL
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Literacy

Repeated practice, phonemic awareness and  
progress check assessments

Late Stage 1 
Reading, Spelling  
and Writing Tasks

Stage 1
Target 4

Reading 
Race
1d

Spell  
Star 
1d

Website 
Code: 
Bph2

A Tall Wall 
I am small. The wall is tall. 
My ball went over the wall. 
I call and call. I go up the 
wall but I fall. I cannot get 
my ball.

Website 
Code: 
RNW4
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Targeted Repeated Practice of Reading Spelling and Writing Skills in the Junior Primary
To be effective, a Junior Primary Structured Synthetic Phonic approach must factor in opportunities to rehearse skills so that they become automatic. The information 
gained from the placement tests will direct additional elements of teaching within literacy blocks. The options available include:
    •  Ongoing phonics revision through the use of flip books and charts (or the creation of a powerpoint).
    •  Scheduling repeated reading of decodable texts to increase fluency. (Refer to page 14.)
    •  Targeted decoding development through presentation of the real and nonsense words in the eBook range.
    •  Facilitation of phonic concepts into written work through the regular presentation of phonic dictation.
    •  Instruction of high frequency words as outlined within the  Phonic and Sight Word Sequence (or from the downloads section of the website).
Below is an overview of how these programs correlate and fit into the stages and ability groups evident in most junior primary classes.

PHONIC REVISION DECODING AND SPELLING
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Students Entering Year 1 & 2 with  
Low Literacy Skills

Supporting Students who are Experiencing Difficulties Acquiring CVC Reading and Spelling Skills
When students enter Year 1 and 2 with very low literacy skills it can be very confronting for teachers. While some students can be assigned CVC (or Stage 1 Target 
1) reading, spelling and writing tasks, for a proportion of students this will not be appropriate as pre-literacy skills require instruction. In order to progress into and 
through Stage 1 Target 1, students must have mastered the following:

•  The phonemic awareness skill of blending three phonemes, which is a prerequisite skill of decoding
•  The phonemic awareness skill of segmentation, which is a prerequisite skill of spelling
•  Alphabet sound recall

Supporting these students requires three key steps:
1. Early identification of the pre-literacy skills using the first assessment for Students Experiencing Difficulty With Stage 1. This screen is located within the 

Phonic and Sight Word Sequence program and at https://pld-literacy.org/screening-tools/ The short subtests aim to identify which pre-literacy skills require 
skill development so that progress through Stage 1 can occur. 

2. Create a targeted individualised plan using the following options based on the students ability level:
a. The student requires specific CVC reading material, worksheets and CVC spelling and writing tasks. (See CVC Literacy programs below)
b. The student requires pre-CVC skill development and specific program targeting: alphabet sounds and/or phonemic awareness. (Refer to the program 

options below.)
c. The student would benefit from a combination of a. and b.
d. Daily scheduling of PLD apps. (Reading Race 1a and Spell Star 1a)

3. Regular screening to identify progress and improvement in the above areas in order to move the student forward into Stage 1. 

Professional Learning in the Area of Low Literacy Skill Support
PLD has a range off supplementary Online Courses available to help educators in areas that students may require additional support.

This course provides the knowledge, tools 
and skills to facilitate the development of 
pre-literacy skills which will facilitate early 
reading, spelling and writing.

This course provides the knowledge of the 
tracking tools and explicit teaching skills 
to facilitate the development of alphabet 
sounds

 

Subtest 1: Blending 3 Phonemes (A prerequisite skill of decoding)
Instructions: “Put the sounds together and guess the word __________.”

m (1 sec pause) u (1 sec pause) g = f (1 sec pause) a (1 sec pause) t = b (1 sec pause) e (1 sec pause) d =

t (1 sec pause) a (1 sec pause) p = f (1 sec pause) i (1 sec pause) t = Score:                      /5 ______________%

  Negative Observations (suggesting further skill development is required, even if the student scored 100%):  
  i.) Was the task presented with short pauses between sounds?   Yes  No
  ii.) Did the student request the sounds to be repeated?  Yes  No
  iii.) Did the student repeat the sounds in order to process the task?  Yes  No
  iv.) Did the task appear difficult?  Yes  No
  v.)  Other:

Subtest 2: Phonemic Segmentation (A prerequisite skill of spelling)
Instructions: “Sound out the word fan. There is a f/a/n. Can you sound out these words”

top  Sounded t-o-p        Other lid  Sounded l-i-d         Other web  Sounded w-e-b        Other

bug  Sounded b-u-g       Other rag  Sounded r-a-g       Other Score:                    /5 ______________%
  Negative Observations (suggesting further skill development is required):
  i.) Did the student confuse the task and provide letter names?   Yes  No
  ii.) Did the task appear difficult?  Yes  No
  iii.)  Other:

Subtest 3: Alphabetic Sound Recall
Instructions: “What are these sounds. Say them as quickly as you can.”

s  d  g  j  

p  c  b  q  

a  h  o  z  

i  e  f  w  

t  m  u  x  

n  r  l  v  

Group 1 Score:__________ /6 Group 2 Score:__________ /6 Group 3 Score:__________ /6 y  

k  

Group 4 Score:_______ /8

Overall Alphabet 
 Score:                 _______ /26

  Negative Observations (suggesting further skill development is required):
  i.) Slow speed of recall with pausing and/ or hesitation.   Yes  No
  ii.) Did the student possess any letter/ sound confusion?  Yes  No
  iii.)  Other:

Phonemic awareness skills 
are highly correlated with the 
development of early reading 
and spelling. If students 
experienced multiple ear 
infections, if English is not 
their first language, if Dyslexia 
occurs within a family or if 
the student has a speech or 
language delay phonemic 
awareness may require 
additional targeted teaching 
within year 1 and 2.

