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Independent Research

High performing primary schools:
What do they have in common?

Research commissioned by the Education Department of
WA, explored the similarities and differences among high
performing West Australian primary schools.

Nine schools were selected for the study on the basis of their
2010 to 2014 NAPLAN results. The participating schools
were either high achieving schools or schools which had
significantly improved their NAPLAN results. The schools
had an Index of Community Socio-Economic Advantage
(ICSEA) score range from 1084 (Decile 2) to 911 (Decile 9).
Two of the schools had a significant number of students with
English as a second language, two schools had high levels of
Indigenous students and one school was a rural school.

Research Conclusions:

While each of the schools were quite different, a series of key
common characteristics emerged.

+ The bulk of the schools had moved to what the researcher
called ‘lower variation teaching’ in which schools had
developed positions on curriculum, pedagogy and
assessment. Most of the schools had developed scope
and sequence progressions. The introduction of specific
mandated resources and fine grain achievement targets
were established for each term and year.

+ All of the schools used explicit teaching strategies for
teaching phonological awareness and phonics.
Common across all schools was a synthetic phonics
approach. The following is a direct quote from the
research paper.

= .

“Synthetic phonics is a systematic approach to teaching
reading by beginning with sounds (phonemes) and blending
(synthesising) these sounds to make words. All of the case
study schools have implemented synthetic phonics programs in
the early years. ...Diana Rigg’s PLD Phonics... teach phonemes
(letter and digraph sounds), letter formation, blending of sounds
together to form new words, segmenting sounds to read and
write new words, and teaching specific ‘tricky words’ with
irregular spelling.” (Page 20-21)
https://pld-literacy.org/highperformingschools

PLD's structured synthetic phonics program is a recommended
AUSPELD Wave 1 (whole class) and Wave 2 (small group) additional
intervention program.

Wave 3:
Highly Personalised Intervention

Structured Synthetic
T4 Phonic Teaching

+ Individualised instruction for an extended period of time.

+ Students will make progress, but some will not reach the
level of their peers.

+ Students may have cognition, learning, behaviour, emotional,

. 4 0 Adapted from
social, communication, sensory and/or physical needs.

“Independent review of
the teaching of early
reading” (2006)

Groups of three or less,
presented by a specialist

L
Tt

Small groups of students,
presented by a general staff member or a specialist

AT
N

Consisting of a blend of whole class, small group and individual instruction.

Wave 2:
Additional Intervention

+ Ideally early intervention.
+ Short-term instruction.

+ Enabling students to acquire age
appropriate skills.

Wave 1:
Quality First Teaching
+ Daily high quality instruction.
+ Aiming to provide the best
start for the majority and
to reduce the number
of students requiring
wave 2 and 3.

PLD improves literacy in a

remote indigenous school
Speech Pathology Australia case study

In this case study school, PLD worked closely with the
teaching and Aboriginal Education Assistants (AEA) support
staff. When the PLD program was first introduced, 100 per
cent of the junior primary students were assessed as being
‘non-readers’, while at the end of the first year of the program,
this was reduced to 64 per cent. In addition only 25 per cent
of the primary students were reading within one year of their
reading age before the program, in comparison to 86 per cent
after the first year. To read the case study in full:

https://pld-literacy.org/indigenousliteracy

Call for further Masters, PHD and University research
involving PLD programs

Contact mail@pld-literacy.org if considering conducting research in 2019 or 2020.



Delivering Quality Educational

PRIAD)

Promoting Literacy
Development

Programs, Resources and Services

Who is PLD?

PLD is dedicated to Promoting Literacy
Development through our resources which
deliver outcomes across 3 core areas:
Literacy, Oral Language and

Movement & Motor.

This specialised approach, derived

from the disciplines of education,

speech pathology and occupational
therapy, helps teachers develop the whole
child so students 3 - 11 years of age reach
their academic potential.

Literacy

‘Word Attack’ or spelling and decoding skills are
derived from:

+ Phonemic (and phonological) awareness

+ Alphabet and phonic sound knowledge

+ Sight word knowledge

The hallmark of literacy proficiency is
comprehension and written expression ability,
and these areas are influenced by oral language
and motor skills.

PLD's structured synthetic phonics range has been
identified by AUSPELD as an evidence based ‘wave 1’
(whole class) and ‘wave 2' (small group) program.

Movement & Motor
The way a student organises and uses their
body is a significant part of literacy-based learning.

In schools, students are constantly required to
complete curriculum activities which involve
physical movement.

Perceptual motor refers to the ability to

hear something, interpret the meaning and
form an appropriate motor response.

+ Perceptual - input or receiving the message
+ Motor - output or the response

Oral Movement

Language & Motor

Oral Language

Oral language refers to the act of speaking

and listening.

The main components include:

+ Word knowledge - vocabulary

+ Sentence structure - grammar

+ Language understanding - semantic and
comprehension ability

+ Structured thinking - the ability to elaborate,
organise and sequence thoughts

Students need to be able to process information
heard (or read) and explain this information orally
(or in writing) in order to be successful within the
curriculum.

Visit www.pld-literacy.org to learn more about
our unique approach to literacy and learning.

Scheduling PLD Programs and Processes within a Whole School Literacy Strategy



Introduction

The purpose of this document is to provide an implementation outline to assist schools in scheduling the PLD programs within a
broad school-based strategy. When PLD resources are embedded within a whole-school strategy a level of consistency is achieved
and the results from the programs are maximised.

This document outlines how the PLD literacy, oral language and motor range of resources can be applied within a school. Each
page provides suggested timeframes and implementation recommendations, with reference to specific PLD resources.

Keep in mind it may be appropriate for schools to adapt the timing of the skills outlined within this document. Schools may also
choose to implement some or all of the recommended outlines. This booklet is designed to be a broad guide which can be adapted
to the specific needs of each school.

If you have any questions or require further information, please contact PLD on mail@pld-literacy.org .
All the best in delivering a quality literacy and learning process for the students in your care.

Déana Rigy

Ba. Arts (Ed), BaEd, CPP-Dyslexia (UK), MaEd, MaSpPath.

Professional Development Options

The implementation of programs within the classroom is most effective when schools also invest in staff training.

While school based and regional or district training sessions may be scheduled, the online courses are a cost effective and
flexible medium. Refer to the back cover for additional information.

Contents
Section 1: Early Years
Scheduling pre-literacy, fine and gross motor and oral language programs page5-7
Section 2: Foundation
Scheduling pre-literacy, early literacy, fine and gross motor and oral language programs page 8-12
Scheduling pre-literacy, early literacy, spelling, decoding and oral language programs page12-18

Section 4: Year 3,4,5 &6

Scheduling literacy, dictation and oral language programs page 18 - 23

Back Cover

Online courses page 24




Early Years

Kindergarten (WA, QLD, SA, TAS)

Preschool (ACT, NT, NSW, VIC)

Phonological Awareness Skill 1

Syllabification

(of 2 and 3 syllable words)

Explicit Instruction

Teach the skill of syllabification to the
whole class in weeks 1 - 6 of the term.

Typically students require 3 or 4 three
minute instruction sessions each day.
Program Options

* Vocabulary and
Syllable Time 1 & 2

Website Code:
VST1 & VST2

+ Syllable Time

Website Code:
CCst

Progress Check

In week 7 following the intensive
instruction period, review skill
development through the
presentation of sub test 1 in the Early
Years Pre-Literacy Screen (2018).
Focused Group

For the remainder of the term

(i.e. Weeks 8 - 10) schedule

small group sessions for the
students who have not acquired the
skill of syllabification.

i | Pre-Literacy
. &Early

| Literacy Screens
Website Code:
Spre

Pre-Literacy & >
Early Literacy

Scheduling
Pre-Literacy Programs

Phonological Awareness Skill 2

Initial Sound Awareness

a) Continuant Sound Awareness:
“SSSSun starts with a ... ?”

b) Stop Sound Awareness:
“Table starts with a ..?"