Alphabet sounds (rather 
than letter names) are more 
important for early reading and 
spelling. It is very common in 
year 1 or 2 to find students 
who have gaps in their 
alphabet knowledge.

Literacy

STEP 1 Alphabet Sounds, STEP 2 Blending 
Sounds STEP 3 Combine Step 1 & 2 

Teach a  
Child to Read  
in 3 Steps

Literacy

STEP 1 Alphabet Sounds, STEP 2 Sounding  
Out Words,  STEP 3 Combine Step 1 & 2

Teach a  
Child to Spell  
in 3 Steps

Literacy

Revised  
Edition

Stage 1 

Synthetic  
Phonics
Flip Book

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Developing the relationship  
between sounds and phonics

Template to size

Decoding 
and Spelling
Games

Literacy

              Year                Year

     1 & 2      3, 4, 5 & 6

       E
ar

ly
 Y

ea
rs 

   F
oundation

YEAR 
LEVEL

For targeted small group and home programs

Stage 1

Teach a Child to 
Read in 3 Steps

CCread

Teach a Child to 
Spell in 3 Steps

CCspell

Stage 1 Synthetic 
Phonics Flip Book

SP1

Literacy

Learning  
to Segment  
CVC Words

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A phonemic awareness program  
preparing children for spelling

Learning to Segment 
CVC Words: Set 2

L2S

Template to size

Literacy

Repeated practice, phonemic awareness and  
progress check assessments

CVC Words 
Reading, Spelling  
and Writing Tasks

Stage 1
Target 1

              
                

       
Year1 & 2      

 
 

 
Year

3, 4, 5
&

6

       
 

Ea
rly
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s  

  Foundation

YEAR 
LEVEL

Literacy

Learning to 
Blend Three  
Phonemes

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A phonemic awareness program  
preparing children for reading

Learning to Blend 
three phonemes

L2b2

CVC Words Reading, 
Spelling and Writing 

Tasks       Bcvc

Stage 1 Decoding 
and Spelling Games

Bsw1

CVC LITERACY PROGRAMS

Literacy

Preparing  
for reading

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A phonemic awareness program targeting  
onset and rime and phoneme blending

Preparing for 
Reading  

CCpfr

Literacy

Preparing  
for Spelling

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A phonemic awarenes program targeting  
CVC segmenting

Preparing for 
Spelling  
CCpfs

PHONEMIC SEGMENTATION 
PROGRAMS

PHONEMIC BLENDING PROGRAMSALPHABET 
SOUNDS

PRE-LITERACY PROGRAMS

Note: If students encounter difficulties with Stage 1 Target 2 and 3, additional screens are located in the Phonic Sight Word Sequence and at 
https://pld-literacy.org/screening-tools/ 
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TERM 1, 2, 3 & 4

A junior primary narrative and news retelling,  
rewriting and generation program

Oral Language
Connecting 
Oral & Written 
Language

Step 1

Connecting Oral & Written 
Language: Step 1

Mn68

Oral Language
Speech 
Development 
Screen

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A simple articulation screen  
for teachers and parents

STUDENTS WITH  
LANGUAGE DELAYS

Oral Language

Semantic 
Scenes and 
Questioning

Set 2

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A school-based or home-based program.

Template to size

              Year                Year

     1 & 2      3, 4, 5 & 6

       E
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   F
oundation

YEAR 
LEVEL

Oral Language

Developing vocabulary and the ability  
to speak in sentences

10 Minute 
Language 
Games

Set 2

Semantic Scenes & 
Questioning: Set 2

Sem5

10 Minute Language 
Games: Set 2

10m5

Speech Development 
Screen

Ssd

STUDENTS WITH  
SPEECH ERRORS

Oral Language

Comprehension
Questions for
6 & 7 Year Olds
Revised Edition

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A home or school picture book program

Comprehension 
Questions for 6  

Year Olds      Mc6

HOME  
PROGRAMS

 

with your e rswith your e rs

by lookin  t the 
person spe kin
by lookin  t the 
person spe kin

with  closed 
mouth
with  closed 
mouth

with still h nds
nd body

with still h nds
nd body

with your br in
turned on
with your br in
turned on

ListenListen

www.pld-literacy.org
ISBN  978-1-921560-40-8

© PLD Organisation Pty. Ltd.

CLASSROOM 
POSTER

Key Area: Oral Language 

Now that I am 7 years old...
I should be able to;

Tips for Home
• Encourage your child to ring 

grandparents or good friends and tell 
them about events that have occurred.

• Encourage your child to retell you their 
school reader without reading the words, 
but remembering what happened.

• Ask your child to tell you what they  
did at school.

• Encourage your child to ask you  
when they don’t know the meaning  
of a word.

• Talk a lot about events that have 
happened, giving detail and emphasise 
the sequence of events.

Causes for Concern
• Your child uses very short sentences.
• Your child makes regular grammatical 

errors such as when talking about he/
she, things that have already happened 
eg. I runned…

•	 Difficulty	expressing	themselves	to	 
that others understand their story.

• Child’s speech contains articulation 
errors.

• Does not sit and happily listen to a story.
• Has trouble following instructions and 

regularly forgetting what they were 
asked to do.

•	 Finds	it	very	difficult	to	have	a	
conversation with an adult and needs 
constant prompting.

PLD’s programs that develop the above skills can be viewed by searching the codes: Mc6, Mn68, CCn68, CCgn1, CCgn2 on 

www.pld-literacy.org  mail@pld-literacy.org  Phone: +61 (08) 9227 0846
This information sheet can be downloaded and distributed providing PLD’s logo and contact details are not removed.  

 PLD Organisation Pty. Ltd. 

Speech and Language Developmental Milestones

Should you have any concerns 
about your child’s development, 
consult a Speech Pathologist.

Literacy

Oral
Language

Movement
& Motor

Understanding/Listening
• Sit and listen to a chapter of a story 

book which has no illustrations

• Show interest and be engaged for  
a long class-based mat session

• Follow a series of complex 
instructions independently  
over a period of time

• Show interest and focus when an 
adult explaining rules or information 
to a group of people

Speaking
• Speak with no articulation or speech sound errors

• Use language which contains few or no grammatical errors

• Provide very detailed answers to questions about things  
I have done

• Easily explain reasons for things happening

• Retell a story without the need for someone to prompt me  
along the way

• Generate ideas and sentences which can be translated  
into written tasks without prompting

• Tell event based news which is clear and detailed without  
any prompting

Play and Social Skills
• Make up complex games and communicate with peers  

to play the game

• Enjoy conversation with adults and children and be able  
to maintain a conversation with someone about a topic  
that is not chosen by me

• Use words to explain emotions such as anger, sadness,  
worry rather than physical actions

 

PARENT EDUCATIONAL  
MILESTONES

Available for download at:
 https://pld-literacy.org/downloadable-literacy-resources/

Oral Language

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

On the basis of multiple picture prompts

Generating 
Narratives

Set 1

Generating 
Narratives Set 1 & 2  

CCgn1 & CCgn2

TERM 4

Connecting Oral Language with Written Genres

Term 1 Term 2 Term 3 Term 4
Object Description (or ‘Show and Tell’) Event-Based News/Recounts Activity Retells/Recounts Narrative Rewrites and Generation

Oral Language 
Explicit 
Instruction 
Schedule short 
daily (i.e. 5-10 
minute) sessions 
to instruct ‘show 
and tell’ or object 
descriptions. 
Rather than 
students bringing

in something from home, the 
descriptions are recommended to 
be based upon semantic categories. 
For example: reptiles (in weeks 1 and 
2), occupations (in weeks 3 and 4), 
transport (in weeks 5 and 6), insects 
in week 7 and 8). After teaching, age 
appropriate description items can be 
brought in from home in weeks 9 and 
10 for students to self generate their 
own  descriptions. 

Templates to support oral language 
transitioning into written language.
At the end of each fortnight a written 
description should be scheduled. This 
will challenge students to transfer 
into writing the strong oral sentence 
structure their have been rehearsing 
throughout the fortnight. Undoubtedly 
there will be a range in writing ability 
within the class. Different templates 
can be applied to the various ability 
groups. 

Program: Mn68  

Oral Language 
Explicit 
Instruction 
Schedule short 
daily (5 minute) 
sessions which 
instruct the 
explanation of 
an event. It is 
recommended 
that the event

relates to an event that occurred within 
the school day or which summarises 
the curriculum learning that has 
occurred within a lesson. 

  

This afternoon the class plotted the 
capital cities around Australia because 
we are working on our mapping skills.

Templates to support oral language 
transitioning into written language.
At the conclusion of each fortnight (in 
which event-based news has
 been explicitly  taught and modelled) 
students are provided with their own 
opportunity to generate their event-
based news in written form, using the 
appropriate template. 

Program: Mn68   

Oral Language 
Explicit 
Instruction  
Over the length 
of the term, aim 
to focus on an 
activity retell 
each week or 
fortnight. In 
order to be time 
efficient, 

rather than designing an activity to  
support the process, utilise an activity 
within another subject. Opportunities 
for cross-curriculum links readily exist 
(e.g. designing rockets in T&E or in Art 
when studying an artist and applying 
the style to a piece of art). Using the 
cards and/or poster engage in oral 
rehearsal prior to the written task.

Templates to support oral language 
transitioning into written language.
At the end of each fortnight a written 
task should be scheduled. This will 
challenge students to transfer into 
writing the strong oral sentence 
structure they have been rehearsing. 
Templates are still useful for students 
at this age. Some students require 
simplistic templates and others a 
more detailed and elaborate template. 
A range of templates are provided 
within 'Connecting Oral and Written 
Language.'

Program: Mn68

Oral Language 
Explicit 
Instruction 
Select a picture 
book with 
the summary 
of narrative 
structure 
from within 
the program 
‘Connecting

Oral Language with Written Language’. 
The picture book overview suggest the 
level of oral language the teacher will 
model and also aim to elicit from the 
students. To commence the weekly 
or fortnightly cycle, the focus picture 
book will need to be read multiple 
times. Once the students are familiar 
with the picture book, they are ready to 
engage in oral narrative retells. Initially 
they will engage in partial retells (i.e. 
the beginning, problem and characters 
thoughts and feelings only). Over the 
weeks, as narrative skills develop 
increase the elements retold. 

Templates to support oral language 
transitioning into written language.
Conclude each weekly or fortnightly 
cycle with rewrite or innovation of the 
picture book that has been rehearsed.  
The templates cater for the range in 
ability. It will be appropriate for some 
students to complete a partial rewrite 
and others a full narrative.

Program: Mn68

Boost Reading Comprehension (through the facilitation of a home program)
Scripted Picture Book Comprehension Questions (to supplement reading books.)

Instructions
Provide a book with its corresponding scripted question card each week. Students can likely read the picture books but it is still appropriate for adults to read and 
ask the questions.                 Program: Mc6
Parent training video located at: https://pld-literacy.org/product/comprehension-questions-for-6-year-olds/. 