Explicit Instruction

Teach the skill of initial continuant
sounds and initial stop sounds to the
whole class in weeks 1 - 6 of the term.
Typically students require 3 or 4 three
minute instruction sessions each day.

Program
Options
Preparing for
the Alphabet
Website Code:
CCpfa

Preparing
for the
alphabet

Progress Check

In week 7 following the intensive
instruction period, review skill
development through the
presentation of sub test 2 in the

Early Years Pre-Literacy Screen (2018).

Focused Group

For the remainder of the term

(i.e. Weeks 8 -10) schedule small
sessions for the students who have
not acquired the skill of initial sound
awareness.

Online Course Approximately 2 hours

https://courses.pld-literacy.org/

Oral Movement
]_anguage & Motor

Terms 3 & 4

Semester 2: Alphabet instruction with
a focus on blending and letter formation

Phonological Awareness Skill 3

Blending

— a) Onset and Rime Blending
! b) Optional: 3 Phoneme Blending
Program Options

+ Learning to Blend Onset
and Rime
Website Code: L2B1

+ Preparing for Reading
Website Code: CCpfr

Learning
to blend onset
X and rime

Explicit Instruction

Blending tasks can take as little as 2-3 minutes
each session. It is recommended that a minimum
of 3 sessions are scheduled each day.

Progress Check

Week 7 screen: Review blending skills using the
relevant sub tests in the Early Years Pre-Literacy
Screen (2018)

Focused Group

The students who are not acquiring blending
at the pace of their peers will require additional
small group instruction.

Alphabet Sound Knowledge

Letter
Formation for
Little People

Alphabet the
multi sensory
way

foundation font

b) Alphabet Sound
Formation (for
spelling and writing)
Program Options
Website Code:

MiIff (foundation)
Milfc (cursive)

a) Alphabet Sound
Recall (for reading)
Program Options
Website Code: CCal

Explicit Instruction

Term 3: Group 1: s, a,t,p, i, n
Term 4: Group 2: ¢, h,r,e, m, d
Weeks 1 - 6 teach 6 alphabetic sounds:

s, a, t, p, i, n simultaneously. Typically students
require 3 or 4 two minute instruction sessions
each day.

Week 7 screen: s, a, t, p, i, n using the sub test in
the Early Years Pre-Literacy Screens (2018)

As students learn s, a, t, p, i, n consolidate

s, a, t, p, i, n and start teaching ¢, h,, e, m, d.
Focused Group

The students who are not acquiring alphabet

at the pace of their peers will require additional
small group instruction.

Scheduling PLD Programs and Processes within a Whole School Literacy Strategy



Early Years

Kindergarten (WA, QLD, SA, TAS)
Preschool (ACT, NT, NSW, VIC)

Preparing
children for
handwriting

Program Options

Preparing Children for...
Handwriting - Step 1

Website Code: Mhu4

Stage 1,
Website

Movement and Motor

Developing Cutting Skills -

Scheduling Fine and
Gross Motor Programs

Movement
& Motor

Oral
Language

Schedule Fine and Gross Motor Activities

Fine Motor Activities

Gross Motor Activities

2&3
Code: Mcs123

Throughout Term 2 focus on pre-writing patterns.
Engage in big body movements, art activities and verbal cues.

=/ |11 wn O e ey
—
Sideways, Talllines& Zig zags Circles, Up & overs Down &
sideways, short lines drawn unders/
left to right forwards & Down, back
backwards & unders

Program Options |
Pre-Writing

* Targets the six basic patterns that form the basis of all letters.

i:tg'rr:gng Patterns E;i;g':zngosters * Rehearse pre-writing patterns with oral cues, big body movements,
art and craft activities, wipe clean posters and photocopiable sheets.
Website Code: Mpw Workbook Website Code: + Includes assessment points.
Website Code: Ppw
WBpw Double-sided, A3 laminated posters

Letter Formation Learning

Letter
Formation for
Little People

Foundation Font

Program Options

Letter Formation
for Little People
Website Codes:
MIff (foundation) Mlfc (cursive)

Alphabet Finger Tracing
Website Code: CCaft = ==

are ‘write-on’, ‘wipe-off’.

STEP 1
A3 & Standing

STEP 2
Apply STEPS 1 & 2
Ad & Seated to the following schedule

T S— ——
Term 3 Group 1
e s, a,tp,in
e Term 4 Group 2
e m,r,h,ed,c
Ve

Standing position often helps to
stabilise the wrist and shoulder.
Letter formation verbal cue:
“Short line, up and over."

Scheduling PLD Programs and Processes within a Whole School Literacy Strategy



Early Years | Scheduling

Kindergarten (WA, QLD, SA, TAS)

S ALY Oral Language Programs e | S

Speaking in Grammatically Correct and Lengthy Sentences

o Program Options
Transition Term

Use transition times to practice verbalising repetitive sentences segmented into words.
For example, when transitioning out the door, child steps through a series of hoops saying...

- My name s ... - My favourite colouris ... -Ilike eating... -lam...yearsold... -lam wearing....
Songs to be sung many many times & slowly, until children sing along.
Simple books with repetitive sentences e.g. Where is the Green Sheep? Dear Zoo etc.

Object Description or ‘Show and Tell’

Based upon PLD'’s Developing News Telling and Narrative Skills (for 4 year olds)

No object brought in from home. To be based upon the
semantic groups for the term (refer below for suggestions).

(2 elements only): - What & colour - What & parts @

Event-Based News

Based upon PLD's Developing News Telling and Narrative Skills (for 4 year olds)
- Who? What? When? Where?

For example:

- This morning we did activities at the tables

- Today all the children did a painting of an animal.
- This morning we all cooked biscuits in the oven.
- After lunch we walked to the library.

Activity Retells

Based upon PLD's Developing News Telling and Narrative Skills (for 4 year olds)
(2 elements only): What was made & what was used.

Vocabulary and Semantic Development

Vocabulary with carrier sentences to be modelled by adults and children to participate: e
- Fruit - School items - Colours B
- Vegetables - Common animals (mixed groups) - Shapes

Activity’
_Retells _

Vocabulary and Semantic Questions
from PLD's Semantic Scenes and Questioning - Set 1
and 10 Minute Language Games - Set 1

Vocabulary and Semantic Questions

- Zoo animals
- Transport or things you travel in or things that take you places
- Things found in the home

Supplement the process with: Plastic set(s) of zoo animals, transport models, dolls furniture.

Vocabulary and Semantic Questions

- Food

- Farm animals

- Clothing

Supplement the process with: Plastic set(s) of food, farm animals, clothing (dolls or baby clothes)

Speech =
Vocabulary and Semantic Questions ' , -
- Insects, mini beasts : -0
- Beach

- Birthday party/toys

Supplement the process with: Plastic set(s) of insects & sea creatures.

Website Code: Ssd
Scheduling PLD Programs and Processes within a Whole School Literacy Strategy

Website Code: Pbr4
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Foundation Scheduling

Pre-Primary (WA), Transition (NT), oral Movement

I.(indergarten (NSW, ACT) p P re— I_ | t e ra Cy P ro g r a m S Language (_~ &Motor

Reception (SA), Prep. (QLD, VIC, TAS), °

If an ‘Early Years Program’, (page 5) collect the Pre-Literacy Screen (2018) and group
students in according to alphabet and blending ability. Screen new students.