Progress Check (optional)
The comprehension questions program includes a targeted progress check. It can be presented mid year and/or at the end of the year. The information will provide 
evidence of progress and/or can be used to accompany a referral to a speech pathologist.
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First
To begin
To start
Initially

First
To begin
To start
Initially

After that
Next

Second

After that
Next

Second

At the end
Last

Finally
To conclude

At the end
Last

Finally
To conclude

Who?Who?When?When? What?What? Where?Where? Why?Why?
Because
So
Because
So

Story NarrativesStory Narratives
BeginningBeginning

ProblemProblem

When? Who? What? Where?

www.pld-literacy.org
ISBN  978-1-921560-61-3
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Written Object Description News (with modified content)
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Rewriting the beginning and problem from a familiar picture book.
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Beginning
Illustrate the

Problem
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Written Event Based News (with modified content)

 

 

 

 

When?

Who?

What?

Where?

Why?

Because?
So?
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Written Activity Retells (with modified content)
Name:___________________________________________________________________________________

First

Used

What? Did? 
 Made?

1

2

3

Year 1 & 2

because
m. s. 
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Year 3, 4, 5 & 6

Professional Learning Options
The professional learning focuses upon literacy and learning instruction in Year 3, 4, 5 & 6.

Year 3/4 Targets
By the end of the school year the average Year 3/4 student should be able to:

Year 5/6 Targets
By the end of the school year the average Year 5/6 student should be able to:

Literacy
• Read and spell the majority of the stage 3 and 4 words.
• Fairly consistently transfer stage 3 and 4 phonic 

concepts into extended writing.
• Understand the meaning of the spelling words and  

be able to apply them in extended writing.

Oral Language
• Read a range of material and demonstrate 

inferential, evaluative, appreciative, and 
reorganisation levels of comprehension. 

• Transfer the rehearsed oral language sentence 
structure and detail to written genres. 

Literacy
• Read and spell the majority of the stage 5 and  

6 words.
• Fairly consistently transfer stage 5 and 6 phonic 

concepts into extended writing.
• Understand the meaning of the spelling words and 

be able to apply them in extended writing.

Oral Language
• Read a range of material and demonstrate 

inferential, evaluative, appreciative, and 
reorganisation levels of comprehension. 

• Transfer the rehearsed oral language sentence 
structure and detail to written genres. 

Introduction to Year 3, 4, 5 & 6
Extending from a Structured Synthetic Phonics (SSP) 
approach into mature word study
Typically there is a significant range in ability within most middle and 
upper primary classes. Some students will still present with junior primary 
levels and require targeted synthetic phonics instruction. Other students 
will present with average or advanced skills and require phonic-based 
word study that progresses from analysing words at the individual 
sound (or phoneme) level to syllabic spelling with a focus on prefixes, 
suffixes and word knowledge as the vocabulary of the words becomes 
sophisticated. Catering for the increased range in ability is central to the 
PLD implementation process later in the primary school years. 

Whole Year Scope and Sequence Overview
Each and every middle and upper class differs. The range in ability of the students entering each class differs and the rate of progress each term will 
also differ. Each term it is important to establish the specific teaching and learning needs for each student and the class as a whole. The relatively quick 
placement test is to be delivered to the whole class. The spelling placement test will provide a clear indication of the specific phonic based spelling 
instruction that is required within the term.  

Week Term 1 Term 2 Term 3 Term 4

1
Present the PLD Placement Test 
Student results to be entered  onto ‘cloud-based’ 
tracking  by close of week 1. 

Revised ‘Phonic-based word study’ groups 
implemented on the basis of the end of Term 
1 testing. 

Revised ‘Phonic-based word study’ groups 
implemented on the basis of the end of Term 
2 testing. 

Revised ‘Phonic-based word study’ groups 
implemented on the basis of the end of Term 
3 testing. 

2-9

Explicit teaching phase
As outlined on page 22.

Explicit teaching phase
As outlined on page 22.

Explicit teaching phase
As outlined on page 22.

Explicit teaching phase

Standardised spelling age to be calculated, to 
determine if students made a 12 month increase 
in their skills and how their spelling rate to their 
chronological age.

10
Present the End of Term 1 PLD Placement Test 
Student results to be entered  onto ‘cloud-based’ 
tracking  by close of week 10. 

Present the End of Term 2 PLD Placement Test 
Student results to be entered  onto ‘cloud-based’ 
tracking  by close of week 10.

Present the End of Term 3 PLD Placement Test 
Student results to be entered  onto ‘cloud-based’ 
tracking  by close of week 10.

Tools for Educating Parents
Children benefit when home and school work together. 

PLD provides a large range of materials 
that schools can disseminate within 
newsletters, digital communication and 
parent education sessions.

This and the full range of milestone 
downloads can be found at: 
https://pld-literacy.org/downloadable-
literacy-resources/

Our parent education YouTube playlist 
can be found at: https://pld-literacy.
org/mup-parent-playlist

Look Cover Say Write Check

 PLD Organisation Pty. Ltd. Phonic and Sight Word Sequence

LOOK
...at the sounds, or parts of the 
words as you read the word. 

three... th...r...ee
phonemic spelling strategy

twice... tw...ice
onset-rime spelling strategy

enormous...en...or...mous
syllabic spelling strategy

COVER
...the word. Try to see the word 
and all it’s sounds in your head.

SAY
...each sound or part of the 
word while revealing a finger.

three... th - r - ee
twice... tw - ice
enormous...en - or - mous

WRITE
...the word in alternating colours.

three... th - r - ee
phonemic spelling strategy

twice... tw - ice
onset-rime spelling strategy

enormous...en - or - mous
syllabic spelling strategy

CHECK
...your work.

Preparation to begin implementing PLD in middle and upper primary: 
•  Download the Year 3, 4, 5 & 6 literacy screens: https://pld-literacy.org/screening-tools/ 
•  Register for the tracking sheets: https://pld-literacy.org/monitoring/ 
•  If some students are operating at a junior primary level, also  download the Early Reading Profile from the Year 1 & 2 section. 

It is likely that these students will still require decodable readers.

* When students are slow to progress through stage 1, refer to the assessments for ‘Students Experiencing Difficulty at a Stage 1 level’ in the Year 1 & 2 
assessments and the Phonic Sight Word Sequence. The assessments help teachers understand the difficulties and formulate a plan. 
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Literacy

Phonic and 
Sight Word  
Sequence
Revised Edition

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Outlining the relationship between letters and sounds

Template to size

Literacy

Spelling  
Activities for  
the Middle and  
Upper Primary

Revised  
Edition

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Based on synthetic phonics and linguistic theory

Template to size

Literacy

Learning to apply phonic knowledge 
to extended writing tasks.

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Phonic
Dictation
Revised Edition

Stage 3 

Phonic and Sight 
Word Sequence

Bpsw

Spelling Activities for the 
Middle & Upper Primary      

SAmup

Phonic Dictation: 
Stage 3

Md3

Template to size

Literacy

Facilitating the application of phonic  
knowledge into extended writing

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Stage 6 

Phonic
Dictation
Revised Edition

Phonic Dictation: 
Stage 6

Md6

FACILITATING PHONICS INTO WRITING

Literacy

Learning to apply phonic knowledge 
to extended writing tasks.

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Stage 5 

Phonic
Dictation
Revised Edition

Phonic Dictation: 
Stage 5

Md5

Literacy
Phonic 
flash 
cards

Strengthening the relationship 
 between letters and sounds

Stages  
1, 2, 3, 4

Alphabet Sound 
Charts

FCp

PHONIC 
REVIS1ON

Template to size

Literacy

Learning to apply phonic knowledge 
to extended writing tasks.

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

Stage 4 

Phonic
Dictation
Revised Edition

Phonic Dictation: 
Stage 4

Md4

Year 3, 4, 5 & 6
Catering for the Range in Ability and Instructing Word Study Lists
At the commencement of a weekly teaching cycle, provide each student with a word study list. It is expected that teachers provide three or four levels of words for each 
class devised on the basis of the placement testing (outlined on page 15). Typically word lists should be comprised of one or two focus phonic concepts devised from 
the Phonic and Sight Word Sequence.
Rather than providing the words as purely spelling words, a broader set of word study goals are proposed. Students should be able to: 

   •  Read and spell the words.
   •  Sound out the word, identifying the phonic concepts and the phonemes and syllables (i.e. apply phonological awareness skills). 
   •  As the list words become more sophisticated to develop an understanding of the word meaning. 
   •  Transfer the words into extended writing within the context of dictation and self generated writing.
   •  Retain the concepts over the long term and not just during the week they are presented.

Design a weekly routine of skill rehearsal tasks with a specific focus over a five day or weekly cycle. When instructing the spelling list words it is essential to focus on the 
phonic structure in conjunction with the sound structure. Why? Phonemic and phonological awareness instruction (or the ‘sound out as you spell strategy’) is imperative 
in order for phonics instruction to be effective.  
Monday - Tasks that focus students on phonemic based spelling: For example: 'Double Time' and rewriting list words into Elkonin boxes with alternating colours.
Tuesday -Tasks that focus students on phonemic based spelling: For example: Double Time Look Cover Say Write Check using Elkonin boxes and alternating colours.
Wednesday - Tasks that focus students on semantic or meaning basis of the words. For example: The semantic connections task, or synonym creation. 
Thursday -Tasks that focus students on semantic or meaning basis of the words. For example the task that focuses students on the words they am rarely going to use 
in  future writing task now that these words have been leaned or spelling detective tasks. 
Friday - Tasks that require students to transfer their phonic knowledge into extended writing: For example phonic passages presented as a dictation task. 
Specific activities can be selected (or adapted) from Spelling Activities in the Middle and Upper Primary. https://pld-literacy.org/product/spelling-activities-for-the-middle-
and-upper-primary/

WORD  
SELECTION

ACTIVITY  
SELECTION

Es
se

nt
ia

l P
ro

gr
am

Note: the alternating black and grey colouring highlights the relationship between the letters and the sounds within the word. It is strongly recommended that words 
are also assigned to students in this same format.

Potential Word Study Lists for a Year 3/4 Class Potential Word Study Lists for a Year 5/6 Class
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 Phonics: ou and ai

Sounding strategy: 
individual sounds
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Phonics: le
Sounding strategy: 
individual sounds
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Phonics: ture & sure

Sounding strategy: 
syllabic spelling
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 Phonics: ea and ee

Sounding strategy: 
individual sounds
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vi
du

al
 s

ou
nd

 s
pe

lli
ng

Phonics: igh and tch
Sounding strategy: 
individual sounds
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Phonics: our
Sounding strategy: 

syllabic spelling
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Phonics: ate
Sounding strategy: 

syllabic spelling

house
found

around
sound
shout

chain
claim
await
afraid
again

grumble
sparkle
tremble
scribble
struggle
baffle
ample
uncle
jungle

puddle

capture
structure
furniture
venture

departure

measure
pleasure
treasure

composure
enclosure

each
beach

teacher
dream
team
sea

sweet
street

asleep
between

right
fright
sight
might
sigh

match
snatch
switch
sketch
hitch

flavour
rigour

demeanour
vigour

neighbour
favourite
candour
humour
harbour

aspirate
coronate

accentuate
authenticate
precipitate

instigate
congregate

accommodate
articulate

contemplate

Words containing  
vowel digraphs.

Emerging vocabulary 
words and syllabic spelling.

Vocabulary words and 
syllabic spelling.

Words containing  
vowel digraphs.

Words containing  
vowel trigraphs.

Vocabulary words and 
syllabic spelling.