If no ‘Early Years Program’, commence teaching the alphabet from Week 1 in Term 1.
Explicit Instruction Phase

Alphabet Knowledge
Instruct the two dimensions to
alphabet knowledge.

a) Alphabet Sound Recall Instruct alphabet recognition and letter formation simultaneously: “What sound is this?
(for reading) Now how do we write this sound?” (with verbal cues.)
_ *Group 1:s,a,t,p,i,n *Group 3:g,1,f,0,u,b
| Program Options *Group 2: ¢, h,r,e,m, d «Group 4:z, X, W, Vv, q, k, j, y
Alphabet and Aim for 3 five minute sessions each day.
Early Phonics the Progress Check

Multi-sensory Way! Mid term, following the intensive instruction, review skill development using the Foundation
Website Code: CCal Pre-Literacy Screen (2018). Do not present the whole screen, only the group of sounds that
were instructed.

Focused Group Work
b) Alphabet Sound Formation While many students will show progress and Online Course Approximately 4 hours
(for spelling and writing) acquire §kll!s at an appropriate rate, a proportion 213
will require intensive and regular small group i
intervention to embed alphabet knowledge.

Program Options

Letter Formation

for Little People REMEMBER: It is ‘normal’ for letter sound

recognition to be stronger than alphabet letter

Website Code's: recall and formation ability. Students require
MiIff (foundation) ADULT LEAD explicit instruction with a focus on
Mifc (cursive) starting points, verbal cues and correct formation

to set them up for success in Semester 2. https://courses.pld-literacy.org

Phonological Awareness Training N C‘ .
- n -
v
REMEMBER: Students who
a) Onset and Rime Blending: What sounds are in the word “log"? have had ear infections,

delayed speech or
. language skills or who
Program Options present with a genetic

“f" (pause) “an” makes the word?”
b) Phonemic Blending: “m” (pause)

" (pause) " makes the word? 0 LeamingtoSegmencvcwonds  Pigisbeiionie eamin
Program Options M website Code: L2S require additional

rehearsal items and likely
: : small group work. It is
Preparing for Spelling essential that teaching

Website Code: CCpfs staff commence
teaching these skills early
in the year and also adopt

a strong commitment to
these skills as they directly
link to spelling and reading.

Learning to Blend Three Phonemes
Website Code: L2B2

Learning to Blend Onset and Rime
! Website Code: L2B2

‘ Preparing for Reading
22 Website Code: CCpfr

Explicit Instruction Phase

Commence teaching the skill of blending and segmentation to the whole class from Week 1 in Term 1. Typically
students require a minimum of 3 two minute instruction sessions each day. Initially instruct:

Step 1: Onset and rime blending: “c” (1 sec. pause) “at” makes the word?

Following the establishment of onset and rime blending commence:

Step 2: CVC Phonemic blending: “c” (1 sec. pause) “u” (1 sec. pause) p..makes the word?

While teaching blending also instruct segmentation:

E.g. What sounds (or phonemes) are in the word ‘log’? Answer |-o-g.

Progress Check

Mid Term 1 following the intensive instruction period, review skill development through the presentation of the

relevant subtest within the Foundation Pre-Literacy Screen (2018). Recommended
Focused Group Work Pre-Literacy & Early
For the remainder of the term and if required into Term 2, schedule small group intervention for the students Literacy Screens
who are not acquiring the skill of blending and segmentation. Website Code: Spre

8 Scheduling PLD Programs and Processes within a Whole School Literacy Strategy



Foundation § Scheduling

Pre-Primary (WA), Transition (NT), oral Movement

Reception (SA), Prep. (QLD, VIC, TAS),

Kindergarten (NSW, ACT) E E a r I y I_ i t e ra Cy P ro g ra m S Language & Motor

Program Options

1st  Early Reading

First =

Reading stage 1

Foundation
Decodi i Ay ) .
7 Spel First Reading Books

Engaging, modern, controlled text
reading books

REMEMBER: While a proportion of the class will have o and Spelling '

Games

progressed onto early reading activities, it is normal
that a proportion of the class to be still working
towards acquiring the prerequisites for reading:
alphabet sound knowledge and phonemic blending.
As students acquire blending ability, they are
directed into the early reading process.

For example:

+ 1st Step: Introduce reading regular CVC words on Website Code: ' -
flash cards, games of bingo, Reading Race 1A app cCfrw Website Code:
and within board games. Bsw1

+ 2nd Step: Start instructing sight words. =

Initially focus on the Strategy 1 and 2 words from
Teaching the First 25 Sight Words
(Website Code: CCsight1)
« 3rd Step: Commence decodable reading books

in which the reading material gradually increases
in complexity and length. Within such reading
material, sight words and phonic concepts
are progressively introduced and the text is
predominately decodable.

Spelling

2nd | Early Spelling

REMEMBER: While a proportion of the class will o g6 r
have progressed onto early spelling and writing
activities, it is normal that a proportion of the
class to be still working towards acquiring the
prerequisites for spelling: alphabet letter recall/
formation and phonemic segmentation.

Once segmentation is evident, commence

introducing spelling and writing tasks. P Website Code: Website Code:
For example: . "]g Bsw1 CCfsw2
+ 1st Step: Introduce CVC spelling words with — ( z

students utilising magnetic letters, play dough
and wikki stix as well as utilising the PLD spelling
app: PLD Spell Star 1A.

+ 2nd Step: CVC spelling words on the whiteboard
and within simple sheets.

+ 3rd Step: Introduce handwriting of spelling words
on paper (if fine motor skills are sufficiently

Home readers and multiple sets of

Website Code: HRset1, SRmultil
= (view reading books online)

S . First Literacy.

Decoding ﬁ 1 Spellin
. and Spelling VEDrdsg

Games set2 ?

First

CCfsw

: ‘Spellstar la

developed). l
rd  Early Writing |
Reading Practice
lean . Road e sy
First - I H ) The Good Cook
x\gtlit\l/ri]t?es Rubrics can . A good cook was cook e T
Y ggtttg; of ’ cooking a bun. The coc B_htﬂ,c r
But | can not . cooking buns. The coobe a
each page L . ) . |
cookbook. Soon the co _—
Teacher Marking Guide - The student: shook and shook. That |
Included spaces between each word? [ves [1no hot. The bun made his k 9
Coarrectly spelled CVC words? [ves CInNo good cook shook his re
Literacy [spelled phonetically, representing dominant 0 0 '%“
sounds (e.g. home — hom)? Yes No . DG
Was able to read writing efforts back to an adult? [(Yes (1Mo :

Website Code: Mfwa Website Code: Md1

Scheduling PLD Programs and Processes within a Whole School Literacy Strategy



Foundation | . : .
Pre-Primary (WA), Transition (NT), S C h ed u I I n g FI n e a n d Oral Movement

Reception (SA), Prep. (QLD, VIC, TAS), Language & Motor

Sl Gross Motor Programs

Schedule Fine and Gross Motor Development (over the full school year).

Schedule fine and gross motor activities over the full school year.
Preparing .
children for [ Program Options
Preparing
children for
Handwriting
-Step 1

Website Code:
Mhu4

Fine Motor Activity

Preparing = . ) .
GeEiier | - Preparing children FI1TT1101

Ijandwrltlng = for Handwriting
- Step 2
Website Code:
Mprd

Cutting Skills Cutting Skills Stage 4

i : Stage1,2&3 Website Code: Mcs4
i Fine Motor - Finger Exercises Website Code:
Mcs123

Pre-Writing el g Visual
Patterns 7245 Closure

Schedule Letter Formation Learning (throughout the year).