Vocabulary words and 
syllabic spelling.

h ou se r igh tgrum ble cap ture ea ch fla vour as pir ate

Structuring Synthetic Phonics Within Literacy Blocks
1. Organisation Potential Time Frame: 1-2  minutes

• Place spelling books on desks/tables, collect two coloured pencils/pens, then return to the group for the ‘teaching phase’. 
2. Revision of concepts already covered and explicit introduction of the words/concepts of the week. Potential Time Frame: 5 minutes

• Commence by revising phonic concepts already covered. This can be facilitated through PLD flip books, flash cards or the design of a Powerpoint.
• Follow this by reading and ‘sounding-out’ the spelling words within each assigned spelling list. For the students with lower literacy skills this provides exposure to future 

concepts. For the average and more able students this provides on-going revision of previously covered concepts. Important for all students within the class, this daily 
practice reinforces phonemic awareness skills, which is essential for the retention of phonic concepts.

• Later in the week the use of small white boards with the whole class can also be a useful process. 
3. Demonstration of the task for the day. Potential Time Frame: 4 minutes

• Rather than rotating groups a simple and effective process involves every student completing the same task even though their assigned list words may differ. Hence 
even though the specific set of assigned words will differ the task being completed by the whole class is the same.

• Importantly show the students how to complete the task properly, rather than completing the task with short cuts. Explain WHAT is the purpose of the assigned task, 
and what is the learning that should be occurring. 

• Explain and model the task for the day with one (or two) words from each of the spelling lists. 
4.  Set a timer for the task completion. Potential Time Frame: 10 or 15 minutes

• Students will be expected to complete the daily task with their assigned spelling words. At this point in the session, the teacher typically joins the weak or less  
independent students.
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TERM 1, 2, 3 & 4

Template to size

Oral Language

A middle and upper primary narrative oral retelling, 
rewriting and generation program

Connecting 
Oral & Written 
Language

Step 2

Connecting Oral & Written 
Language: Step 1

Mn912

by lookin  t who
you’re t lkin  to
by lookin  t who
you’re t lkin  to

by thinkin  bout
wh t to s y �rst
by thinkin  bout
wh t to s y �rst

by checkin  the 
listener understood
by checkin  the 
listener understood

by usin   ood voice
(not too loud or too quiet)
by usin   ood voice
(not too loud or too quiet)

by spe kin  cle rlyby spe kin  cle rly

with your body stillwith your body still

Spe kSpe k

1...2...31...2...3

www.pld-literacy.org
ISBN  978-1-921560-41-5

© PLD Organisation Pty. Ltd.

Oral Language

Generating 
Narratives

Set 2

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

On the basis of multiple picture prompts

Generating 
Narratives Set 2  

CCgn2

 

with your e rswith your e rs

by lookin  t the 
person spe kin
by lookin  t the 
person spe kin

with  closed 
mouth
with  closed 
mouth

with still h nds
nd body

with still h nds
nd body

with your br in
turned on
with your br in
turned on

ListenListen

www.pld-literacy.org
ISBN  978-1-921560-40-8

© PLD Organisation Pty. Ltd.

CLASSROOM POSTER

Key Area: Oral Language 
Recommended Picture Books  
for 9-12 Year Olds

Points to remember 
when choosing a book.

• Complex themes. 
• Little repetition within texts.
• Full story structure. 
• Stories can be lengthy.

Book Title Author

Id
ea

l f
or
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ar

ra
tiv

e 
Re

te
ll 

Ta
sk

s

An Ordinary Day Libby Gleeson
Arnold Z Jones Could Really Play The Trumpet Tohby Riddle
Bunyips Don’t Sally Odgers
Clancy The Courageous Cow Lachie Hume
Dr Dog Babette Cole
Feathers And Fools Mem Fox
Grandad’s Teeth Rod Clements
Herbert And Harry Pamela Allen
In Flanders Flields N. Jorgensen
Irving The Magician Tohby Riddle
John Brown, Rose And The Midnight Cat Jenny Wagner
Knuffle	Bunny Mo Willems
Louisa May Pickett’s Best Show And Tell Ever Rod Clement
Pete The Sheep Jackie French
Pog Lyn Lee
Princess Smartypants Babette Cole
Prince Cinders Babette Cole
Snow White In New York Fiona French
The Enormous Crocodile Roald Dahl
The Fisherman And The Theefyspray Paul Jennings
The Island John Heffernan
The Piggybook Anthony Brown
The Rabbits John Marsden
The Singing Hat Tohby Riddle
The True Story Of The Three Little Pigs Jon Scieszka
The Very Best Of Friends Margaret Wild
The Violin Man Colin Thompson
The Watertower Gary Crew
Wilfred Gordon McDonald Partridge Mem Fox
Willy The Wimp Anthony Brown
A Particular Cow Mem Fox
Donkey’s A. Dahimene and H. Sollinger
Ock Luke Edwards

Do
n’

t F
ol

lo
w

 A
 T

ru
e 

 
N

ar
ra

tiv
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e

Caleb Gary Crew
Grandad’s Phase Archimede Fusillo
The Giving Tree Shel Silverstein
The Great Escape From The City Zoo Tohby Riddle
The Short And Incredibly Happy Life Of Riley C.Thompson and A. Lissiat
Voices Anthony Browne
Wombat Diary Jackie French
Zoo Anthony Browne

www.pld-literacy.org  
mail@pld-literacy.org   
Phone: +61 (08) 9227 0846
This information sheet can be 
downloaded and distributed 
providing PLD’s logo and  
contact details are not removed.  
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Literacy

Oral
Language

Movement
& Motor

Please Note: At the time of print, all books on the booklist were in print.  
Due to the nature of book publishing, sometimes books go out of print.  
PLD Learning Resources takes no responsibility for book availability. 

 

PARENT EDUCATIONAL  
MILESTONES

Available for download at:
 https://pld-literacy.org/downloadable-literacy-resources/

Oral Language

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

On the basis of multiple picture prompts

Generating 
Narratives

Set 1

Generating 
Narratives Set 1  

CCgn1 

TERM 4

Connecting Oral Language with Written Genres

Term 1 Term 2 Term 3 Term 4
Object Description  
(or Simple Reports)

Event-Based News/Recounts/ 
Journal Writing

Activity Retells/Procedural Narrative Narrative Rewrites and Generation

Oral Language 
Explicit 
Instruction 
Schedule short 
weekly (i.e. 5-10 
minute) object 
descriptions. The 
descriptions are 
recommended to 
be based upon 
semantic 

categories. For example: Olympic 
sports (in weeks 1 and 2), leaves (in 
weeks 3 and 4), countries (in weeks 
5 and 6), crustaceans in week 7 and 
8). After teaching, age appropriate 
description items can be brought 
in from home in weeks 9 and 10 for 
students to self generate their own  
descriptions. 

Templates to support oral language 
transitioning into written language.
At the end of each fortnight a 
written description or report should 
be scheduled. This will challenge 
students to transfer into writing the 
strong oral sentence structure their 
have been rehearsing throughout the 
fortnight. Undoubtedly there will be a 
range in writing ability within the class. 
Different templates can be applied to 
the various ability groups. 

Program: Mn912  

Oral Language 
Explicit 
Instruction 
Schedule short 
daily (5 minute) 
sessions which 
instruct the 
explanation of 
an event. It is 
recommended 
that the event

relates to an event that occurred within 
the school day or which summarises 
the curriculum learning that has 
occurred within a lesson. 

  

Within the afternoon session, the class 
reflected and brainstormed the impact 
human beings are having upon our planet, 
because we are going to focus upon 
sustainable living at home and at school.

Templates to support oral language 
transitioning into written language.
At the conclusion of each fortnight 
(in which event-based news has  
been explicitly  taught and modelled) 
students are provided with their own 
opportunity to generate their event-
based news in written form, using the 
appropriate template. 

Program: Mn912   

Oral Language 
Explicit 
Instruction  
Over the length 
of the term, 
aim to focus 
on a procedural 
narrative each 
week. In order to 
be time efficient, 
rather than

designing an activity to  support the 
process, utilise an activity within 
another subject. Opportunities for 
cross-curriculum links readily exist 
in subjects such as science, T&E or 
in Art  Using the cards and/or poster 
engage in oral rehearsal prior to the 
written task.

Templates to support oral language 
transitioning into written language.
At the end of each fortnight a written 
task should be scheduled. This will 
challenge students to transfer into 
writing the strong oral sentence 
structure their have been rehearsing. 
Templates may still be useful for 
students at this age. Some students 
may require simplistic templates and 
others a more detailed and elaborate 
template.

Program: Mn912

Oral Language 
Explicit 
Instruction 
Select a picture 
book with 
the summary 
of narrative 
structure 
from within 
the program 
‘Connecting

Oral Language with Written Language’. 
The picture book overview suggest the 
level of oral language the teacher will 
model and also aim to elicit from the 
students. To commence the weekly or 
fortnightly cycle, the focus picture book 
will need to be read multiple times. Once 
the students are familiar with the picture 
book, they are ready to engage in oral 
narrative retells. Aim for students to 
provide a paragraph for each narrative 
component. 

Templates to support oral language 
transitioning into written language.
Conclude each weekly or fortnightly 
cycle with rewrite or innovation of the 
picture book that has been rehearsed. 
The templates cater for the range in 
ability. It may be appropriate for some 
students to complete a partial rewrite 
and others a full narrative.

Program: Mn912

Boost Reading Comprehension (through the facilitation of a home program)
Scripted Picture Book Comprehension Questions (to supplement reading books for students with low comprehension skills.)

Instructions
Provide a book with its corresponding scripted question card each week. Students can likely read the picture books but it is still appropriate for adults to read and 
ask the questions.                 Program: Mc8
Parent training video located at: https://pld-literacy.org/product/comprehension-questions-for-8-year-olds/. 

Progress Check (optional)
The comprehension questions program includes a targeted progress check. It can be presented mid year and/or at the end of the year. The information will provide 
evidence of progress and/or can be used to accompany a referral to a speech pathologist.
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Journal Writing (with modified content)

When?

Who?

What?

Why?

Because
So

First
To begin
Initially

Following this
Secondly
After that

Next

Because, 
However, 
Although

Feelings

Thoughts

Lastly
Finally

To conclude

Where?

Finally...
Lastly...
To conclude...
We completed...

Finally...
Lastly...
To conclude...
We completed...

© PLD Organisation Pty. Ltd.

Locate...
Gather...
Collect...

Locate...
Gather...
Collect...

Firstly...
To start with...
Initially...
We commenced...

Following this...
Next...
Secondly...
After this...

During...
Just following...
Immediately...
When...

During...
Just following...
Immediately...
When...

It 
th

e 
re

te
ll o
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urs 

before th
e activ

ity.

Complete...
Design...
Construct...
Attempt...

Complete...
Design...
Construct...
Attempt...

Introduction

Materials

Method / Procedure:

Activity RetellsActivity Retells

Procedural NarrativesProcedural Narratives
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r 
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ar
y
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Narrative Stage 3: Format 4a - Generating the plan of a whole narrative.
Preparation for a written narrative task: Summarize the key story elements.

Character(s) Feelings

Introduction

When?

Who?

What?

Where?

Conclusion

Problem

Character(s) Plan

Decided
Wondered
Planned

So

Because, 
However, 
Although

Character(s) Feelings

Because, 
However, 
Although

Character(s) Thoughts

Because, 
However, 
Although

Character(s) Thoughts

Because, 
However, 
Although
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Why?