Term 1 Term 2 Term 3 Term 4
Apply STEPS 1 & 2 Apply STEPS 1 & 2 Apply STEPS 3 & 4 Apply STEPS 3 & 4

Weeks 1-5 Weeks 1-5 Weeks 1-5 Weeks 1-5

Group 1:s,a,t,p,i,n Group 3:f,1,g,0,u,b Group 1:s,a,t,p,i,n Group 3:f,1,g,0,u,b
Weeks 6-10 Weeks 6-10 Weeks 6-10 Weeks 6-10
Group2:m,r, h, e d, c Group 4:w,j, v, k, z,y,q, x Group2:m,r,h,e,d, c Group 4:w,j, v, k, 2, Y, g, X

Focus on the application
Level 1 - .
with starting points and : Lgvel 2 of letter formation skills to
For Example letter shape. With starting points only. independent writing and

Letter . ! o e [ = spelling tasks.
Formation for * Program ¢ - e P 9

Little People
Letter
Formation _ Level3
for Little Single letters formed on lines.

oot o 1 Options S
People

Website Codes:
MIff (found.)
Milfc (cursive)

* Alphabet
Finger
Tracing

Letter formation verbal cue: “Around back... around forward.”

. o
“Around Correct cue said when writing? —

back.. |[ ]ves

around
forward.” D No

10 Scheduling PLD Programs and Processes within a Whole School Literacy Strategy



Foundation § .
Pre-Primary (WA), Transition (NT), \ S C h e d u I I n g

Reception (SA), Prep. (QLD, VIC, TAS),

Speaking in Grammatically Correct and Lengthy Sentences

Program Options
Object Description or ‘Show and Tell’
Based upon PLD'’s Developing News Telling and Narrative Skills (for 5 yr olds)

Object description of ‘Show and Tell’ based upon semantic groups and
NOT OBJECTS BROUGHT FROM HOME.

(2 elements only): - What & what type - What & what is it used for?
(Link to semantic - What & where is it found? - What & what is it made from?
groups) - What & one piece of information?

Event-Based News

Based upon PLD'’s Developing News Telling and Narrative Skills (for 5 yr olds)
- Who? What? When? Where? WHY? (with a ... because...)

For example: “Today the class made a picture of our houses, because we are talking about
where we live”

- . . =2 Comprehension
Term 3 ACtIVIty Rete"s 2] g\:;:satrug]lzsfor g
Based upon PLD’s Developing News Telling and Narrative Skills (for 5 yr olds) .

(2 or 3 elements only): - When? What was made? & What was used? ... or ...

- What was made? What were 2 steps? (First | .... Following this I ....
NO AND THEN AND THEN!

Picture Book Retelling

Based upon PLD’s Picture Book Retelling - Step 2 Implementation Suggestion
Example: - Following multiple readings of
When? “One day” Who? “a mouse” a focus book over a period of a

What? “went for a walk” Where? “through the woods”  fortnight, students are given the
opportunity to demonstrate their

“First a fox asked the mouse to come to lunch but retell ability.

the mouse told him about the Gruffalo and he ran away.” _ Emphasise the key content of the
“Second an owl asked the mouse to lunch but the selected picture book by focusing
mouse told him about the Gruffalo and he flew away.” upon the beginning, one or two key
“Last the mouse found a nut and ate it for lunch.” events and then the ending.

Vocabulary and Semantic Development

Vocabulary and Semantic Questions
PLD’s Semantics Scenes and Questioning - Set 2
and 10 Minute Language Games - Set 2

Website Code: Pbr5

S and Y
Vocabulary and Semantic Questions A

- Transport - School - Food { e 7 gl
Supplement the process with:

Plastic set(s) of transport models, food

Vocabulary and Semantic Questions
-Zoo animals - Under the sea - Clothing
Supplement the process with:

Plastic set(s) of zoo animals, sea creatures, clothing
(dolls or baby clothes)

10 Minute
| Language

Vocabulary and Semantic Questions
- Australian animals - Inthe home - Fruit and veg
Supplement the process with:

Plastic set(s) of Australian animals, toy furniture.

Vocabulary and Semantic Questions S oo
- Weather and seasons - Mini beasts - Jobs people do Website Code: 10m5

Scheduling PLD Programs and Processes within a Whole School Literacy Strategy
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Early Years

Oral Movement

| to Year 4 | Boost Reading Comprehension (G

with Speech Pathology scripted
comprehension questions matching picture books.

Comprehension Comprehension 7 Comprehension Comprehension Comprehension
Questions for d Questions for =] Questions for Questions for =] Questions for
3 Year Olds 4 Year Olds 5 Year Olds 6 &7 Year Olds 8&9 Year Olds

3 Year Old 4 Year Old 5 Year Old 6 and 7 Year Old 8 and 9 Year Old
Comprehension Comprehension Comprehension Comprehension Comprehension
Questions Questions Questions Questions Questions

Website Code: Mc3 Website Code: Mc4 Website Code: Mc5 Website Code: Mc6 Website Code: Mc8

Ideal for home programs: send home a picture book with the card of scripted questions and answers.

Parent education video clips
https://pld-literacy.org/product/3-year-old-comprehension-questions/
https://pld-literacy.org/product/4-year-old-comprehension-questions/
https://pld-literacy.org/product/more-comprehension-questions-for-4-year-olds/
https://pld-literacy.org/product/5-year-old-comprehension-questions/
https://pld-literacy.org/product/more-comprehension-questions-for-5-year-olds/
https://pld-literacy.org/product/6-and-7-year-old-comprehension-questions/

https://pld-literacy.org/product/8-and-9-year-old-comprehension-questions/

The Comprehension Questions Range Provides Full Year Programs

The programs have been designed by Speech Pathologists for use in schools, daycare and in the home. Each full year program presents the
following:

+ A comprehension question progress check which can be administered in under 5 minutes.
+ Alist of recommended picture books specific to each target/age range.

+ A set of 30+ comprehension question cards designed to accompany each recommended picture book. Each question card outlines a sample
of typical answers so that teachers and parents are clear on what constitutes age appropriate responses.

+ Aninstruction booklet that outlines how the comprehension question card sets can be presented to a whole class, small group or individual

home setting.
Complexity of Questions Applied to Which Year Level?

3 Year Old Program Mainly level 1 and 2 questions Preschool and Prekindy (WA)
. ) Kindergarten (WA, QLD, SA, TAS),
4 Year Old Program Mainly level 2 and 3 questions Preschool (ACT, NT, NSW, VIC)
. ) Pre-Primary (WA), Transition (NT), Reception (SA),
5 Year Old Program Mainly level 3 and 4 questions Prep. (QLD, VIC, TAS), Kindergarten (NSW, ACT)
6 and 7 Year Old Program Predictive, interpretative and evaluative questions Year 1 and Year 2
8 and 9 Year Old Program | Literal, reorganisation, inference, evaluation and appreciation questions Year 3 and Year 4

12 Scheduling PLD Programs and Processes within a Whole School Literacy Strategy



Foundation/

Year 1 N - ral ovemen
or for older students SChedUhng Eal’|y thel’acy AppS Lar?gu;ge M&MOtOFt

operating at a Stage 1 level .
P g g to enhance stage 1 word attack skills

5 minutes a day on a specific level

#£ Download on the ANDROID APP ON

B
App Store P> Google play [+

CVC Words

For example:
sit, fun, wet, run

CVC Words
Containing:

th, ch, sh, 0o, ee, ck
For example:

them, chin, rush,
book, feet, duck

CCVCandCVCC . Spellstar |
Words P

For example:
flag, stop, plum
lamp, tent, jump

CVC Words
Containing:
ai, ay, ar, or, oi
For example:

coin, start, north,
rain, tray

NEW! Reading Race Mega Bundle Includes 4 x Reading Race Apps

NEW! Literacy & Learning Mega Bundle Includes 4 x Spell Star and
4 x Reading Race Apps

Spell Star Mega Bundle Includes 4 x Spell Star Apps

Scheduling PLD Programs and Processes within a Whole School Literacy Strategy



Year 1 & 2

Name of Stude|.1-t'i‘

- Education Plan for
\ Non-Reading Students

Investigating the core prerequisite skills which facilitate early
decoding ability: Alphabet Sound Recall and Phonemic Awareness Blending.

Movement
& Motor

Oral
Language

Year.

Dates: First tested: Retested (1)

Retested (2) Retested (3)

Testing Instructions: Present Sub-Test 1 and 2 to reveal area(s) preventing the students from decoding regular CVC words.

Decoding Prerequisite Skill 1

Instructions: “Say the sounds (not letter names) and
say them as fast as you can.”

s m f w
a r | j
t h g v
p e o k
i d u z
n c b y
Grl /6 Gr2 __/6 Gr3 __/6 q
Negative Observations i
(suggesting further skill development is required): Gr4d /8

i) Was the student’s speed of recall slow and hesitant? [dves
i) Did the student possess any letter/sound confusion? Yes
iii) Did the task appear difficult and cognitively effortful? Cves

If student is experiencing difficulty with Skill 1

STEP 1: The verbalisation
of alphabet sounds
(i.e. not the letter names)

Focus on 1 group at a time. Cards are presented
and colour coded into 4 letter sound groups:

Group 1:s,a,t,p,i,n

Group 2: m, 1, h, e, d, c
R T

Group 3:f,1,g,0,u,b
Group 4:w, j, v,k z,y,q, X

ahA = IT B

X

pP
1 x

Simulate a slithering snake.
Turn hand and wrist left
and right. Verbalise “s”

Decoding Prerequisite Skill 2

The phonemic awareness skill of blending
(i.e.: combining 3 phonemes/sounds to form a word).

Instructions: “/ am going to say 3 sounds.
Put them together and guess the word.”

1 (1 second pause) o (1 second pause) g =
w (1 second pause) e (1 second pause) t =
f (1 second pause) o (1 second pause) g =
f (1 second pause) u (1 second pause) n =
z (1 second pause) i (1 second pause) p =
Score_____/5=___ % Retestscore_____ /5=____ %

Negative Observations

(suggesting further skill development is required):

i) Was the student’s speed of recall slow and hesitant? [ves
i) Did the student possess any letter/sound confusion? Yes
iii) Did the task appear difficult and cognitively effortful? Cves

STEP 2: Blending sounds
to form words

Adult: “I have a picture in my hand”.
(Remember to keep picture hidden from
the view of the child.) “Can you guess the
picture?” “It's a” “b" (1 second pause) “u” (1
second pause) ‘g’

Remember: If the student is experiencing
difficulty combining sounds to form words,
provide the student with half second pauses
between the sounds [eg: “b” (half second
pause) “u” (half second pause) “g"? What is the
word?] and repeat the sounds several times.
b-u-g, b-u-g, b-u-g, b-u-g makes the word?

Select from Situation A or B
[ situation A: Both skills are not sufficiently developed
[ situation B: Only is presenting the barrier to reading.

[ 3 five minute sessions each day Tescha
targeting the skill (or skills) identified in B
the screen using the program: A

Teach a Child to Read in 3 Steps.

[ Review the skill (or skills) requiring
development in weeks.

[ other

Website Code:
CCread

14

Teaching
students

unable to read,

https://courses.pld-literacy.org
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Year1 &2 Education Plan for
\ Non-Spelling Students 08 [ Ve

. Investigating the core prerequisite skills which facilitate early spelling
- R ability: Phonemic Segmentation and Alphabet Recall and Formation.

Name of Student: _ Year:

Dates: Firsttested: __ Retested(1)____ Retested(2)____ Retested (3)

Testing Instructions: Present Sub-Test 1 and 2 to reveal which area(s) are preventing the student from spelling regular CVC words.

Spelling Prerequisite Skill 1

STEP 1: ‘Sound-out’ and [& whot os | ]
identify the sounds in i1 woed ‘ol

The ability to identify the initial, medial and .
. / simple three sound words

final sound in the target word.

Answer. “n-e-t". If the child is experiencing

Instructions: “What are the sounds in each of these words?” difficulty sounding out the word, the adult needs
(Eg: In ‘mad’ there is a m-a-d.) to model the 3 sounds and mouth movements
cap = beg = and ask the child to copy.

sun = hot =
Score /4 = % > < B
Negative Observations e
(suggesting further skill development is required): LL,; ST
i) Did the student confuse the task and provide letter names? [dves  Demonstration video
i) Did the task appear difficult and cognitively effortful? [Oves www.pld-literacy.org/product/teach-a-child-to-spell-in-3-simple-steps/

Spelling Prerequisite Skill 2 and 3

STEP 2: What is this sound and how do you form it?

The recall of the alphabet symbol that corresponds Focus on 1 group at a time
with each sound and then letter formation ability. Group 1:s,a,1,p, i, n Group 3:1,1,g, 0,u, b
Group 2: m, 1, h,e,d, c Group 4: w, j, v, k, z,y,q, X

Instructions: “/ am going to call out alphabet sounds (not letter names) and
then write each down. Write down a ....ssss?”

» - - ’ .
Lower Ability Lower Ability Lower Ability Lower Ability S q
case to write case to write case to write case to write

testing inde testing inde testing inde testing inde
letter pendently letter pendently letter pendently letter pendently

n
i mr|ilh |elld |C

s f
a r |
t h g v
p e o k
i d u z Negative Observations
n Cc b y (suggesting further skill development is required):
Gr1 _—_/6 Gr2 _/6 Gr3 _/6 q i) Reliance on adult prompting? [dves
X ii) Reliance on a desk strip or alphabet charts? [Jves
Gr4 __/8 ii) Formationissues (direction issues and starting points)? [Oves

Select from Situation A or B Online Course Approximately 2 hours

[ situation A: Both skills are not sufficiently developed
[ situation B: Only is presenting the barrier to reading.

[J 3 five minute sessions each day
targeting the skill (or skills) identified in

Teaching
student:
unable to read,

the screen using the program:
Teach a Child to Spell in 3 Steps.

[J Review the skill (or skills) requiring
weeks.

spell and write

development in
[ other

Website Code:
CCspell

https://courses.pld-literacy.org
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Year1 & 2 Structured Synthetic Phonics (SSP):

. . - Oral Movement
(Foundation also) Catering for the Range in Ability. Language -, & ot
Phonic Sequence Placement Test
The following non standardised spelling and writing CVC Reading, —
test can be used to establish a general starting point gvpriet'i'ri]f;gand
for establishing SSP within a class. Worksheets

Testing Instrustions
“We are going to complete a spelling test. The words begin quite simple and will gradually become
more difficult. When | tap you on the shoulder you can stop writing and read a book (while the other
students keep spelling). Let's get started. Listen carefully to the words | am asking you to spell and
do your best. Please do not use an eraser. If you want to make two attempts of the word, | would like
to see both of your attempts. Let's get started.”