First
To begin
Initially

Following this
Secondly
After that
Next

Lastly
Finally
To conclude

Because
So
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When? Who?

What? Where?
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When? Who?

What? Where?
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When? Who?

What? Where?
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When? Who?

What? Where?
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What?

Type?

Features?

Use/ 
Move/Do?

Found?

Fact?  
Piece of 

information?

Simple Reports

Introduction

Body

Conclusion

M
idd

le 
an

d U
pp

er
 Pr

im
ar

y

What?What?

Features?Features?
Made of?Made of?

Found?Found?

Fact or
piece of

inforfmation?

Fact or
piece of

inforfmation?

Use/Move/
Do?

Use/Move/
Do?

I am describing
I have selected
I am describing
I have selected

Category?Category?
It is a type of ...

It belongs ...
It is a type of ...

It belongs ...

It is typically
found...

It is typically
found...

The important
parts incude...
The important
parts incude...

Object Object 

Simple 
Reports
Simple 
Reports

11

Description NewsDescription News

Introduction

Body

Conclusion
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Event Based NewsEvent Based News

Journal 
Writing
Journal 
WritingM

idd
le 

to
 U

pp
er

 Pr
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Because
However
Although

Because
However
Although

Feelings & ThoughtsFeelings & Thoughts
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First
To begin
Initially

First
To begin
Initially

Following this
Secondly
After that

Next

Following this
Secondly
After that

Next

Lastly
Finally

To conclude

Lastly
Finally

To conclude

Who?Who?When?When? What?What? Where?Where? Why?Why?
Because
So
Because
So

Year 3, 4, 5 & 6

Oral Language

Comprehension
Questions for
8 & 9 Year Olds
Revised Edition

Year1 & 2

Year

3, 4, 5
&

6Ea
rly

Ye
ar

s

Foundation

YEAR 
LEVEL

A home or school picture book program

Comprehension 
Questions for 8 & 9  
Year Olds      Mc8

STUDENTS WITH 
LANGUAGE DELAYS

Story NarrativesStory Narratives
The Structure Of True

www.pld-literacy.org
ISBN  978-1-921560-62-0

11stst

attemptattempt 22ndnd

attemptattempt

The main character(s’) feelings and thoughts
about the key event, problem and complication.

The main character(s') feelings and thoughts in reaction 
to the events and outcome of the story.

This introduces:
• WHEN the story takes place? • WHAT the characters are doing?
• WHO the main characters are? • WHERE the characters are?

The main character(s’) success or failure in the pursuit of the goal.

An event, problem or complication.

Goal setting and how the main character or 
characters decide to tackle the problem. 

Attempts at 
achieving 
the goal. 33rdrd

attemptattempt

Introduction or SettingIntroduction or Setting

Feelings and ThoughtsFeelings and Thoughts

Problem!Problem!

Feelings and ThoughtsFeelings and Thoughts

PlanPlan

Conclusion or ResolutionConclusion or Resolution

© PLD Organisation Pty. Ltd.

Promoting Literacy Development

Because, However, AlthoughBecause, However, Although

Decided, Wondered, Planned, SoDecided, Wondered, Planned, So

Because, However, AlthoughBecause, However, Although

44thth

attemptattempt

42 Connecting Oral & Written Language Step 2     PLD Organisation Pty. Ltd. 

Procedural Narrative (with modified content)

Method/ 
Procedure

Introduction

Firstly
To start with

Initially
We commenced

Secondly
Following this

Next
After this

Finally
Lastly

To conclude
We completed

During
Just following
Immediately

When

When?

Complete
Design

Construct
Attempt

What?
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Phone: (08) 9227 0846 
E-mail: mail@pld-literacy.org  

www.pld-literacy.org

Literacy

Oral
Language

Movement
& Motor

The PLD Program has given our school a consistent 
approach to teaching phonics and spelling for everyone 
across the school. We love the recording tools and 
the published resources, and the skills given at the 
professional learning were extremely valuable! We are 
on track to move each student forward in their spelling 
progress positively with the use of the PLD program.

Emma Hedley Cooper, Principal 
Eneabba Primary School

Our ECE has been thriving since beginning our 
PLD journey. The staff are enthusiastic, the 
students are engaged, our parents are noticing 
the difference between siblings and we are 
reaping the rewards of confident, motivated 
learners with rich oral language who are reaching 
their full potential. Staff continue to boast daily 
– "My teaching is more targeted than previous 
years", “It really works”, “I can’t wait to share my 
results with Admin".

Nicole Anderson, Deputy Principal 
East Kenwick Primary School

As a teacher, the assessments and 
continuous analysis and evaluation 
practices ensure student learning is 
SMART (specific, measurable, achievable, 
realistic and time specific). 

Year 1 Teacher, Kirup WA

Honeywood PS has found success by using PLD 
as part of our whole school program. It provides 
the scaffolding needed for students to be able 
to achieve successfully at their own level. It also 
provides all staff no matter what their classroom 
experience a sequential program to follow which 
also integrates perfectly into our whole school 
vision. The online PL is invaluable and helps 
teachers understand the program thoroughly and 
to implement with confidence.

Danielle Howton, Deputy Principal  
Honeywood Primary School

Prior to this year, our school did not have 
a consistent approach to the teaching of 
phonics in P-2. As the K-2 instructional coach, 
I worked collaboratively with our P-2 teachers 
to undertake professional development using 
the PLD courses and utilised PLD resources 
such as the Pre-Literacy Screens and the 
Phonics and Sight Word Sequence to develop 
a synthetic systematic phonics approach in 
our school. In just six months, we have seen 
significant improvement in student outcomes.

Nicole Kahler-Viene, Literacy Co-ordinator 
Mt Isa Central State School