Spelling Words

1 rod A pig sat in mud.
Target 1 2 run Tom has a red pen. Early Phonic
ove 3 lip My pet dog bit my leg. naWiing. 4
4 had Ben had a cat on his lap. WOISREEES
Score —_1A__% N5 ___ % '
1 shut Trish has a fish tank.
2 chin That moth is red.
Target 2 3 that Let's have chops and chips.
00, ee, ck, 4 moon Look the moon is up.
S G 5 feet | need to meet Tom.
6 pick Tick tock went the clock.
Score —_16_% N3 _%
1 clip The club flag is red.
Target 3 2 trap The crab went for a swim.
cvee,cove B gold A skunk went on a hunt.
4 wind The chest had gold in it.
Score _14__% ___no___ %
1 clay In May | had an X-ray.
2 bring The king can not sing.
3 sport The storm went to the north.
Target 4 4 march The shark had sharp teeth.
all, ai, oy, oi, er, 5 small The ball hit the wall. ::th.iize"i:iﬂ
ay, ing, or, ar 6 chain A snail got wet in the rain. Worksheets ™%
7 under My sister is clever.
8 point Join hands and sing.
9 joy Troy is a boy.
Score _/19_% _nr %
1 splash 9 toast | ate ice-cream at the beach. Website Code: Bph2
2 strict 10 drew Red flowers grew in the garden. Online Course Approximately 2 hours
3 shrink 1 count The mouse house was underground.
4 press 12 yawn The hawk’s claws are quite sharp.
5 shape 13 skirt It was the girl’s third birthday.
6 smoke 14 clue The splash sprayed out of the pool. th |
7 third 15 hurt A gang of strong males did the wrong thing. ILINIGT prFmary
8 window 16 windy | stayed home alone.
Score /16 % /8 % https://courses.pld-literacy.org
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Early Reading Tracking

Tracking the emergence of early decoding and word reading.

Year 1 & 2

(Foundation also)

Oral Movement
Language & Motor

Full assessment is available in
‘Phonic & Sight Word Sequence’ (2018) Website Code: Bpsw

Single Word Reading

Instructions: “Read the following words. They begin easy and gradually get more difficult. | will tell you when to stop.”

Accuracy Reading Strategies Observed
at it in is on /5= % [ Blending each letter
—%"——" | Whole word reading
Accuracy Reading Strategies Observed
[ Blending each letter
7101 onset & rime reading
net run jog gum win - o |0 Whole word reading
Other:
sho chin that shed rich
P /20 |0 Blending each letter
rash thin thick much them - g |1 Onset&rime reading
[J Whole word reading
moon hook feed weed luck Other:
took queen shoot when quit
Accuracy Reading Strategies Observed
lad
9 /10 | Blending each letter
sank wink camp held gold - % |1 Whole word reading
Other:
Accuracy Reading Strategies Observed
train /10 [ Blending each letter
_ _ _ [J Onset & rime reading
faint under sharp noise enjoy = % |0 Whole word reading
Other.
strap shrunk splint scrap thirty scream tie
/20
nurse toadstool scorch ground pillow knife clue ) N
slippers saw blew dusty flower smoke
Accuracy
ignore frighten cringe pledge struggle career abroad
/20
doubt breakfast actor photograph scratch quench cupboard ) N
tasty kidney smear beneath anyone parent
Negative Reading Observations (suggesting further skill development is required)
i.) Is letter naming (rather than alphabet sounds) complicating decoding efforts? [ves [INo
ii.) Is phonic knowledge limiting decoding/reading performance? [ves [INo
iii.) Is the student experiencing difficulties blending while decoding? [ves [INo

Note the exercise at which the student’s speed of processing increases (i.e. they slow down when reading).

Scheduling PLD Programs and Processes within a Whole School Literacy Strategy
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Year1&2  Scheduling Oral

and Year 3,4,5& 6

Oral Movement

Language Programs Language & Motor

- - to boost reading comprehension and writing ability.

The Presentation Of

Develop “Good”
Speaking and Listening Behaviours

Oral Comprehension Questions

Predictive, interpretative, appreciative
and evaluative questions aimed at
improving reading comprehension.

Listen A3 Poster
Website Code: Plis

Oral Language Oral Language

Comprehension Comprehension
Questions for Questions for

b Towrkiinng an the
e ;
6 &7 Year Olds 8&9 Year Olds

porsan spreaking

WL ( fareisl
skl

with =gl homids
o] bl

awilfsvon beraglin
Leirnedl om

witth your busdy <t

6 &7 Year Old 8 &9 Year Old i R
Comprehension Comprehension el il s il
Questions Questions Sl P

Website Code: Mc6 Website Code: Mc8 pea oster

Website Code: Pspeak

Oral Language

Connecting

. Oral & Wntten
Language

Developing comcrg

Narrative Skills  angusge
(6 to 8 year olds)

Website Code: Mn68

Developing
Narrative Skills
(9 to 12 year olds)

- % Website Code: Mn912

The resources below provide a series of picture sequences to assist the process of generating oral and written narratives.

Oral Language
Generating -
Narratives

Introduction Problem Thoughts and Introductlon Problem Thoughts and
: Generating Narratives 1 Feelings & = Generating Narratives 2 Feelings
rRSR——— ) . onthebasis st e pcpronys DGO
""" ~ | Website Code: CCgn1

Website Code: CCgn2

Scheduling PLD Programs and Processes within a Whole School Literacy Strategy



Year 3, 4,

Movement
& Motor

Structured Synthetic Phonics: (=i
Catering for the Range in Ability. g

+ Present the screen below to each class (ideally in week 1 of Term 1).

+ Progress through the screen until students start making errors. At this point the relevant students can be asked to
cease the screen as their earliest point of difficulty has been identified.

+ Either use a template or direct students to rule up their page in columns. Stage 1 words in column 1, stage 2
words in column 2 and so on. This set-up will assist the process of analysing the results.

+ Middle and upper primary teachers will still need to start the placement test at stage 1. However, it may be
useful to present the spelling test in 2 to 3 sittings. 15 minutes before recess, 15 minutes after recess and for the
students who are strong spellers, 15 minutes after lunch.

Explanation to the class:

"We are going to complete a spelling test. The words begin quite simple and will gradually become
more difficult. When I tap you on the shoulder you can stop writing and read a book (while the other
students keep spelling). The first list of words will be placed within the first column. The second list
of words in the second column and so on. Let’s get started. Listen carefully to the words | am asking
you to spell and do your best. Please do not use an eraser. If you want to make two attempts of the

word, | would like to see both of your attempts. Let’s get started.”

Stage 1 Stage 2 Stage 3 Stage 5 Stage 6
Target 1 Ccc- dge aas'o ac ch as ‘sh’
cve rod strict edge squabble accelerate parachute
run ccc-/squ igh chas k' al as ‘schwa +I' ob
r:;pd squelch frighten mechanic essential obliterate
) Double letters tch gasy ate ous
Optional yes . .
Additional press kitchen gentleman accommodate carnivorous
words wet a-e ph ear as ‘er’ able silent g
Target 2 shape orphan research admirable champagne
sh shut i-e eaas'e age as ‘ij’ ible para
ch, chin line instead luggage intelligible paralyse
th, that - - -
ok, pick ||.' mb/silent b augh .aI . .|r .
ee, weed skirt plumber naughty oriental irresistible
o0 moon ow -le (schwa +l) si as ‘zh’ ious quet
Target 3 window shuffle excursion anxious banquet
Cccve snip oa ey ti as ‘sh’ cious sub
& trip toast chimney reception malicious submersible
send o sy
ew ceas's aias ‘e al eous
cvce lump . ) . .
- drew disgrace mountain hysterical miscellaneous
Optional pram 3 ,, ; B
additional wind ou air cass Shlp Ise
words sold count repair celery relationship popularise
Target 4 aw ore ous ent yse
ay, clay yawn before tremendous obedient hydrolyse
ing, bring ea -le (schwa +l) yas'‘l ary icle/acle
or, sport steam grumble syllable documentary chronicle
ey start ue ge rr ouas ‘v’ cal
all, small | hurri ish . |
ai, chain clue orange urricane nouris reciproca
er, under ur or as ‘schwa er’ silentu cir silent n
oi, point hurt doctor guardian circumference solemn
oy Joy Y qu our as ‘schwa er’ ar con
Optional paint windy liquid neighbour circular convenience
additional winter kn oar tuas ‘ch’ ment silent p
words enjoy knife roar furniture measurement pseudonym

Scheduling PLD Programs and Processes within a Whole School Literacy Strategy
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Year 3, 4,

586 | Synthetic Phonics: Phonic Do T Vo
Sequence Placement Test

Analysis of the test results to determine levels and the range in ability.

Analysis of the Test Results
+ When marking the test, only mark to the point that multiple errors are being made.

+ The scores of each stage are then to be converted into a percentage. When a student scores under 85% it is recommended that phonic-
based spelling efforts need to be targeted at this specific level, until such time that they then perform at over 85% and hence are ready for
the next stage.

+ The goal of the scoring/analysis process is to establish at which stage students require targeted instruction. For the students with delays,
the process will establish which “gaps” require attention. For the age appropriate or advanced students, the screen will establish the stage
at which they are operating and to which concepts they require exposure in order to progress their skills.

Remember! It is necessary to “go back and fill in the spelling
and phonic gaps in order to go forward.”

‘Stage 1 WM Si5ge 2 MEEN Stage 3 MM Stage 4
l_ ik

Placeon a
Stage 4 list

Recommendation

Plot the whole school on the table below.

From page 9 of Phonic & Sight Word Sequence m

Website Code: Bpsw Entry of class profiles into Excel.

‘_PW

Initially focus on a Stage 1,
Target 4 and then once
accuracy increases, focus
on Stage 2 level.

Junior Primary Spelling Tracking - using the Phonic Sight Word Sequence Placement Test

LIE Year 1 Yﬁg’ Year 3|Year 4 Y‘e}asr ?Laﬁr Year 6| ‘ Term 1 Term 2

Phonic & -
. sight word I Target 1: CVC

4 sequence Target 1 Target 2 Target 2 Target 3 Target 4
N Target 3: Blends CCVC & CVCC 14 5 Names eve 'hé:':' i ’.:ioe,he'em' (R &5
2 6 2 SarahLim | 100% = 80%  100% 100% | 100% = 90%
8 10 5 3 4 NathanBrown | 100% = 100% = 100% 100% | 100% = 100% = 90%
2 7 10 7 4 5 2 Brendon Klim | 100% 100% = 85%
3 5 8 15 6 4 Rachel Sims | 100% = 100% = 100% 100% | 100% | 100% = 100%
3 6 7 8 Max White | 100% = 100% = 100% = 90% 100% | 100% | 100% = 100%
5 12 Kayla Pearce | 100% = 100% 100% 100% 100% | 100% | 100% = 100%

Excel spreadsheets are available upon request from mail@pld-literacy.org
Scheduling PLD Programs and Processes within a Whole School Literacy Strategy



Year 3, 4, Scheduling Weekly

Oral Movement

Spelling Lists Lopge | Vi

Phonic sight word sequence spelling planning
sheet for word study and spelling lists.

Teacher Directions
At the commencement of a spelling cycle, the teacher will need to provide each student with a spelling list. The provision of spelling words
is always recommended above the practice of students copying words from the board. It is expected that teachers provide 3 or 4 levels of

spelling words for each class.

My Weekly Spelling

Week: of Term:

My Weekly Spelling

Week: of Term:

My Weekly Spelling

Week: of Term: ____

My Weekly Spelling

Week: of Term: ____

| am learning | am learning | am learning I am learning

|:| The phonic concept |:| The phonic concept |:| The phonic concept |:| The phonic concept

To sound out the words using:
[] Individual sounds
[] Syllables

[ ] other

[] The meaning of these words

To sound out the words using:
[] Individual sounds
[] syllables

[] other

[] The meaning of these words

To sound out the words using:
[] Individual sounds
[] syllables

[] other

[] The meaning of these words

To sound out the words using:
[] Individual sounds
[] Syllables

[] other

[] The meaning of these words

|:| To apply these spelling
words into my writing.

|:| To apply these spelling
words into my writing.

|:| To apply these spelling
words into my writing.

|:| To apply these spelling
words into my writing.

1. 1. 1. 1.

2 2.
2. 2.

3.

3.
3. 3. 4.

4,

5.
4. 4, 5
: Online Course Approximately 2 hours

5. 5. o

7. ' '

phonics and
6. 6. (e
beyand

8.
1. 1.

9. https://courses.pld-literacy.org

1

8. 8. 10. 12,

Remember: Students with significant spelling delays may require less spelling list words
and require revision of phonic based concepts already covered.
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| Year3,4,5&6

22

Year1 & 2

Tasks which instruct the

Phonic and Sound Structure of Words

Task 1: Students are provided with spelling lists already
written out. Students then rewrite the spelling words in
alternating colours.

Examples
Spelling Rime Spelling Spelling
first twice fraction
skirt spice direction
third mice mention
shirt rice suspension

Suggested Junior Primary clip:
http://pld-literacy.org/teaching-spelling-in-junior-primary/
Suggested Middle and Upper Primary clip:
http://pld-literacy.org/teaching-spelling-in-middle-to-upper-
primary-school/

Task 2: Rewrite the spelling list words with alternating
colours on the PLD sound out and spell sheets.

Task 3: On grid paper, students use a combination of rectangles
and squares to represent the phonic and sound structure of
their list words. The words ‘first’ and ‘fraction’ from the example
lists above are used to demonstrate the task:

The spelling words are written inside the spaces

fliris|t
?rac?ion

Task 4: Apply the LCSWC (Look Cover Say Write Check)
process to list words. Pay particular attention to the “say”

(or “say and sound” the spelling words).

Suggested LCSWC clip:
http://pld-literacy.org/learning-to-spell-look-cover-say-write-check/
Task 5: Students are paired. One student reads out the
spelling list words and the other student rewrites the spelling
list words in alternating colours representing the phonic and
“sounding-out strategy”.

Task 6: Create word pyramids on the basis of the phonic and
sound structure.

OR

Instructing Spelling Lists o

Phonic and Sound Structure of Words and
Linguistic Basis of Spelling.

For example: th di
th | v di |rec
th| ir | d di |rec|tion

Movement

Language & Motor

Tasks which instruct the

Linguistic Basis of Spelling
(Apply to spelling list words contained in Stages 2 to 6)

Remember!

Spelling mastery is about getting words correct
in spelling tests and developing such an affinity
with the list words that they transfer across to
written classwork.

Task 7: Create dictionary definitions for list words, ideally
without reference to a dictionary. This forces students to
use their own language rather than copy or paraphrase the
dictionary text.

Task 8: Students generate a basic sentence that contains the
target spelling words. Students then generate a sophisticated
sentence containing the spelling word.

Task 9: Add prefixes and suffixes to list words.

Task 10: Students create a list of words that will rarely be
used in the future now that more complex spelling words
have been mastered.

Spelling Words which will
List Words now rarely be used

tumble fell/fall over
ample lots of
able can do

Task 11: Students write a 30-40 word story containing as
many list words as possible. Select one passage to use as
a dictation passage with the entire spelling group.

Literacy Literacy

Spelling -
activities for
the middle and
upper primary

s

Spelling
Activities for |
the Junior
Primary o

Recommended

Recommended

Spelling Activities
for the Junior Primary
Website Code: SAjp

Spelling Activities
for Middle & Upper Primary
Website Code: SAmup

Scheduling PLD Programs and Processes within a Whole School Literacy Strategy



Year1 & 2

Year 3,4,5&6

Option 1: Presentation of dictation only
Timed dictation (5 or 10 minutes) or repeated
presentation (2 or 3 times per week) of the
passages typically produces significant
gains in writing ability.

Phonic
Dictation

Stage 2 .
Phonic
Dictation

Stage 3
Phonic
Dictation

Stage 4
Phonic
Dictation

4

(Includes 5 tasks).
* Task 1 - Reading practice

* Task 5 - Dictation

Stage 1 Phonic Dictation (Website Code: Md1)

Contains dictation tasks that primarily involve the application of:

Section 1: Alphabet VC and CVC words.

Section 2: Phonic concepts: sh/ch/th/wh/qu/x/oo/ee/ck to
CVC words.

Section 3: Blends CCVC and CVCC words.

Section 4: Phonic concexpts: ar/or/ay/ai/al/(i)ng/oy/oi/er.

Stage 2 Phonic Dictation (Website Code: Md2)

Contains dictation tasks that primarily involve the application of:

Section 1: Stage 1 phonic concept revision: sh/ch/th/oo/ee/ck/
ar/or/ay/ai/er/(i)ng/oy/oi/al.

Section 2: Consonant blends and double consonants.

Section 3: Long vowels: a-e/e-e/i-e/o-e/u-e.

Section 4:  Phonic concepts: oa/ow (as oa)/ir (as er)/ur (as er)/
aw (as or)/ea (as ee)/ou/ow (as ou)/ew (as oo)/ue (as 00)/
y (as ee)/i (as ee)/ie (as ee)/y (as igh)/kn/ve (as v)

Stage 3 Phonic Dictation (Website Code: Md3)
Contains dictation tasks that primarily involve the application of:

Section 1: Stage 1 and 2 phonic concept revision: bi and tri
consonant blends/kn/or and aw (as or)/ea, ee and y (as ee)/

suffix —ly/oo, ue and ew (as 0o)/ai/ay/o-e, ow, oe and oa (as

oa)/ow and ou (as ow)/er, ir and ur (as er)

Section 2: Phonemic spelling strategy and phonic concepts: ce and se
(as s)/se and ze (as z)/dd (as d)/gg (as g)/nn (as n)/mm (as
m)/pp (as p)/tt (as t)/bb (as b)/cc (as k)/ss (as z)/igh, -y and
i-e (as igh)/tch (as ch)/ge, dge and dg (as j)/ea (as e)/silent
b/ti (as sh)/ui and ou (as oo)/ar (as or)

Section 3: Onset and rime spelling strategy and phonic concepts: ear
and eer (as ear)/ore, oar, oor and our (as or)/air, are and ear
(as air)/ear and eer (as ear)/oul (as short 00)/ al (as or)

Section 4: Syllabic spelling strategy and phonic concepts: le (as
schwa-+l)/ey (as ee)/be (e as ee)/qu/ph (as f)/or (as schwa
er)/a (as e)/ey and a (as ai)/a (as or)

Stage 4 Phonic Dictation (Website Code: Md4)

Contains dictation tasks that primarily involve the application of:

Section 1: Stage 3 phonic concept revision: tch (as ch)/igh/
dge and ge (as j)/ey and y (as ee)/le/ph (as f)/be (e as ee)/
silent b/ea (as €)

Section 2: Phonemic and/or syllabic spelling strategies and phonic
concepts: a (as ar)/a (as o)/c (as s)/ch (as k)/g (as j)/
o (as u)/s (as sh)/or (as er)/u (as short oo and long 00)/u (as
i)/y (as i)/age (as ij)/ge (as zh)/ear (as er)/au (as ar)/au, augh
and ough (as or)/si (as zh)/ti, si and ci (as sh)/ai (as )/
ine (as een)/our (as or)/tu (as ch)/s (as zh)/ei (as ay)/ie (as
ee)/ei (as ee)/al, il and el (as schwa +l)/
ough/ure, ur and our (as oo+schwa)/rr (as r)/au (as o)

Section 3: Silent letter phonic concepts: sc (as s)-silent c/al (as ar) and
ol (as oa)-silent I/gu (as g) and ui (as i)-silent u/st (as s) and

ft (as f)-silent t/wr (as r) and sw (as s)-silent w

Section 4: Spelling prefixes and suffixes and the strategy of syllabic
spelling: com-/con-/a-/micro-/un-/-ful/-ar/-er/-eer/-ier/-
or/-less/-ist/-ous

Scheduling Phonic Dictation

Learning to apply Phonic Knowledge into writing.

Option 2: Reading, editing and writing practice

* Task 2 - Reading comprehension
* Task 3 - Copying and handwriting
* Task 4 - Error identification and correction

Reading Practice

3D reading Practice

Reading Pracfice

Movement
& Motor

Online Course Approximately 75 minutes
A ==y

g

Writin

m Reading Praclice

Read the slory. fo

e
The Good Cook - __)

A good cook was cooking. He was
cooking a bun. The cook was good at
cooking buns. The cook looked in his
cookbook. Soon the cook shook and
shook and shook. That bun was hot, hot,

Read the story.

Power Off In Town

There was much happening in town. A crowd
gathered down at the town hall. The crowd gathered
to growl about how the town's power had been
turned off. The crowd was ever so rowdy as they
growled. Without power everyone was having cold

Read the story.
The Knight's Fight

A knight wanted to enter a fight later that evening. The
knight approached the king explaining that he wished to
enter a fight that night at midnight. The king sighed and
explained that it might be slightly brighter to delay the fight.
A lightning storm was approaching and lightning is not good

Read the story.

Complaints Of Aches And Pains

The young child was quite a character. At school, this young
child frequently posed as being unwell. This character would
frequently complain of aches and pains so he could visit the
school nurse at the sick bay. Last week, the child complained
of a stomach ache. The stomach ache was supposedly the

Stage 5 Stage 6
Phonic
| Dictation

Phonic
| Dictation

Stage 5 Phonic Dictation
Website Code: Md5

Stage 6 Phonic Dictation
Website Code: Md6
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@® Courses can be viewed by individuals or as a group.

PRTAD,
@® Courses include unlimited access to all content for 90 days.

ON LI N E @ A certificate is awarded upon completion.

COURSES @ Courses are short in nature: between 1 hour and 4 hours in length.
@ Course information can be viewed at https://courses.pld-literacy.org/

Recommended course for those working within

Early Years Foundation

Kindergarten (WA, QLD, SA, TAS) Preschool (ACT, NT, NSW, VIC) Pre-Primary (WA) Kindergarten (NSW, ACT) Preparatory (QLD, VIC, TAS)
Reception (SA) Transition (NT)

This course outlines time efficient explicit instruction of pre-
literacy skills before outlining how to facilitate early reading,
spelling and writing.

! How to instruct skills
Learning to and how to track skills

- ! read, spell e is a core focus when
Pre-literacy 4y | 52 and write in 0 i working with
intheearly & AR Foundation ' early learners.

[ ] ¥

Developing the

years ! z skills for success

Recommended course for those working within

Year 3,4, 5&6

Synthetic Phonics is the most effective method of early literacy
instruction. The course outlines PLD's structured synthetic phonics
approach when students are operating at a Year 1 or 2 level.

Synthetic
phonics ) . :
within the I ¥ - Synthetic

junior primary phonics and
beyond

;euadcehr:?sg Raising ‘-'.-'._
unable to read Teaching Writing N
' Standards

spell and write the alphabet )
Through the
Developing the medium of dictation

skills for success

Contact PLD for the download

“How to Choose an Online Course”
Phone: (08) 9227 0846 E-mail: mail@pld-literacy.org
Development WWW.pld-literacy.Ol'g

Promoting Literacy




